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Preface: The Self-Study Process

A new FOL Site Coordinator was elected by the staff in 2009 to guide Orange Glen High School through the FOL Self-Study process. We also had a new principal that same year who was eager and willing to help this process in any way. Unlike six years ago, a functioning and effective FOL Leadership Team and several Focus Groups were also up and running to help in this endeavor. Students participated in our focus groups, as well as providing the staff some insight from the revised Student Senate. A new bell schedule was developed in order for staff to meet in departments and focus groups during part of the school day. Even with the addition of staff collaboration days, many of which have been used for WASC/FOL work the last two years, much of the work that has contributed to this report has been done by many of us on our own time, outside the regular school day. Special recognition should be given to everyone who has given generously of their time to help create an honest and accurate accounting of Orange Glen High School.

Self-Study Process Calendar

	Date
	Group
	Activity

	08/07/09
	FOL Leadership Team
	· Review focus group responsibilities

· Create annual goals, plan, and timeline

	08/21/09
	FOL Leadership Team
	· Plan for 8-26 focus group meetings

	08/26/09
	Focus Groups
	· Set annual goals

· Review CANs and previous Visiting Committee's recommendations

	09/24/09
	FOL Leadership Team
	· Plan for 9-30 focus group meetings

	09/30/09
	Focus Groups
	· Edit Staff, Parent, and Student Surveys

· Create plan of administration and analysis of surveys

	10/07/09
	Focus Groups
	· Action Plan Review and Progress

	10/28/09
	Focus Groups
	· Continue all reviews and analyses

	11/06/09
	Tom and Dana
	· FOL Self-study Training

	01/12/10
	Departments
	· Revise Mission Statement and ESLRs

	01/13/10
	Staff Meeting
	· Share FOL Self-study tasks and process

· Share and discuss Mission Statement and ESLR revisions

	01/21/10
	FOL Leadership Team
	· Plan February-March Department and Focus Group meetings

· Final decision on Mission Statement and ESLR revisions

	02/02/10
	Curriculum Council
	· Info and forms re: student work analysis and student observations to department chairs

	02/03/10
	Departments
	· Analyze and discuss student performance data from Student/Community Profile

· Review progress on CANs

	02/24/10
	Focus Groups
	· Discuss and collect Progress Report info

· Share and discuss student performance data relevant to focus group

· Revise CANs

	03/02/10
	Curriculum Council
	· Revisit student work analysis and timeline

	03/03/10
	Departments
	· Begin analysis of student work

· Create schedule for student observations in classrooms

	03/11/10
	Tom and Dana
	· FOL Self-study Training

	03/24/10
	Departments
	· Brainstorm, discuss, prioritize needs/improvements for next year

	04/06/10
	Curriculum Council
	· Distribute and explain what goes into FOL department reports

	04/07/10
	Departments
	· Analyze student evidence and begin department reports

	04/28/10
	Staff Meeting
	· Share FOL Self-study accomplishments and plan for next year

	08/13/10
	FOL Leadership Team
	· Set annual goals, especially Self-study needs

· Tasks still to be completed

· Review FOL collaboration work day schedule for year

	08/31/10
	FOL Leadership Team
	· Plan for 9-1 staff presentation

	09/01/10
	Staff Meeting
	· Share FOL Self-study plan and timeline for the year

· Emphasize completion of Dept. Evidence Review Summaries (Reports)

	09/15/10
	Departments
	· Complete Dept. Evidence Review Summaries (Reports)

	09/24/10
	FOL Leadership Team and Others
	· Edit Chapters 1 and 2 of Self-study Report

· Rough draft of Chapter 3: Progress Report

	09/29/10
	Departments
	· Review WASC/FOL criteria, using rubrics

	10/11/10
	Tom and Dana
	· Meeting with Visiting Committee Chair

	10/12/10
	FOL Leadership Team
	· Review drafts of Ch. 1, 2 and 3

· Plan Focus Group meetings: Self-study analysis

	10/13/10
	Focus Groups
	· Begin Self-study analysis (Task 4) 

	10/20/10
	Focus Groups
	· Finish Self-study analysis (Task 4)

	10/22/10
	FOL Leadership Team
	· Plan for and begin Ch. 4 writing

	10/25/10
	Dana
	· Sent Previous Self-study Report and Rough drafts of Current Ch. 1, 2, and 3 to Visiting Committee's Chair

	11/30/10
	FOL Leadership Team
	· Continue writing of Ch. 4

	12/02/10
	FOL Leadership Team
	· Meeting with Visiting Committee's Chair

	12/11/10
	FOL Leadership Team
	· Revise Ch. 4 and begin revision of Action Plan

	12/13/10
	FOL Leadership Team
	· Complete revision of Action Plan

	01/01-21/11
	FOL Leadership Team
	· Finish all chapter revisions

· 2010-2011 FOL Self-Study Final Copy

	01/24/11
	
	· Self-study Report published and sent to Visiting Committee's members


Orange Glen High School

Self-Study Report

Chapter 1

Student/Community Profile and Supporting Data and Findings

Chapter 1: Student/Community Profile 

Supporting Data and Findings

Student/Community Introduction

Orange Glen High School is one of three comprehensive high schools in the Escondido Union High School District. The school is located in the eastern end of Escondido, a suburban San Diego county community with a broad-based economy including retail trade, service industry, light manufacturing, and agriculture. Orange Glen families are mostly in the low to middle income segments. Over the past several years there has been a significant increase in the population of Hispanic students (rising to about 77%), EL students (25%), and socio-economically disadvantaged students (rising to about 75%) at Orange Glen, a Title I school. Therefore, the school has worked diligently to address the changing needs of all students while maintaining high standards and expectations. Projections suggest that there will continue to be an increase in the number of Hispanic and socio-economically disadvantaged students at the school, and thus the school has begun to implement a comprehensive system to review appropriate data on an ongoing basis and to respond to the academic and social needs of all students. 

The school opened in 1962 and is located on 48.5 acres of land that includes classrooms, a media center, performing arts center, gym, space for agricultural instruction, a football stadium, multiple sports practice fields, and an administrative wing. The basic structure of the school site is currently receiving another major upgrade with numerous new classrooms, classroom remodels, and a new football stadium and track being constructed. 

Orange Glen High School is committed to ensuring high achievement for all students. By utilizing a shared leadership structure and Professional Learning Communities that include representatives of all stakeholders, OGHS has developed a mission statement that guides all decision-making on campus: 

We demonstrate Patriot P.R.I.D.E. (Personal Responsibility In Developing Excellence) by equipping all students with the academic and social skills necessary to lead successful, compassionate, and fulfilling lives.

The curricular emphasis of Orange Glen is grounded in a belief that all students have an equal opportunity to meet the demands of college entrance requirements. The school seeks to provide a high quality, standards-based education focused on the UC/CSU “A-G” requirements, and California State Requirements. In addition to the many challenging course offerings on campus, the staff and administration work to provide diverse extra-curricular activities including sports, special interest clubs, after school and Saturday tutoring programs, an asset based (ABC) after school program, community service opportunities, and job training. Orange Glen also has developed many support mechanisms that help students successfully navigate through high school, in general, and through the various post-secondary options available to them. OGHS is a National Demonstration School for the AVID (Advancement Via Individual Determination) program, and a Demonstration School for the ABC program that supports 37 different after-school extra-curricular tutoring and special interest clubs.

	Supporting Data and Findings

Demographic Data: Students
	
	
	
	

	
	
	
	
	
	
	

	Total Student Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	9th Graders
	696
	710
	678
	619
	577
	663

	10th Graders
	620
	673
	663
	662
	604
	576

	11th Graders
	508
	544
	570
	575
	596
	535

	12th Graders
	401
	418
	462
	487
	527
	554

	Total
	2225
	2345
	2373
	2345
	2304
	2328

	Source: CBEDs
	
	
	
	
	
	


	• Total enrollment increased 7% by 2005-06 school year, then decreased 2% by 2008-09 school year.
	

	• Both 9th and 10th grade enrollment decreased from 2004-05 to 2007-08; a 19% decrease for 9th graders and a 10% decrease for 10th graders. While 10th grade enrollment continued this declining trend into 2008-09, 9th grade enrollment increased another 15% from the previous year.

	• Both 11th and 12th grade enrollment increased up through 2007-08. 11th grade enrollment increased 17% and 12th grade enrollment increased 31%. While 12th grade enrollment continued to increase another 5% in 2008-09, 11th grade enrollment decreased 10% that same year.

	• 12th grade enrollment increased 38% from 2003-04 to 2008-09, exceeding the number of 11th graders for the first time in 2008-09


	Percent Total Ethnic Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	American Indian
	0.50%
	0.60%
	0.50%
	0.50%
	0.80%
	0.70%

	Asian
	1.90%
	2.00%
	1.60%
	1.70%
	1.90%
	2.00%

	Pacific Islander
	0.40%
	0.40%
	0.40%
	0.60%
	0.50%
	0.30%

	Filipino
	1.90%
	1.50%
	1.30%
	2.00%
	1.30%
	1.60%

	Hispanic or Latino
	59.20%
	64.30%
	67.30%
	70.40%
	74.10%
	74.40%

	African American not Hispanic
	2.50%
	2.00%
	2.10%
	2.00%
	2.30%
	2.80%

	Caucasian not Hispanic
	33.00%
	28.40%
	26.00%
	21.20%
	18.40%
	17.40%

	No Response
	 
	 
	 
	 
	 
	0.80%

	Source: CBEDs
	
	
	
	
	
	


	• Small ethnic group enrollment percentages have remained consistent.
	
	
	

	• The percentage of our Hispanic population has consistently increased over the six year period, totaling an increase of 15.2 percentage points.

	• The percentage of our Caucasian population has consistently decreased over the six year period, totaling a decrease of 15.6 percentage points.

	• 74% of our student enrollment is Hispanic/Latino (2008-09).
	
	
	


	Student Population by Gender
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	 
	M
	F
	M
	F
	M
	F
	M
	F
	M
	F

	9th Grade
	386
	324
	368
	310
	338
	281
	302
	275
	349
	307

	
	54.4%
	45.6%
	54.3%
	45.7%
	54.6%
	45.4%
	52.3%
	47.7%
	53.2%
	46.8%

	10th Grade
	321
	352
	342
	321
	360
	302
	324
	280
	290
	262

	
	48.0%
	52.0%
	51.6%
	48.4%
	54.4%
	45.6%
	53.6%
	46.4%
	52.5%
	47.5%

	11th Grade
	268
	276
	268
	302
	306
	269
	313
	283
	257
	237

	
	49.3%
	50.7%
	47.0%
	53.0%
	53.2%
	46.8%
	52.5%
	47.5%
	52.0%
	48.0%

	12th Grade
	205
	213
	213
	249
	227
	260
	278
	249
	269
	248

	
	49.0%
	51.0%
	46.1%
	53.9%
	46.6%
	53.4%
	52.8%
	47.2%
	52.0%
	48.0%

	Total
	1180
	1165
	1191
	1182
	1233
	1112
	1217
	1087
	1165
	1054

	
	50.3%
	49.7%
	50.2%
	49.8%
	52.6%
	47.4%
	52.8%
	47.2%
	52.5%
	47.5%

	Source: CBEDs, CDE Dataquest Website
	
	
	
	
	
	
	
	


• Overall, we have slightly more male than female students, with the male-female gap increasing to 5% over the 3 year period since 2006-07.
	Socioeconomic Status of Student Population
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	# and % of Free and Reduced Lunch Students
	634
	679
	632
	1059
	1292
	1518

	
	28.5%
	29.0%
	29.7%
	45.1%
	56.1%
	67.9%

	District Total Percent
	1570.0%
	16.0%
	20.5%
	34.7%
	35.8%
	48.3%

	 
	 
	 
	 
	 
	 
	 

	# and % of Compensatory Education (Title 1) Students
	928
	933
	1001
	304
	262
	254

	
	41.7%
	39.8%
	42.2%
	13.0%
	11.4%
	10.9%

	District Total Percent
	29.4%
	31.1%
	31.2%
	11.2%
	9.7%
	8.4%


Source: SDCOE Ed-Data Website

	• The percentage of students eligible for free and reduced lunch has increased from 28.5% of our total student population in 2003-04 to 67.9% in 2008-09.

	• The above change is an increase of 139%.
	
	
	
	
	
	

	• OGHS has a higher percentage of students receiving free and reduced lunch than the district as a whole over the six year period, ranging from a 13% difference in 2003-04 to a 19-20% difference in 2008-09.


	EL/FEP Student Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	# of EL Students
	491
	460
	480
	511
	474
	594

	% of Total Student Population
	22.1%
	19.4%
	20.3%
	21.8%
	20.6%
	25.5%

	% EL Spanish Speaking
	96.5%
	96.1%
	97.3%
	97.5%
	96.8%
	96.1%

	
	
	
	
	
	
	

	# of FEP Students
	719
	879
	970
	1041
	1092
	1018

	% of Total Student Population
	32.3%
	37.0%
	40.9%
	44.4%
	47.4%
	43.7%

	% FEP Spanish Speaking
	91.1%
	93.5%
	94.0%
	94.5%
	94.9%
	94.5%

	
	
	
	
	
	
	

	Total LE/FEP Student Population
	1210
	1339
	1450
	1552
	1566
	1612

	% of Total Student Population
	54.4%
	57.1%
	61.1%
	66.2%
	68.0%
	69.2%

	Students Redesignated FEP
	236
	209
	171
	107
	135
	5

	
	
	
	
	
	
	

	ELD Class Sections Offered
	11
	11
	11
	10
	8
	17


Source: CDE Dataquest Website

	• The number of EL students has fluctuated, reaching a high of 594 (25.5% of total student population) in 2008-09, a 4.8% increase from the previous year.

	• The high percentage of both EL and FEP Spanish speakers has remained consistent in the 90+ percent range.

	• The number of FEP students has increased significantly since 2003-04, reaching a high of 1092 students (47.4% of our total student population) in 2007-08.

	• The number of ELD class sections offered since 2003-04 has increased 55%, reaching a high of 17 sections in 2008-09.


	Special Education Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	9th Graders
	64
	46
	73
	81
	41
	63

	10th Graders
	36
	64
	48
	59
	41
	38

	11th Graders
	54
	40
	49
	26
	62
	37

	12th Graders
	40
	45
	34
	34
	35
	61

	Hispanic or Latino
	108
	114
	126
	121
	109
	124

	
	4.9%
	4.9%
	5.3%
	5.2%
	4.7%
	5.3%

	Caucasian not Hispanic
	78
	64
	57
	67
	70
	75

	
	3.5%
	2.7%
	2.4%
	2.9%
	3.0%
	3.2%

	Total
	195
	195
	204
	200
	179
	199

	
	8.8%
	8.3%
	8.6%
	8.5%
	7.8%
	9.0%


Source: CDE Dataquest Website

	• The percentage of our total student population that qualifies as Special Education has remained consistent in the 8-9% range.

	• Both Hispanic and Caucasian enrollment in Special Ed. has remained relatively consistent.

	• The percent of Special Ed. Students that are Hispanic /Latino has remained consistent, in the 61-62% range since 2005-06. This percent is 5-12% less than the total Hispanic/Latino student population percentages these same years.

	• The percent of our Special Ed. Population that is 9th, 10th, 11th, and 12th graders has fluctuated over this six year period.


	AVID Student Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Enrollment
	360
	390
	383
	461
	478
	449

	Percentage of Student Body
	16.2%
	16.6%
	16.2%
	19.8%
	20.9%
	20.2%

	9th Graders
	137
	128
	123
	196
	176
	151

	10th Graders
	99
	123
	96
	102
	152
	129

	11th Graders
	73
	79
	99
	81
	83
	100

	12th Graders
	51
	60
	65
	82
	67
	69

	AVID Sections
	10
	11
	10
	12
	14
	13


Source: www.aviddata.org/report
	• AVID enrollment has grown 4 percentage points over the 6 year period, especially after 2005-06, remaining consistently around 20% of the total student population.

	• The number of AVID sections has steadily increased as the total AVID population has increased.

	• The percentage of AVID 9th graders who remain in the AVID program into their 12th grade year is consistently in the 40 percent range, reaching a high of 48% for the class of 2008.


	AVID Ethnic Distribution
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	American Indian
	
	1
	1
	1
	1
	3

	 
	0.60%
	0.30%
	0.30%
	0.22%
	0.21%
	0.67%

	Asian
	
	7
	1
	10
	10
	8

	 
	1.40%
	2.00%
	0.30%
	2.17%
	2.09%
	1.78%

	Pacific Islander
	0
	0
	4
	2
	0
	0

	 
	0
	0
	1.00%
	0.43%
	0
	0

	Filipino
	
	2
	6
	5
	4
	3

	 
	1.70%
	0.50%
	2.00%
	1.08%
	0.84%
	0.67%

	Hispanic or Latino
	
	338
	323
	398
	427
	399

	 
	85.60%
	86.70%
	84.00%
	86.33%
	89.33%
	88.86%

	African American
	
	8
	11
	8
	8
	10

	 
	2.20%
	2.00%
	3.00%
	1.74%
	1.67%
	2.23%

	Caucasian
	
	33
	33
	33
	28
	26

	
	8.60%
	8.50%
	9.00%
	7.16%
	5.86%
	5.79%


Source: www.aviddata.org/report
	• There is a relatively constant ethnic distribution from year to year.
	
	

	• The percentage of our AVID students that are Hispanic/Latino is rising slightly, hovering at 89% since 2007-08, while the percentage of Caucasian students is decreasing.

	• The percentage of our AVID population that is Hispanic/Latino (89%) is larger than that of our total student population that is Hispanic/Latino (74%).

	• The percentage of our AVID population that is Caucasian (6%) is smaller than that of our total student population that is Caucasian (17%).


	AP/Honors (GATE) Student Enrollment
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	9th Graders
	116
	83
	97
	103
	125
	142

	10th Graders
	173
	152
	166
	238
	287
	227

	11th Graders
	158
	333
	340
	314
	374
	259

	12th Graders
	121
	262
	275
	254
	280
	279

	Total
	568
	830
	878
	909
	1066
	907


Source: EUHSD Ed. Services

	• Total enrollment of students in AP/Honors classes has increased significantly since 2003-04, reaching a high of 1066 students in 2007-08, an 87.7% increase.

	• 9th grade enrollment in Honors classes has increased by 71% since 2004-05.
	
	

	• 10th grade enrollment in AP/Honors classes increased 89% up to 2007-08, then experienced a 20% drop the following year.

	• 11th and 12 grade enrollment in AP/Honors classes greatly increased in 2004-05, then has fluctuated since, reaching highest enrollment in 2007-08. While 12th grade numbers remained consistent the following year, 11th grade numbers decreased 31%, reaching its lowest number since 2003-04.


	AP Course Sections
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	Art
	0
	0
	2
	0
	0
	0
	1

	Computer Science
	0
	0
	0
	0
	0
	0
	0

	English
	7
	7
	7
	7
	7
	6
	7

	Foreign Language
	2
	2
	4
	7
	6
	5
	7

	Mathematics
	2
	3
	4
	2
	2
	3
	3

	Science
	2
	3
	2
	3
	4
	2
	3

	Social Science
	2
	2
	2
	3
	8
	7
	5

	Total
	15
	17
	21
	22
	27
	23
	26


Source: CDE Dataquest Website

	•  Overall, the total number of AP sections increased 53% from 2003-04 to 2008-09, reaching an all time high of 27 sections in 2007-08.

	• For English, Math, and Science, the number of AP sections has remained somewhat constant.
	

	• Foreign Language experienced a large increase in AP sections in 2006-07, from 4 to 7, and has remained somewhat constant since.

	• Social Science experienced a significant increase in AP sections in 2007-08, from 3 to 8, dropping to 7 in 2008-09.


	Total Student Enrollment in Selected College-bound Courses
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Intermediate Algebra/Algebra II
	256
	297
	300
	307
	323
	318

	
	11.51%
	12.70%
	12.60%
	13.10%
	14.00%
	13.70%

	Other 3rd or 4th Year Advanced Math
	203
	273
	274
	197
	184
	190

	
	9.12%
	11.60%
	11.50%
	8.40%
	8.00%
	8.20%

	Chemistry
	220
	204
	217
	209
	289
	209

	
	9.89%
	8.70%
	9.10%
	8.90%
	12.50%
	8.98%

	Physics
	32
	29
	27
	30
	26
	30

	
	1.44%
	1.20%
	1.10%
	1.30%
	1.10%
	1.30%


Source: CBEDs, CDE Dataquest

	• There has been a 24% increase in the number of students enrolled in intermediate math classes since 2003-04, while the total student population only increased 5% during this same time.

	• While the number of students taking higher level math classes increased up through 2005-06, the numbers then decreased 31-32% over the next 3 years.

	• Enrollment in chemistry has fluctuated in the low 200s, reaching a high of 289 students in 2007-08.

	• Enrollment in Physics has remained consistent in the medium 20 to low 30 range (1 class section).


	Total Student Enrollment in Specialized Vocational Courses 
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Vocational Ed. Numbers and Percent of Total Student Population
	752
	785
	767
	619
	525
	634

	
	33.8%
	33.5%
	32.3%
	26.4%
	22.8%
	27.2%

	Source: CBEDs
	
	
	
	
	
	


• The percentage of our students enrolled in Voc. Ed. Courses dropped from a high of 33.8% in 2003-04 to a low of 22.8% in 2007-08, an 11 point difference. This percentage then rebounded to 27.2% in 2008-09, a one year increase of 21%.

	Reading/Math Basic Skills Course Sections
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Reading Improvement/Developmental Reading
	17
	8
	10
	5
	6
	4

	Remedial Math/Proficiency Development
	17
	12
	16
	11
	15
	15

	Source: CDE Dataquest Website
	
	
	
	
	
	


	• The number of class sections devoted to improving students' basic reading skills reached a high of 17 in 2003-04, then dropped significantly afterward, reaching a low of 4 in 2008-09.

	• The number of class sections devoted to improving students' basic math skills has fluctuated, from a high of 17 in 2003-04, to a low of 11 in 2006-07, then back up to a high of 15 in 2008-09.


	AVID Student Data
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	AVID Sections
	10
	11
	10
	12
	14
	13

	Students in College Prep
	360
	390
	383
	461
	478
	449

	
	100%
	100%
	100%
	100%
	100%
	100%

	Total and Percent of Seniors who Graduated
	50
	56
	58
	79
	65
	69

	
	100%
	100%
	100%
	100%
	100%
	100%

	Total and Percent Seniors That Took SAT-1
	50
	56
	58
	78
	65
	68

	
	100%
	100%
	100%
	99%
	100.00%
	99%

	Total and Percent of Seniors Accepted by UC
	12
	14
	15
	20
	21
	21

	
	24%
	25%
	26%
	25%
	32.31%
	30%

	Total and Percent of Seniors Accepted by CSU
	42
	36
	54
	64
	52
	59

	
	84%
	64%
	93%
	81%
	80%
	86%

	Total and Percent of Seniors Accepted to Any 4-Year College
	46
	54
	54
	72
	57
	66

	
	93.90%
	96.40%
	93%
	91%
	87.70%
	96%

	Source: www.aviddata.org/reports
	
	
	
	
	
	


	• The number of AVID sections has increased to serve the increasing number of students fitting the AVID profile.

	• The percentage of AVID seniors who graduate and take the SAT-1 has consistently hovered at or near 100%.

	• The total number and percentage of AVID seniors accepted to UC schools has steadily increased over the 6 year period, especially since 2005-06, while acceptance to CSU schools has remained relatively constant.

	• With few exceptions, all AVID seniors graduate, take a formal college entrance exam, and complete the a-g requirements.


	Senior Graduation Rates
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Percent of Senior Class Graduating
	351 of 401
	365 of 418
	387 of 462
	374 of 487
	393 of 526
	409 of 554

	
	87.5%
	87.3%
	83.8%
	76.8%
	74.7%
	73.8%

	
	
	
	
	
	
	

	Male
	166 of 200
	168 of 205
	175 of 213
	169 of 227
	193 of 278
	198 of 290

	
	83.0%
	82.0%
	82.2%
	74.4%
	69.4%
	68.3%

	Female
	185 of 201
	197 of 213
	212 of 249
	205 of 260
	200 of 248
	211 of 260

	
	92.0%
	92.5%
	85.1%
	78.8%
	80.6%
	81.2%

	
	
	
	
	
	
	

	American Indian
	2 of 2
	2 of 2
	1 of 1
	1 of 1
	4 of 5
	3 of 6

	
	100.0%
	100.0%
	100.0%
	100.0%
	80.0%
	50.0%

	Asian
	6 of  6
	18 of 19
	8 of 9
	7 of 7
	11 0f 14
	10 of 12

	
	100.0%
	94.7%
	88.9%
	100.0%
	78.6%
	83.3%

	Pacific Islander
	2 of 2
	2 of 2
	3 of 3
	2 of 2
	5 of 6
	2 of 2

	
	100.0%
	100.0%
	100.0%
	100.0%
	83.3%
	100.0%

	Filipino
	 
	11 of 12
	9 of 9
	11 0f 14
	3 of 8 
	4 of 5

	
	91.7%
	100.0%
	75.0%
	78.6%
	37.5%
	80.0%

	Hispanic or Latino
	170 of 207
	200 of 239
	221 of 272
	236 of 315
	268 of 372
	279 of 398

	
	82.1%
	83.7%
	81.3%
	74.9%
	72.0%
	70.1%

	African American not Hispanic
	8 of 8
	8 of 10
	13 of 15
	7 of  9
	8 of 10
	12 of 14

	
	100.0%
	80.0%
	86.7%
	77.8%
	80.0%
	85.7%

	Caucasian not Hispanic
	152 of 164
	125 of 137
	134 of 153
	98 of 124
	90 of 107
	95 of 108

	
	92.7%
	91.2%
	87.6%
	79.0%
	84.1%
	88.0%


Source: CBEDs, CDE Data Quest

	• Our graduation rate has steadily declined since 2005, dropping 13 percentage points by 2009 to a six year low of 73.8%.

	• Females graduate at a higher rate than males, but both have declined since 2004. After dropping to a low of 78.8% in 2007, the percent of our graduates that are female has since seen a slight increase of 2 points.

	• The percentage of Hispanic and Caucasian seniors who graduate has declined since 2004. The Hispanic graduation rate decreased nearly 6 percentage points in 2007, reaching a low of 70% in 2009 (still 3 points above District rate of 67.1%). The Caucasian graduation rate reached a low of 79% in 2007, then increased by 9 percentage points over the next two years, reaching a four year high of 88% in 2009.

	• The gap between the percent of Hispanic seniors and Caucasian seniors who graduate has decreased, reaching a difference of only 4 percentage points in 2007. In 2008, the gap increased to a difference of 12 percentage points, with another gap increase to 18 points in 2009.


	Dropout Rates
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	OGHS Total
	36
	37
	25
	53
	23
	23

	OGHS Percent of total student population
	1.6%
	1.6%
	1.1%
	2.3%
	1.0%
	1.0%

	District wide
	3.1%
	2.2%
	2.3%
	3.2%
	2.7%
	3.0%

	Countywide
	3.6%
	2.9%
	3.4%
	3.8%
	3.8%
	4.2%

	Statewide
	3.2%
	3.0%
	3.3%
	4.2%
	3.9%
	4.5%

	 
	 
	 
	 
	 
	 
	 

	9th Grade
	2
	1
	8
	3
	1
	0

	Percent of 9th graders
	0.3%
	0.1%
	1.2%
	0.5%
	0.2%
	0.0%

	Percent of total dropouts
	5.6%
	2.7%
	32.0%
	5.7%
	5.7%
	0.0%

	10th Grade
	6
	6
	6
	1
	2
	0

	Percent of 10th graders
	1.0%
	0.9%
	0.9%
	0.2%
	0.3%
	0.0%

	Percent of total dropouts
	16.7%
	16.2%
	24.0%
	1.9%
	8.7%
	0.0%

	11th Grade
	1
	9
	3
	7
	6
	3

	Percent of 11th graders
	0.2%
	1.7%
	0.5%
	1.2%
	1.0%
	0.6%

	Percent of total dropouts
	 
	24.3%
	12.0%
	13.2%
	26.1%
	13.0%

	12th Grade
	27
	21
	8
	42
	14
	20

	Percent of 12th graders
	6.7%
	5.0%
	1.7%
	8.6%
	2.7%
	3.6%

	Percent of total dropouts
	75.0%
	56.8%
	32.0%
	79.3%
	60.9%
	87.0%

	
	
	
	
	 
	 
	 

	Ethnicity
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Hispanic or Latino
	30
	30
	13
	36
	21
	19

	Percent of Total Hispanic Population
	2.3%
	2.0%
	0.8%
	2.2%
	1.2%
	1.1%

	Percent of total dropouts
	83.3%
	81.1%
	52.0%
	67.9%
	91.3%
	82.6%

	Caucasian
	5
	5
	5
	14
	0
	2

	Percent of Total Caucasian Population
	0.7%
	0.8%
	0.8%
	2.8%
	0.0%
	0.5%

	Percent of total dropouts
	13.9%
	13.5%
	20.0%
	26.4%
	0.0%
	8.7%

	
	
	
	
	 
	 
	 

	Other Subgroups
	 
	 
	 
	 
	 
	 

	Migrant Education
	2
	2
	5
	3
	1
	2

	English Learner
	23
	28
	23
	31
	20
	0

	Special Education
	1
	9
	4
	4
	6
	11

	Socio-Economically Disadvantaged
	17
	26
	21
	3
	16
	20

	Source: CBEDs, CDE DataQuest
	
	
	
	
	
	


	• Other than 2006-07, our dropout numbers and rates have decreased over the years, reaching a low of 23 and 1% in both 2008 and 2009. 

	• Our dropout rate has consistently been much lower than the District's, County's, and State's rates. While their rates have generally increased over the years, ours has steadily decreased, except for the sharp increase in 2006-07.

	• 12th graders consistently make up the largest percentage of our dropouts, dipping below the 50% rate only in 2005-06, and reaching a high of 87% of our total dropouts in 2008-09.

	• The percentage of our Hispanic/Latino population that drops out has generally decreased each year, again except in 2006-07 where it was still only 2%, dropping to a low of only 1% in both 2008 and 2009.

	• Hispanic/Latino, English Learner, and SED students generally make up the largest percentage of our dropouts.


	Student Suspensions
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Number of Suspensions
	952
	651
	496
	616
	575
	423

	Male
	687/72%
	453/70%
	331/67%
	438/71%
	394/69%
	329/78%

	Female
	265/28%
	198/30%
	165/33%
	178/29%
	181/31%
	94/21%

	9th Graders
	305/32%
	212/33%
	173/35%
	219/36%
	197/34%
	215/51%

	10th Graders
	321/34%
	263/40%
	181/36%
	241/39%
	237/41%
	123/29%

	11th Graders
	229/24%
	111/17%
	117/24%
	99/16%
	95/17%
	59/14%

	12th Graders
	97/10%
	65/10%
	25/5%
	57/9%
	46/8%
	26/6%

	Native American
	* 2
	* 3
	* 3
	1
	4
	4

	Asian
	* 2
	* 5
	* 3
	4
	3
	3

	Filipino
	* 1
	* 5
	* 0
	4
	2
	6

	African American
	* 8
	* 6
	* 9
	12
	18
	17

	Caucasian, not Hispanic
	* 108
	* 75
	* 54
	93/15%
	65/11%
	42/10%

	Hispanic or Latino
	* 283
	* 276
	*235
	488/79%
	479/83%
	350/83%

	Pacific Islander
	* 1
	* 2
	* 0
	6
	1
	1


Source: EUHSD Pupil Services

* Unduplicated count

	• The total number of student suspensions has decreased significantly since 2003-04, reaching a 6 year low of 423 in 2008-09, a 56% decrease.

	• The vast majority of suspensions continues to be males, reaching a high of 78% in 2008-09. Female suspensions fluctuated in the 20-30% range, reaching a low of 21% in 2008-09.

	•  9th grade suspensions fluctuated in the low to mid 30% range of all suspensions through 2007-08, then increased significantly to 51 % in 2008-09, a 6 year high for all grade levels.

	• 10th grade suspensions fluctuated in the mid 30% to low 40% range of all suspensions up through 2007-08, then dropped to 29% in 2008-09.

	•11th grade suspension rates dropped from 24% to 14%, while 12th grade suspensions rates dropped from 10% to 6% during the 6 year period.

	• The number of Caucasian suspensions decreased 55% between 2006-07 and 2008-09, while the number of Hispanic/Latino suspensions decreased 28%.

	• The percent of total suspensions that is Hispanic/Latino has remained 9-10 percentage points higher than the percent of total student population that is Hispanic/Latino.


	Student Expulsions
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total
	12
	22
	21
	15
	24
	21

	
	
	
	
	
	
	

	Grade
	 
	 
	 
	 
	 
	 

	9th Graders
	4/33%
	7/32%
	7/33%
	9/60%
	8/33%
	10/48%

	10th Graders
	2/17%
	8/36%
	6/29%
	2/13%
	5/21%
	6/29%

	11th Graders
	4/33%
	4/18%
	8/38%
	4/27%
	4/17%
	5/24%

	12th Graders
	2/17%
	3/14%
	0
	0
	7/29%
	0

	
	
	
	
	
	
	

	Gender
	 
	 
	 
	 
	 
	 

	Male
	2
	19
	15
	10/67%
	20/83%
	15/71%

	Female
	10
	3
	6
	5/33%
	4/17%
	6/29%

	
	
	
	
	
	
	

	Ethnicity
	 
	 
	 
	 
	 
	 

	Native Indian
	0
	0
	0
	0
	1/4%
	0

	Asian
	0
	0
	0
	0
	0
	0

	Pacific Islander
	0
	0
	0
	1/7%
	0
	0

	Filipino
	0
	0
	0
	0
	0
	1/5%

	Hispanic or Latino
	11/92%
	20/95%
	19/90%
	11/73%
	22/92%
	17/81%

	Caucasian, not Hispanic
	1
	1
	2
	3/20%
	1/4%
	3/14%

	Source: EUHSD Pupil Services
	
	
	
	
	
	


	• Total student expulsions has been a bit of a roller coaster ride: low, high, low, high, reaching a high of 24 in 2007-08 (a 100% increase from 2003-04).

	• The number of 9th grade expulsions increased steadily, reaching a high of 10 in 2008-09, which was 48% of the total expulsions that year. Even though the number of 9th grade expulsions was one less (9) in 2006-07, they made up 60% of the total expulsions for that year.

	• The number and percentage of both 10th and 11th grade expulsions has been inconsistent over the 6 year period.

	• 12th graders have experienced the least number of expulsions, reaching 0 expulsions three different years. However, they hit a bump in 2007-08 with 7 expulsions.

	• Although there were far more females than males expelled in 2003-04, males have dominated the expulsion numbers ever since, reaching a high of 20 in 2007-08, making up 83% of the total.

	•  The percentage of students expelled that are Hispanic/Latino have been substantially higher than Caucasian. Hispanic percentages remained in the 90% range for the first three years, then dropped to its lowest number (11) and percentage rate (73%) in 2006-07, and then leveled out at 81% in 2008-09.


	Student Attrition Rates
	Class of 2004
	Class of 2005
	Class of 2006
	Class of 2007
	Class of 2008
	Class of 2009

	Entering as Freshman
	607
	657
	673
	696
	710
	678

	Sophomore Enrollment
	572
	614
	620
	673
	663
	662

	Percent Decrease from Previous Year
	-5.6%
	-6.5%
	-7.9%
	-3.3%
	-6.6%
	-2.4%

	Junior Enrollment
	461
	508
	544
	570
	575
	596

	Percent Decrease from Previous Year
	-13.2%
	-17.3%
	-12.3%
	-15.3%
	-13.3%
	-10.0%

	Senior Enrollment
	401
	418
	462
	487
	527
	554

	Percent Decrease from Previous Year
	-9.9%
	-17.7%
	-15.1%
	-14.6%
	-8.3%
	-7.0%

	Total Attrition Rate 9th – 12th Grade
	-33.9%
	-36.4%
	-31.6%
	-30.0%
	-25.8%
	-18.3%


Source: CBEDs

• Overall, our student population is very transient, maintaining around a 30% drop from freshman to senior years, until 2008 and 2009, when the transient rate dropped to almost 26% and then to a low of 18%.
	Student Exit Numbers
	2006-07
	2007-08
	2008-09

	Graduated
	376
	394
	427

	Passed CHSPE
	1
	1
	1

	Left, Failed CAHSEE
	9
	7
	14

	Left, No Known Enrollment
	11
	12
	11

	Enrolled in Another School
	548
	446
	768

	Moved to Another Country
	21
	37
	56

	Expelled, No Known Enrollment
	1
	4
	5

	Left, Medical Reasons
	3
	5
	*

	No Show (attended OGHS prior year)
	2
	*
	19

	Source: CDE DataQuest
	
	
	

	* No Data Available
	
	
	


The date range of exit records is from January 1 through the first Wednesday of October. Therefore, the counts on this report will not match the dropout or graduate counts found on other reports.

	• Over 90% of the students who exit OGHS either graduate or enroll in another school.

	• Less than 2% of the students who exit OGHS either leave or are expelled with no known enrollment.


	Demographic Data: Staff
	
	
	
	
	

	
	
	
	
	
	
	

	Certificated Staff
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total
	103
	95
	91
	90
	92
	91

	Gender
	
	
	
	
	
	

	Female
	57
	52
	53
	51
	52
	53

	
	55.3%
	54.7%
	58.2%
	56.7%
	56.5%
	58.2%

	Male
	46
	43
	38
	39
	40
	38

	
	44.7%
	45.3%
	41.8%
	43.3%
	43.5%
	41.8%

	Ethnicity
	
	
	
	
	
	

	American Indian
	0
	0
	1
	0
	0
	0

	Asian
	3
	2
	2
	2
	2
	2

	Pacific Islander
	0
	0
	0
	0
	0
	0

	Filipino
	0
	1
	1
	1
	1
	1

	Hispanic or Latino
	9
	8
	8
	9
	12
	11

	
	8.7%
	8.4%
	8.8%
	10.0%
	13.0%
	12.1%

	African American
	3
	4
	3
	2
	2
	2

	Caucasian (not Hispanic)
	87
	78
	74
	74
	74
	74

	
	84.5%
	82.1%
	81.3%
	82.2%
	80.4%
	81.3%

	Multiple or No Response
	1
	2
	2
	2
	1
	1

	Source: CDE DataQuest and Ed-Data

	Note: The above numbers include counselors, administrators, and other certificated positions.


	• While the total number of students has increased 5% since 2004, the certificated staff has decreased by 11.7%.

	• The number and percent of our certificated staff that is Hispanic has increased slightly since 2004, reaching a high of 12% in 2009.

	• A slight majority of our certificated staff continues to be female, averaging in the mid-50% range.


	Classroom Teacher Credential and Experience
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total number of Teachers
	94
	95
	91
	90
	92
	91

	Full Credential
	93
	91
	88
	89
	91
	89

	
	98.9%
	95.8%
	96.7%
	98.9%
	98.9%
	97.8%

	Emergency Credential
	1
	3
	2
	1
	1
	1

	
	1.1%
	3.2%
	2.2%
	1.1%
	1.1%
	1.1%

	Waiver
	0
	0
	0
	0
	0
	0

	
	
	
	
	
	
	

	Source: CDE DataQuest Website
	
	
	
	
	


Note: The above numbers include only classroom teachers.

• Almost all of our teachers continue to have full credentials.
	Certificated Staff Education Level and Service
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Certificated Staff
	103
	95
	91
	90
	92
	91

	Doctorate
	4
	0
	0
	0
	0
	0

	
	3.9%
	
	
	
	
	

	BA/BS plus Master’s Degree
	33
	29
	31
	29
	33
	38

	
	32.3%
	30.5%
	34.1%
	32.2%
	35.8%
	41.8%

	Bachelor’s Degree Only
	66
	66
	60
	61
	59
	53

	
	64.1%
	69.5%
	65.9%
	67.8%
	61.1%
	58.3%

	Less than Bachelor’s Degree
	0
	0
	0
	0
	0
	0

	 
	 
	 
	 
	 
	 
	 

	Average Years of Educational Service
	13.5
	10.5
	11.6
	12.1
	11.9
	11.7

	Average Years in EUHSD
	11.1
	8.7
	9.7
	10.2
	10.1
	10.1

	 
	 
	 
	 
	 
	 
	 

	Number of First Year Teachers
	6
	17
	9
	9
	13
	12

	
	6.4%
	17.9%
	9.9%
	10.0%
	14.1%
	13.2%

	Number of Second Year Teachers
	8
	6
	12
	7
	6
	9

	
	8.5%
	6.3%
	13.2%
	7.8%
	6.5%
	9.9%

	Source: CDE DataQuest Website

	Note: The above numbers include counselors, administrators, and other positions.


	• All but a few teachers in specialized areas meet the standards for being “highly qualified” as per the NCLB mandate.

	• More than a third of OGHS teachers possess a Masters degree.

	• The average years of service has hovered around 12 years since 2006, while the average years in the district has hovered around 10 years.

	• While the number and percent of new teachers has grown since 2006, most of our certificated staff is full-time and tenured.


	Teachers Providing ELD, SDAIE, or Primary Language Instruction to English Learner Students
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	ELD only
	22
	1
	0
	2
	5
	4

	SDAIE only
	17
	45
	54
	59
	81
	71

	
	18.1%
	47.4%
	59.3%
	65.6%
	88.0%
	78.0%

	ELD and SDAIE
	0
	0
	0
	0
	0
	0

	Primary Language Instruction
	1
	1
	0
	0
	0
	0

	Total
	40
	47
	54
	61
	86
	75

	Source: CDE DataQuest Website
	
	
	
	
	
	


• More than three-quarters of our teachers are certified in and use SDAIE methods in classrooms, an increase of  60-70 percent since 2004.
	Classified Staff
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total
	54
	52
	48
	54
	53
	49

	Type of Staff
	Full Time
	Part Time
	Full Time
	Part Time
	Full Time
	Part Time
	Full Time
	Part Time
	Full Time
	Part Time
	Full Time
	Part Time

	Paraprofessionals
	19
	1
	18
	0
	18
	1
	18
	1
	17
	2
	6
	12

	Office/Clerical
	14
	2
	13
	2
	10
	2
	11
	2
	11
	3
	10
	3

	Other
	16
	2
	18
	1
	16
	1
	21
	1
	20
	0
	16
	2

	Subtotal
	49
	5
	49
	3
	44
	4
	50
	4
	48
	5
	32
	17

	Subtotal Percent
	90.7%
	9.3%
	94.2%
	5.8%
	91.7%
	8.3%
	92.6%
	7.4%
	90.6%
	9.4%
	65.3%
	34.7%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Gender
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	% Male
	32.6%
	40.0%
	30.6%
	33.3%
	25.0%
	25.0%
	24.0%
	25.0%
	29.2%
	0.0%
	40.6%
	5.9%

	% Female
	67.4%
	60.0%
	69.4%
	66.7%
	75.0%
	75.0%
	76.0%
	75.0%
	70.8%
	100.0%
	59.4%
	94.1%

	
	
	
	
	
	
	
	
	
	
	
	
	

	Ethnicity
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	American Indian
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Asian
	3
	0
	3
	0
	1
	0
	1
	0
	1
	0
	0
	1

	Pacific Islander
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Filipino
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	Hispanic or Latino
	15
	2
	18
	1
	20
	1
	24
	1
	24
	2
	18
	7

	 
	27.8%
	3.7%
	34.6%
	1.9%
	45.5%
	2.3%
	44.4%
	1.9%
	45.3%
	3.8%
	36.7%
	14.3%

	African American
	1
	2
	1
	0
	0
	0
	1
	0
	1
	0
	0
	0

	Caucasian (not Hispanic)
	30
	2
	27
	2
	23
	3
	24
	3
	22
	3
	14
	9

	 
	55.6%
	3.7%
	51.9%
	3.8%
	52.3%
	6.8%
	44.4%
	5.6%
	41.5%
	5.7%
	28.6%
	18.4%


Source: CDE DataQuest Website and CBEDs

	• The percentage of full-time certificated staff remained in the low 90% range until 2008-09, when it fell sharply to only 65.3%.

	• Our classified staff has remained predominantly female.

	• The percentage of our Hispanic classified staff has increased dramatically over these years, reaching a high of 51% in 2009, an increase of almost 20 percentage points.


	Student Outcome Data
	
	
	
	
	
	

	
	
	
	
	
	
	

	Academic Performance Index (API)
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	657
	673
	678
	667
	677
	688

	API Growth Target
	7
	6
	6
	7
	6
	6

	Actual API
	666
	678
	667
	677
	688
	687

	Actual API Growth
	9
	5
	-11
	10
	11
	-1

	Met Growth Target
	Yes
	No
	No
	Yes
	Yes
	No

	Statewide Rank
	6
	5
	4
	4
	4
	4

	Similar Schools Rank
	8
	6
	5
	7
	6
	6

	Percent of Students Tested
	99%
	99%
	99%
	98%
	99%
	99%

	Source: CDE DataQuest Website
	
	
	
	
	
	


	• We have experienced mixed API growth since 2004, a year where we increased our score15 points from the previous year and met our growth target for the second year in a row.

	• Even though we did not meet our API growth targets in 2005 and 2006, we did the following two years in 2007 and 2008, pulling our scores into the upper 50% of similar schools ranking. Then in 2009 we once again did not meet our growth target.

	• Other than in 2006 where we experienced our largest one year decrease in scores of 11 points, our API scores have either increased (15 points in 2004, 12 points in 2005, 10 points if 2007, and 11 points in 2008) or remained relatively the same from the previous year.

	• Our API statewide rank has remained the same over the last four years, in two of which we met our growth target.

	• Our similar schools rank dropped from 8 to 5 between 2004 and 2006, bounced back to 7 in 2007, then has remained at 6 the last two years.

	• The percent of our students tested has remained at a stellar 99% over the six year period.
	


	Hispanic/Latino API
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	599
	621
	628
	633
	647
	669

	API Growth Target
	6
	5
	5
	5
	8
	7

	Actual API 
	612
	628
	633
	647
	669
	666

	Actual API Growth
	13
	7
	5
	14
	22
	-3

	Met Growth Target
	Yes
	Yes
	Yes
	Yes
	Yes
	No

	
	
	
	
	
	
	

	Caucasian API
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	740
	754
	770
	745
	760
	751

	API Growth Target
	6
	5
	5
	5
	5
	5

	Actual API
	750
	770
	751
	760
	751
	766

	Actual API Growth
	10
	16
	-19
	15
	-9
	15

	Met Growth Target
	Yes
	Yes
	No
	Yes
	No
	Yes

	 
	 
	 
	 
	 
	 
	 

	API “Achievement Gap” Hispanic vs. Caucasian Subgroups
	128
	126
	137
	113
	82
	100

	Source: CDE DataQuest Website
	
	
	
	
	
	


	• Hispanic students consistently met their growth target, until 2008-09, where they missed it by 3 points. Their API scores consistently increased over this time period, increasing a total of 54 points by 2009.

	• Caucasian students showed less consistency than Hispanics in meeting their growth targets, fluctuating up and down from 2006 to 2009.

	• While the achievement gap between Hispanic and Caucasian API scores has been inconsistent over the six year period, it has generally decreased, reaching a low of 82 points in 2008.


	SED (Socio-economically Disadvantaged) API
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	597
	619
	622
	631
	641
	670

	API Growth Target
	6
	5
	5
	8
	8
	7

	Actual API
	610
	622
	629
	641
	670
	665

	Actual API Growth
	13
	3
	7
	10
	29
	-5

	Met Growth Target
	Yes
	No
	Yes
	Yes
	Yes
	No

	
	
	
	
	
	
	

	EL (English Learner) API
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	NA
	NA
	631
	627
	639
	661

	API Growth Target
	NA
	NA
	5
	9
	8
	7

	Actual API
	NA
	NA
	633
	639
	661
	658

	Actual API Growth
	NA
	NA
	2
	12
	22
	-3

	Met Growth Target
	NA
	NA
	No
	Yes
	Yes
	No

	
	
	
	
	
	
	

	Students with Disabilities API
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Previous Year’s API Base
	NA
	NA
	462
	421
	454
	484

	API Growth Target
	NA
	NA
	5
	5
	17
	16

	Actual API
	NA
	NA
	421
	456
	482
	507

	Actual API Growth
	NA
	NA
	-41
	35
	28
	23

	Met Growth Target
	NA
	NA
	No
	Yes
	Yes
	Yes


Source: CDE DataQuest Website

	• API scores for Socio-economically Disadvantaged and English Learner students consistently increased up through 2008, meeting their growth targets each of those years, then dropped in 2009 when they did not reach their growth targets.

	• API scores for students with disabilities consistently increased up through 2009, meeting their growth targets each of those years


	Adequate Yearly Progress (AYP)
	2006
	2007
	2008
	2009

	Schoolwide
	 
	 
	 
	 
	 
	 
	 
	 

	Made AYP
	Yes
	Yes
	Yes
	No (met 19 of 22 criteria)

	 
	ELA
	Math
	ELA
	Math
	ELA 
	Math
	ELA
	Math

	Participation Rate
	97.0%
	97.0%
	98.0%
	98.0%
	99.0%
	99.0%
	99.0%
	99.0%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Percent Proficient
	45.2%
	41.8%
	42.8%
	45.4%
	50.6%
	46.7%
	49.2%
	55.8%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	No
	Yes

	Subgroups
	
	
	
	
	
	
	
	

	Percent Proficient
	2006
	2007
	2008
	2009

	 
	ELA
	Math
	ELA
	Math
	ELA 
	Math
	ELA
	Math

	Hispanic or Latino
	39.2%
	33.9%
	32.8%
	38.2%
	43.8%
	41.9%
	42.7%
	52.4%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	No
	Yes

	Caucasian, not Hispanic
	60.3%
	60.3%
	72.0%
	64.1%
	74.5%
	63.9%
	72.2%
	70.0%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes

	Socioeconomically Disadvantaged
	35.2%
	33.9%
	34.9%
	36.8%
	43.4%
	42.8%
	42.3%
	52.1%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	No
	Yes

	English Learners
	38.9%
	35.4%
	30.4%
	35.5%
	40.1%
	40.8%
	39.6%
	50.2%

	Met Target
	Yes
	Yes
	Yes
	Yes
	Yes
	Yes
	No
	Yes

	Students with Disabilities
	15.0%
	16.7%
	15.1%
	14.5%
	38.5%
	26.3%
	14.3%
	17.6%

	Met Target
	NS
	NS
	NS
	NS
	NS
	NS
	NS
	NS

	Source: CDE DataQuest Website
	
	
	
	
	
	
	
	


	• School-wide, the percent proficient in ELA, after taking a dip in 2007, has increased 4-5 percentage points over the four year period, meeting the growth target for each year until 2009.

	• In Math, each subgroup met its growth target through 2009.

	• In English Language Arts, each subgroup met its growth target up through 2008, then in 2009 Hispanic, EL, and SED students did not meet their target, slipping one percentage point in each group.

	• NS = Numbers for Students with Disabilities were too low for any significance re: meeting growth target.


	CELDT: Students Meeting English Proficiency Criteria
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Tested
	593
	619
	497
	536
	593
	591

	Total  &
	329
	399
	284
	141
	228
	277

	 Percent Proficient
	55%
	64%
	57%
	26%
	38%
	47%

	
	
	
	
	
	
	

	Grade Level
	 
	 
	 
	 
	 
	 

	9th Grade: Total Tested &
	134/234
	178/241
	98/174
	51/161
	75/181
	103/216

	 Percent Proficient
	57%
	74%
	56%
	32%
	42%
	48%

	10th Grade: Total Tested &
	72/150
	119/203
	92/151
	42/177
	66/162
	59/145

	 Percent Proficient
	48%
	59%
	61%
	24%
	40%
	41%

	11th Grade: Total Tested &
	63/101
	68/105
	67/119
	26/110
	51/154
	54/99

	 Percent Proficient
	62%
	65%
	56%
	24%
	33%
	54%

	12th Grade: Total Tested &
	40/74
	34/70
	27/53
	22/88
	36/96
	61/131

	 Percent Proficient
	54%
	49%
	53%
	25%
	37%
	48%

	Source: CDE DataQuest Website
	
	
	
	
	


Percent proficient represents percent of students scoring both Early Advanced and Advanced on CELDT.

	• There is no consistent trend in proficient scores in any grade level over the 6 year period.

	• Students in all grade levels take a large dip in scores in 2007, and then increase each year afterwards.


	CELDT:  Number and Percent of Students at Each Overall Proficiency Level
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Tested
	593
	619
	497
	536
	593
	591

	Advanced
	80
	100
	53
	21
	32
	46

	
	13%
	16%
	11%
	4%
	5%
	8%

	Early Advanced
	252
	299
	235
	149
	196
	231

	
	42%
	48%
	47%
	28%
	33%
	39%

	Intermediate
	181
	150
	142
	225
	234
	189

	
	31%
	24%
	29%
	42%
	39%
	32%

	Early Intermediate
	61
	44
	48
	84
	78
	81

	
	10%
	7%
	10%
	16%
	13%
	14%

	Beginning
	19
	26
	19
	57
	53
	44

	
	3%
	4%
	4%
	11%
	9%
	7%

	Source: CDE DataQuest Website
	
	
	
	
	


	• The majority of English Learner students test at intermediate level or above.
	

	• While the percent of students receiving Early Advanced or Advanced scores decreased greatly in 2007, the percent receiving Intermediate or below scores increased greatly.

	• Scores in Early Advanced and above (considered proficient) have steadily increased since 2007, while scores of Intermediate and below have steadily decreased.


	CST Summary
	 
	 
	 

	Total Percent Proficient or Advanced
	2007
	2008
	2009

	English-Language Arts
	36.1%
	34.9%
	32.6%

	History
	37.5%
	31.1%
	41.7%

	Mathematics
	9.1%
	10.8%
	10.5%

	Science
	24.8%
	30.4%
	27.0%


	• The percentage of ELA students scoring proficient or higher decreased slightly, 4 points, between 2007 and 2009.

	• The percentage of Math students scoring proficient or higher increased slightly between 2007 and 2009, reaching a high of 10.8% in 2008.

	• The percentage of History students scoring Proficient or higher decreased by 6 points in 2008, then increased  by almost 11 points the following year (2009), reaching a high of 41.7% for this three year period.

	• The percentage of Science students scoring Proficient or higher increased by 5.6 percentage points in 2008, reaching a high of 30.4% for this three year period, then decreased 3.4 percentage points the following year.


	CST - ELA: 3 Year Progression of Scores by Graduating Class

	
	
	
	
	
	
	

	Graduating Class
	Score 1 and 2
	 
	Score 4 and 5
	 

	 
	(Far Below Basic & Below Basic)
	(Proficient & Advanced)

	 
	9th Grade
	10th Grade
	11th Grade
	9th Grade
	10th Grade
	11th Grade

	Class of 2004
	45%
	37%
	32%
	21%
	32%
	33%

	Class of 2005
	29%
	30%
	30%
	34%
	35%
	41%

	Class of 2006
	33%
	36%
	37%
	32%
	29%
	32%

	Class of 2007
	28%
	39%
	36%
	36%
	28%
	35%

	Class of 2008
	36%
	38%
	36%
	34%
	31%
	35%

	Class of 2009
	36%
	38%
	44%
	34%
	31%
	28%

	Class of 2010
	28%
	32%
	40%
	41%
	35%
	32%

	Class of 2011
	26%
	36%
	32%
	41%
	33%
	39%


Source: CDE DataQuest Website

CST Scores: 5 = Advanced, 4 = Proficient, 2 = Below Basic, 1 = Far Below Basic

	• Even though we would like to see a consistent annual trend of increased student percentages scoring 4s and 5s as they advance through high school, this trend only occurs for the classes of 2004 and 2005.

	• The percentage of students scoring 4 and 5 in the classes of 2006, 2007, 2008, and 2011 was inconsistent. As 10th graders, percentages of 4 and 5 scores decreased from the 9th grade percentages, and then as 11th graders, these percentages increased close to what they had been as 9th graders.

	• The percentage of students scoring 4 and 5 in the classes of 2009 and 2010 decreased from 9th grade to 11th grade. The 3 year percentage decrease was 6 points for the class of 2009 and 9 points for the class of 2010.


	CST English Language Arts (ELA)
	
	
	

	All Students
	
	
	Gender
	
	

	 
	Score 1 and 2
	Score 4 and 5
	
	Year
	Score 4 and 5

	Grade 9
	 
	 
	
	Grade 9
	Male
	Female

	2003-2004
	33%
	32%
	
	2004
	28%
	35%

	2004-2005
	28%
	36%
	
	2005
	33%
	41%

	2005-2006
	36%
	34%
	
	2006
	32%
	35%

	2006-2007
	28%
	41%
	
	2007
	36%
	48%

	2007-2008
	26%
	41%
	
	2008
	38%
	45%

	2008-2009
	39%
	32%
	
	2009
	27%
	39%

	
	
	
	
	 
	 
	 

	Grade 10
	 
	 
	
	Grade 10
	Male
	Female

	2003-2004
	30%
	35%
	
	2004
	29%
	40%

	2004-2005
	36%
	29%
	
	2005
	25%
	33%

	2005-2006
	39%
	28%
	
	2006
	26%
	31%

	2006-2007
	38%
	31%
	
	2007
	33%
	30%

	2007-2008
	32%
	35%
	
	2008
	33%
	38%

	2008-2009
	36%
	33%
	
	2009
	31%
	36%

	
	
	
	
	 
	 
	 

	Grade 11
	 
	 
	
	Grade 11
	Male
	Female

	2003-2004
	32%
	33%
	
	2004
	26%
	41%

	2004-2005
	30%
	41%
	
	2005
	38%
	43%

	2005-2006
	37%
	32%
	
	2006
	28%
	35%

	2006-2007
	36%
	35%
	
	2007
	30%
	41%

	2007-2008
	44%
	28%
	
	2008
	27%
	28%

	2008-2009
	40%
	32%
	
	2009
	29%
	35%

	Source: CDE Dataquest Website
	
	
	
	


CST Scores: 5 = Advanced, 4 = Proficient, 2 = Below Basic, 1 = Far Below Basic

	•  There is no consistent trend in the passing rates of 9th, 10th, and 11th graders in the ELA CST.

	•  Female students at all grade levels consistently have a higher passing rate than male students on the ELA CST


	CST - ELA: 3 Year Progression of Scores by Gender

	Graduating Class
	Score 4 and 5 

	
	(Proficient & Advanced)

	 
	9th Grade
	9th Grade
	10th Grade
	10th Grade
	11th Grade
	11th Grade

	
	Male
	Female
	Male
	Female
	Male
	Female

	Class of 2005
	NA
	NA
	28%
	36%
	26%
	41%

	Class of 2006
	31%
	37%
	29%
	40%
	38%
	43%

	Class of 2007
	28%
	35%
	25%
	33%
	28%
	35%

	Class of 2008
	33%
	41%
	26%
	31%
	30%
	41%

	Class of 2009
	32%
	35%
	33%
	30%
	27%
	28%

	Class of 2010
	36%
	48%
	33%
	38%
	29%
	35%

	Class of 2011
	38%
	45%
	31%
	36%
	33%
	44%

	Source: CDE Dataquest Website
	
	
	
	


	•  Male passing rates on the ELA CST decrease between 9th and 11th grades.

	•  While this same trend holds true for female passing rates in the classes of 2009 and 2010, the classes of 2008 and 2011 brought their 11th grade passing rates back up to or near their 9th grade passing rates.


	ELA CST: Ethnicity

	
	
	
	
	
	

	Year
	Mean Scale Score
	 
	Score 4 and 5

	
	
	 
	

	Grade 9
	Hispanic
	Caucasian
	Gap
	Hispanic
	Caucasian

	2004
	312
	353
	41
	19%
	55%

	2005
	323
	363
	40
	28%
	60%

	2006
	315
	354
	39
	26%
	54%

	2007
	328
	358
	30
	35%
	54%

	2008
	416
	367
	Plus 49
	35%
	68%

	2009
	317
	352
	35
	26%
	55%

	
	
	
	
	
	

	Grade 10
	Hispanic
	Caucasian
	Gap
	Hispanic
	Caucasian

	2004
	316
	353
	37
	23%
	54%

	2005
	307
	351
	44
	17%
	53%

	2006
	309
	345
	36
	21%
	48%

	2007
	315
	357
	42
	24%
	48%

	2008
	408
	355
	Plus 53
	29%
	56%

	2009
	317
	344
	27
	30%
	50%

	
	
	
	
	
	

	Grade 11
	Hispanic
	Caucasian
	Gap
	Hispanic
	Caucasian

	2004
	312
	340
	28
	24%
	46%

	2005
	316
	357
	41
	30%
	57%

	2006
	307
	350
	43
	21%
	52%

	2007
	317
	354
	37
	27%
	52%

	2008
	374
	345
	Plus 29
	22%
	48%

	2009
	313
	347
	34
	27%
	51%

	Source: CDE Dataquest Website
	
	
	


CST Scores: 5 = Advanced, 4 = Proficient    

	•  Even though the gap in Mean Scale Scores favored Hispanics for the first time in 2008, their passing rate was still lower than Caucasian students that same year, lagging some 26-33 percentage points behind.

	•  There are no consistent plus or minus trends  in scores, passing rates, or gaps from year to year.


	CST - ELA: 3 Year Progression of Scores by Ethnicity
	
	
	

	
	
	
	
	
	
	
	
	
	

	Graduating Class
	Mean Scale Score

	 
	9th Grade
	9th Grade
	Gap
	10th Grade
	10th Grade
	Gap
	11th Grade
	11th Grade
	Gap

	
	Hispanic
	Caucasian
	
	Hispanic
	Caucasian
	
	Hispanic
	Caucasian
	

	
	 
	 
	
	 
	 
	
	 
	 
	

	Class of 2006
	NA
	NA
	 
	316
	353
	37
	316
	357
	41

	Class of 2007
	312
	353
	41
	307
	357
	44
	307
	350
	43

	Class of 2008
	323
	363
	40
	309
	345
	36
	317
	354
	37

	Class of 2009
	315
	354
	39
	315
	357
	42
	374
	345
	29

	Class of 2010
	328
	358
	30
	408
	355
	Plus 53
	313
	347
	34

	Class of 2011
	416
	367
	Plus 49
	317
	344
	27
	325
	345
	20

	
	
	
	
	
	
	
	
	
	

	Graduating Class
	Score 4 and 5 

	
	(Proficient & Advanced)

	 
	9th Grade
	9th Grade
	Gap
	10th Grade
	10th Grade
	Gap
	11th Grade
	11th Grade
	Gap

	
	Hispanic
	Caucasian
	
	Hispanic
	Caucasian
	
	Hispanic
	Caucasian
	

	
	
	 
	
	 
	 
	
	 
	 
	

	Class of 2006
	NA
	NA
	 
	23%
	54%
	31
	30%
	57%
	27

	Class of 2007
	19%
	55%
	36
	17%
	53%
	36
	21%
	52%
	31

	Class of 2008
	28%
	60%
	32
	21%
	48%
	37
	27%
	52%
	25

	Class of 2009
	26%
	54%
	28
	24%
	48%
	24
	22%
	48%
	26

	Class of 2010
	35%
	54%
	19
	29%
	56%
	27
	27%
	51%
	24

	Class of 2011
	35%
	68%
	33
	30%
	50%
	20
	34%
	54%
	20


Source: CDE Dataquest and STAR Websites

CST Scores: 5 = Advanced, 4 = Proficient

•  Overall, the gap between Caucasian and Hispanic students dropped to its lowest levels for both Mean Scale Scores and Passing Rates with the class of 2011 (10th and 11th grade scores and rates).
	CST - ELA: English Learners
	
	
	
	
	
	
	
	
	
	

	 
	Grade 9
	Grade 10
	Grade 11

	 
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009

	EL Mean Scale Score
	291
	275
	290
	287
	284
	273
	270
	276
	275
	279
	268
	259
	262
	267
	266

	Non-EL Mean Scale Score
	352
	346
	349
	355
	346
	337
	332
	350
	345
	337
	342
	338
	351
	334
	332

	Gap
	61
	71
	59
	68
	62
	64
	62
	74
	70
	58
	74
	79
	89
	67
	66

	Percent EL Score of 4 & 5
	6%
	3%
	6%
	1%
	3%
	1%
	1%
	0%
	1%
	2%
	0%
	2%
	no data
	1%
	3%

	Percent Non-EL Score of 4 & 5
	48%
	47%
	56%
	55%
	47%
	36%
	51%
	46%
	45%
	44%
	40%
	52%
	no data
	37%
	39%

	Gap
	42%
	44%
	50%
	54%
	44%
	35%
	50%
	46%
	44%
	42%
	40%
	50%
	no data
	36%
	36%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	CST - ELA: Socio-Economically Disadvantaged
	
	
	
	
	

	 
	Grade 9
	Grade 10
	Grade 11

	 
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009

	SED Mean Scale Score
	323
	314
	327
	330
	318
	303
	307
	315
	324
	315
	317
	314
	315
	311
	313

	Non-SED Mean Scale Score
	349
	337
	349
	358
	348
	338
	331
	339
	347
	344
	344
	326
	343
	333
	339

	Gap
	26
	23
	22
	28
	30
	35
	24
	24
	23
	29
	27
	12
	28
	22
	26

	Percent SED Score of 4 & 5
	29%
	24%
	36%
	35%
	26%
	18%
	20%
	24%
	30%
	28%
	28%
	25%
	27%
	22%
	28%

	Percent Non-SED Score of 4 & 5
	39%
	46%
	53%
	58%
	52%
	36%
	37%
	43%
	47%
	51%
	51%
	36%
	46%
	39%
	45%

	Gap
	10%
	22%
	17%
	23%
	26%
	18%
	17%
	19%
	17%
	23%
	23%
	11%
	19%
	17%
	17%


Source: CDE Dataquest and STAR Websites

CST Scores: 5 = Advanced, 4 = Proficient

	•  There is no consistent plus or minus trend for our  EL and SED 9th, 10th, and 11th grade  mean scale test scores and passing rates over the six year period, although the EL student scores and rates for 2009 are close to the same scores and rates as they were in  2004.

	•  The gap between EL and non-EL students in both scores and passing rates remains large throughout the six year period.

	•  The gap between EL and non-EL students in both scores and passing rates reaches its lowest level  for both 10th and 11th graders in 2009.


	CST - Mathematics Tests
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Subject 
	Grade Level
	Score 1 and 2
	Score 4 and 5 

	
	
	(Far Below Basic & Below Basic)
	(Proficient & Advanced)

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	2004
	2005
	2006
	2007
	2008
	2009

	Algebra I
	Grade 9
	76%
	65%
	55%
	63%
	48%
	58%
	2%
	6%
	12%
	9%
	20%
	12%

	
	Grade 10
	82%
	82%
	82%
	89%
	84%
	81%
	4%
	4%
	5%
	2%
	1%
	5%

	
	Grade 11
	80%
	82%
	88%
	76%
	86%
	85%
	0%
	6%
	6%
	2%
	1%
	1%

	
	EOC
	 
	 
	 
	72%
	64%
	68%
	 
	 
	 
	6%
	12%
	9%

	Geometry
	Grade 9
	53%
	44%
	27%
	39%
	23%
	30%
	7%
	27%
	35%
	27%
	25%
	32%

	
	Grade 10
	64%
	73%
	72%
	68%
	67%
	65%
	3%
	4%
	7%
	6%
	6%
	10%

	
	Grade 11
	74%
	79%
	84%
	83%
	78%
	79%
	2%
	2%
	5%
	4%
	3%
	2%

	
	EOC
	 
	 
	 
	67%
	61%
	61%
	 
	 
	 
	9%
	9%
	13%

	Algebra II
	Grade 9
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 10
	40%
	61%
	63%
	42%
	44%
	33%
	14%
	10%
	19%
	20%
	18%
	18%

	
	Grade 11
	73%
	80%
	82%
	76%
	71%
	68%
	5%
	6%
	3%
	3%
	3%
	4%

	
	EOC
	 
	 
	 
	61%
	63%
	54%
	 
	 
	 
	9%
	8%
	10%

	General Math
	Grade 9
	84%
	83%
	86%
	86%
	82%
	84%
	1%
	3%
	1%
	0%
	4%
	3%

	
	Grade 10
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 11
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	EOC
	 
	 
	 
	86%
	82%
	84%
	 
	 
	 
	0%
	4%
	3%

	Summative Math
	Grade 9
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 10
	6%
	35%
	53%
	*
	*
	*
	45%
	*
	15%
	*
	*
	*

	
	Grade 11
	50%
	35%
	52%
	49%
	35%
	47%
	26%
	28%
	17%
	34%
	24%
	21%

	
	EOC
	 
	 
	 
	44%
	32%
	46%
	 
	 
	 
	41%
	29%
	22%


Source:  EUHSD Ed. Services; CDE Dataquest Website

CST Scores: 5 = Advanced, 4 = Proficient, 2 = Below Basic, 1 = Far Below Basic

* Data not available

	• There is no consistent trend in the passing rates of 9th, 10th, and 11th graders in Algebra, Geometry, and Algebra II.

	• This lack of any consistent trend holds true for 9th graders in General Math and 11th graders in Summative Math.


	CST - Math Scores - Special Groups
	
	
	

	
	
	
	

	Percent Scoring Proficient or Advanced
	Algebra I
	Geometry
	Algebra II

	 
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009
	2005
	2006
	2007
	2008
	2009

	Male
	4%
	9%
	5%
	11%
	8%
	12%
	15%
	10%
	10%
	14%
	10%
	13%
	16%
	7%
	14%

	Female
	3%
	10%
	6%
	13%
	10%
	9%
	9%
	9%
	8%
	11%
	7%
	10%
	6%
	8%
	7%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Caucasian, not Hispanic
	7%
	14%
	11%
	17%
	12%
	18%
	18%
	13%
	15%
	23%
	8%
	21%
	13%
	10%
	8%

	Hispanic
	3%
	8%
	5%
	10%
	7%
	6%
	10%
	8%
	8%
	9%
	7%
	7%
	10%
	5%
	11%

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	English Learners
	1%
	3%
	1%
	2%
	5%
	3%
	2%
	0%
	2%
	1%
	*
	*
	8%
	*
	8%

	Socio-Economically Disadvantaged
	2%
	7%
	5%
	11%
	8%
	6%
	10%
	9%
	7%
	10%
	8%
	10%
	8%
	6%
	10%

	Students with Disability
	2%
	3%
	1%
	0%
	2%
	*
	*
	7%
	0%
	0%
	*
	*
	*
	*
	*


	• Males and Females seem to follow almost the same trend as 9th through 11th graders, with the males scoring higher in  both Geometry and Algebra II across the board.

	• Generally in Algebra, all subgroups have improved since 2004, except those students with disabilities.

	• Geometry scores show improvements in all subgroups except the males, English Learners, and those students with disabilities.

	• Algebra II scores show males, females, and Caucasian scores dropping, while Hispanic and socio-economically disadvantaged students' scores improved.

	• If you follow a 9th grader and track his scores, from 9th grade Algebra to Geometry and then to Algebra II, there is a general disturbing rate of falling passing grades, with the exception of Hispanic and Socio-economically disadvantaged students who show a rising passing rate from 9th to 11th grades.


	Percent Scoring Proficient or Advanced
	General Math
	Summative Math

	 
	2004
	2005
	2006
	2007
	2008
	2009
	2004
	2005
	2006
	2007
	2008
	2009

	Male
	2%
	35%
	0%
	0%
	6%
	2%
	31%
	40%
	27%
	44%
	36%
	38%

	Female
	0%
	0%
	2%
	0%
	0%
	5%
	29%
	21%
	10%
	38%
	21%
	14%

	
	
	
	
	
	
	
	
	
	
	
	
	

	Caucasian, not Hispanic
	0%
	7%
	*
	0%
	*
	7%
	40%
	42%
	26%
	40%
	28%
	27%

	Hispanic
	1%
	1%
	1%
	0%
	2%
	2%
	11%
	12%
	10%
	34%
	30%
	20%

	
	
	
	
	
	
	
	
	
	
	
	
	

	English Learners
	2%
	0%
	0%
	0%
	3%
	1%
	*
	*
	*
	*
	*
	*

	Socio-Economically Disadvantaged
	0%
	2%
	1%
	0%
	5%
	3%
	26%
	15%
	22%
	37%
	27%
	18%

	Students with Disability
	0%
	*
	0%
	0%
	*
	0%
	*
	*
	*
	*
	*
	*


Source: CDE DataQuest Website

CST Scores: 5 = Advanced, 4 = Proficient        * Insufficient data, or not available

• General math and Summative math show no consistent trend.
	CST - Social Science 
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	World History CST Results
	2004
	2005
	2006
	2007
	2008
	2009

	 
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5

	
	
	
	
	
	
	
	
	
	
	
	
	

	End of Course (EOC)
	 
	 
	 
	 
	 
	 
	324
	32%
	326
	32%
	333
	39%

	10th Graders Only
	325.2
	34%
	322.6
	32%
	322
	31%
	325
	32%
	331
	33%
	334
	38%

	Male
	325.3
	35%
	325.3
	36%
	326.3
	34%
	329
	36%
	329
	34%
	340
	45%

	Female
	325.1
	32%
	320.1
	29%
	317.6
	29%
	318
	28%
	323
	28%
	325
	32%

	Caucasian, not Hispanic
	346.6
	47%
	348.4
	53%
	355
	51%
	348
	51%
	347
	50%
	351
	52%

	Hispanic/Latino
	310.8
	24%
	309
	23%
	310.6
	25%
	315
	26%
	320
	25%
	329
	36%

	English Learner
	268.1
	0%
	270.3
	3%
	269.1
	3%
	276
	1%
	284
	5%
	289
	8%

	Economically Disadvantaged
	313.7
	30%
	306.2
	21%
	308.9
	24%
	317
	27%
	320
	27%
	326
	34%

	Students with Disability
	264.5
	0%
	270.7
	7%
	278.1
	11%
	293
	11%
	298
	16%
	275
	7%


Source:  CDE Dataquest Website

* Beginning in 2007, all subcategory numbers are EOC

	• While the percent of Caucasian students scoring 4 and 5 on the World History CST remained in the low 50% range over the last three years, the percentage for our Hispanic, EL, and SED students who scored in the 4 and 5 range increased sharply. The percentage increases are as follows: Hispanic +10%, EL +7%, and SED +7%.

	• For our Special Education students, there was an increase of 5 percentage points in 2008, reaching a record high of 16% of our SD students earning a 4 or 5 on the World History CST. Then in 2009, it dropped down to a low of 7%.

	•  While the gap between Caucasian and Hispanic students receiving scores of 4 and 5 remained around 25%up through 2008, the gap dropped sharply to 16% in 2009, with both groups at the same time increasing their percentages of students receiving a 4 and 5 score.


	U.S. History CST Results
	2003-04
	2004-05
	2005-06
	2007
	2008
	2009

	 
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5
	Mean Score
	Score 4 & 5

	All 11th Graders
	330.8
	36%
	335.8
	45%
	322.9
	32%
	341
	44%
	324
	31%
	338
	45%

	Male
	330.1
	36%
	341.5
	51%
	328.4
	37%
	344
	46%
	331
	37%
	339
	46%

	Female
	331.5
	36%
	330.9
	39%
	318.1
	28%
	339
	41%
	318
	25%
	338
	43%

	Caucasian, not Hispanic
	346
	46%
	353
	59%
	341.4
	47%
	363
	63%
	346
	44%
	367
	63%

	Hispanic/Latino
	319.9
	27%
	324.1
	35%
	313
	24%
	334
	38%
	317
	27%
	330
	40%

	English Learner
	283.4
	4%
	274.6
	3%
	273.6
	6%
	280
	7%
	276
	2%
	286
	8%

	Economically Disadvantaged
	325.2
	36%
	325.7
	36%
	317.7
	28%
	334
	36%
	317
	25%
	331
	40%

	Students with Disability
	276.7
	5%
	270.6
	8%
	269.5
	3%
	291
	20%
	298
	13%
	273
	19%


Source:  CDE Dataquest and STAR Websites

	• 2008 was a disaster, all groups falling significantly from the previous year. Then in 2009, all groups raised their percentages receiving a 4 or 5 score back up to where they were in 2007.

	•  Over the 6 year period, all groups have increased the percentage of students receiving a 4 and 5 on this CST.

	•  While the gap between Caucasian and Hispanic students dropped to a low of 17% in 2008, this is due in part to a sharp drop in the percentage of Caucasian students receiving a 4 and 5 score, not an increase in Hispanic student scores. Then in 2009, while both groups greatly increased their percentages of 4s and 5s from the previous year, the gap between the two groups increased back up to the mid-20% range.


	CST - Science Tests
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Subject 
	Grade Level
	Score 1 and 2
	Score 4 and 5 

	
	
	(Far Below Basic & Below Basic)
	(Proficient & Advanced)

	
	
	2004
	2005
	2006
	2007
	2008
	2009
	2004
	2005
	2006
	2007
	2008
	2009

	Life Science
	Grade 9
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 10
	*
	*
	48%
	44%
	40%
	37%
	*
	*
	26%
	23%
	26%
	30%

	
	Grade 11
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	EOC
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	Biology
	Grade 9
	15%
	25%
	30%
	25%
	12%
	26%
	32%
	33%
	29%
	27%
	50%
	36%

	
	Grade 10
	24%
	43%
	57%
	52%
	38%
	40%
	22%
	16%
	11%
	11%
	25%
	20%

	
	Grade 11
	16%
	24%
	30%
	26%
	20%
	37%
	50%
	44%
	38%
	48%
	56%
	39%

	
	EOC
	17%
	30%
	38%
	34%
	24%
	31%
	33%
	30%
	26%
	27%
	42%
	31%

	Chemistry
	Grade 9
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 10
	28%
	52%
	31%
	21%
	38%
	34%
	22%
	7%
	23%
	19%
	16%
	20%

	
	Grade 11
	55%
	62%
	46%
	50%
	57%
	46%
	10%
	9%
	12%
	9%
	8%
	11%

	
	EOC
	36%
	55%
	35%
	30%
	43%
	38%
	18%
	7%
	20%
	16%
	14%
	17%

	Earth Science
	Grade 9
	37%
	54%
	57%
	44%
	*
	68%
	17%
	11%
	4%
	14%
	*
	5%

	
	Grade 10
	33%
	44%
	42%
	36%
	40%
	38%
	23
	18
	20
	27%
	22%
	18%

	
	Grade 11
	24%
	33%
	35%
	31%
	35%
	36%
	33
	31
	27
	27%
	31%
	28%

	
	EOC
	31%
	42%
	42%
	32%
	37%
	41%
	24%
	21%
	20%
	26%
	21%
	22%

	Physics
	Grade 9
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 10
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*
	*

	
	Grade 11
	6%
	0%
	*
	19%
	*
	*
	42%
	58%
	*
	57%
	*
	*

	
	EOC
	11%
	0%
	*
	19%
	*
	*
	39%
	54%
	*
	57%
	*
	*


Source:  EUHSD Ed. Services; CDE Dataquest Website

* Data not available

	•  In the Life Science CST, there is a steady decline in the percent scoring Below and Far Below Basic, with a concurrent rise in the percent scoring Proficient and Advanced.

	•  There are no other steady trends in any of the other Science CSTs.


	CAHSEE
	 
	 
	 
	 
	 
	 

	10th Graders only
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 

	CAHSEE
	2004
	2005
	2006
	2007
	2008
	2009

	Total Tested in Math
	590
	612
	601
	631
	558
	532

	Percent Passing Math
	76%
	68%
	74%
	71%
	80%
	82%

	 
	 
	 
	 
	 
	 
	 

	Total Tested in ELA
	590
	612
	603
	630
	562
	536

	Percent Passing in ELA
	76%
	72%
	74%
	71%
	80%
	80%

	Source: CDE Dataquest Website
	
	
	
	


• The percent of our 10th graders passing both the CAHSEE Math and ELA tests has increased dramatically over the past three years.
	CAHSEE: Math 10th Grade Passing Rates
	2007
	2008
	2009

	
	OG
	Dist.
	Co.
	St.
	OG
	Dist.
	Co.
	St.
	OG
	Dist.
	Co.
	St.

	All 10th Graders
	71%
	76%
	80%
	76%
	80%
	80%
	82%
	78%
	82%
	81%
	84%
	80%

	Female
	69%
	77%
	80%
	76%
	79%
	79%
	82%
	79%
	83%
	82%
	84%
	80%

	Male
	73%
	74%
	81%
	75%
	81%
	81%
	82%
	78%
	82%
	80%
	84%
	79%

	African American
	82%
	70%
	67%
	58%
	77%
	73%
	69%
	62%
	72%
	69%
	74%
	64%

	American Indian
	na
	77%
	71%
	72%
	na
	82%
	76%
	76%
	na
	64%
	75%
	75%

	Asian
	93%
	93%
	94%
	93%
	na
	98%
	95%
	94%
	na
	100%
	96%
	95%

	Filipino
	na
	89%
	91%
	89%
	na
	92%
	92%
	90%
	na
	93%
	94%
	92%

	Hispanic/Latino
	64%
	65%
	70%
	66%
	78%
	73%
	73%
	70%
	79%
	74%
	76%
	72%

	Pacific Islander
	na
	na 
	78%
	75%
	na
	na
	85%
	79%
	na
	na
	85%
	80%

	White
	88%
	92%
	91%
	88%
	90%
	91%
	93%
	89%
	96%
	93%
	93%
	90%

	Special Ed
	38%
	37%
	40%
	32%
	36%
	43%
	46%
	35%
	39%
	34%
	49%
	38%

	English Learners
	32%
	40%
	48%
	47%
	45%
	42%
	51%
	50%
	54%
	49%
	56%
	53%

	RFP
	84%
	85%
	88%
	86%
	91%
	90%
	91%
	89%
	92%
	92%
	93%
	90%

	SED
	64%
	65%
	69%
	65%
	78%
	73%
	72%
	69%
	80%
	74%
	75%
	72%

	Source: CDE Dataquest
	na = 10 or fewer students


	• 10th graders passing the Math CAHSEE has increased from 71% in 2007 to 82% in 2009 (1% higher than the District's passing rate), an 11 point increase ( compared to a 5 point increase for  the District).

	•Although the percentage of 10th graders passing the Math CAHSEE in 2007 was 4 points below the District's and State's rates and 9 points below the County's rate, our passing rate now compares favorably with the other three rates, higher than both the District's and State's, and only 2 points below the County's.

	• The small gap between male and female Math passing rates, favoring males in 2007, closed in 2008, and then in 2009 females overtook males by 1 percentage point.

	•  Both male and female Math passing rates improved greatly over the 3 year period, far surpassing the growth rates of the District, County, and State.

	• The Hispanic/Latino Math passing rate increased 15 percentage points between 2007 and 2009, surpassing the passing rates of the District, County, and State in both 2008 and 2009.

	• The Caucasian Math passing rate increased 8 percentage points, reaching a high of 96% in 2009, surpassing the passing rates of the District, County, and State.

	• Special Ed Math passing rates have fluctuated in the mid to high 30% range, surpassing the State's rates each year and the District's rates in both 2008 and 2009. However, our Special Ed rates have fallen further behind the County's since 2007.

	• The Math passing rates for EL, SED, and RFP students increased significantly: EL from 32% to 54% (a 22 point increase), SED from 64% to 80% (a 16 point increase), and RFP from 84% to 92% (an 8 point increase).


	CAHSEE: ELA 10th Grade Passing Rates
	2007
	2008
	2009

	
	OG
	Dist.
	Co.
	St.
	OG
	Dist.
	Co.
	St.
	OG
	Dist.
	Co.
	St.

	All 10th Graders
	71%
	75%
	80%
	77%
	80%
	79%
	82%
	79%
	80%
	79%
	82%
	79%

	Female
	74%
	79%
	83%
	81%
	82%
	81%
	85%
	83%
	83%
	83%
	86%
	83%

	Male
	68%
	70%
	76%
	72%
	78%
	77%
	79%
	75%
	77%
	75%
	79%
	76%

	African American
	55%
	68%
	72%
	66%
	77%
	79%
	74%
	68%
	89%
	76%
	76%
	69%

	American Indian
	na
	79%
	78%
	76%
	na
	100%
	79%
	77%
	na
	73%
	80%
	78%

	Asian
	79%
	83%
	89%
	87%
	na
	90%
	92%
	88%
	na
	88%
	90%
	89%

	Filipino
	na
	84%
	90%
	89%
	na
	86%
	91%
	90%
	na
	91%
	93%
	90%

	Hispanic/Latino
	64%
	63%
	68%
	66%
	76%
	71%
	71%
	70%
	76%
	71%
	73%
	71%

	Pacific Islander
	na
	na
	80%
	76%
	na
	na
	84%
	79%
	na
	na
	81%
	77%

	White
	91%
	93%
	92%
	89%
	91%
	92%
	93%
	90%
	95%
	93%
	93%
	91%

	Special Ed
	33%
	38%
	41%
	33%
	33%
	42%
	44%
	36%
	29%
	30%
	45%
	37%

	English Learners
	21%
	27%
	34%
	36%
	30%
	30%
	39%
	40%
	42%
	38%
	41%
	40%

	RFP
	89%
	87%
	90%
	89%
	95%
	91%
	92%
	91%
	93%
	92%
	93%
	91%

	SED
	63%
	62%
	66%
	65%
	75%
	70%
	69%
	69%
	77%
	70%
	71%
	70%


Source: CDE Dataquest

na = 10 or fewer students

	•  10th grade CAHSEE passing rates increased 9 percentage points in 2008, remaining at the 80% mark for 2009 as well. Our 10th graders outperformed both the District and the State in 2008 and 2009.

	• Hispanic 10th graders show a sharp increase in percent passing the CAHSEE from 2007 to 2008, which holds for 2009. White 10th graders increased their passing rate by 4 percentage points in 2009, maintaining a rate in the 90% range.

	•  Our Hispanic and White 10th graders also outperformed the district, the County, and the State in 2008 and 2009.

	•  Both our EL and SED 10th graders showed a dramatic increase in percent passing the CAHSEE from 2007 to 2009 (EL 42% and SED 77%), out-performing the District, County, and State in 2009.

	•  Special Education 10th grader passing rates slipped a little in 2009, dropping from 33% to 29%.


	Advanced Placement Courses and Exams
	
	
	
	

	Enrollment and Test-Taking
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total Enrollment in AP Courses
	496
	589
	803
	880
	1120
	636

	Total Number of AP Tests Taken
	477
	561
	532
	599
	649
	608

	Total Number of AP Test Takers
	253
	296
	288
	364
	343
	326

	
	
	
	
	
	
	

	Total Number of Tests Receiving Scores of 3 or Higher
	179
	180
	156
	262
	283
	311

	Percent of Tests Receiving Scores of 3 or Higher
	37.50%
	32.10%
	29.30%
	43.70%
	43.60%
	51.20%

	Source: CDE Dataquest Website
	
	
	
	
	
	


	• The number of students enrolled in AP courses increased 126% by 2007-08, then dropped  43% the following year.

	• The number of AP tests taken increased 36% by 2007-08, then dropped 6% the following year. Overall, the 6 year increase was 27%. 

	• The number of AP test takers increased to a high of 364 in 2006-07, while the student enrollment in AP courses and the number of AP tests taken reached a high the following year in 2007-08.

	• Other than 2005-06, the number and percentage of tests receiving a score of 3 or higher has increased, the biggest jump starting in 2006-07 (from 29% to 44%), and then increasing by another 7% in 2008-09.


	SAT-I Results
	
	
	
	
	
	

	Students Taking SAT-1 Comparison
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total OG Students Taking SAT
	216
	167
	167
	192
	187
	155
	158

	% of Graduates: OGHS
	48.4%
	41.7%
	40.0%
	41.6%
	38.4%
	29.4%
	28.7%

	OGHS % of District Total
	NA
	NA
	26.8%
	26.7%
	26.7%
	22.4%
	23.1%

	% of Graduates: District
	31.6%
	32.0%
	32.3%
	38.0%
	33.5%
	31.6%
	28.6%

	% of Graduates: County
	41.0%
	40.2%
	40.1%
	43.1%
	38.3%
	36.3%
	35.1%

	% of Graduates: State
	36.7%
	35.3%
	35.9%
	40.5%
	36.9%
	35.9%
	34.7%

	Source: CDE Dataquest Website
	
	
	
	
	
	
	


	• While the percentage of OG graduates taking the SAT has been declining in recent years, this decline is balanced by the increase in students taking the ACT. The overall percentage of students taking a college entrance exam is relatively unchanged.

	• The percentage of OG graduates taking an SAT lags behind the county and the state, but exceeds that of our district as a whole.


	SAT-1 Mean Verbal Score Comparison
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	OGHS
	488
	470
	473
	451
	463
	464

	District
	520
	514
	515
	497
	512
	519

	County
	508
	511
	502
	501
	509
	510

	State
	496
	499
	495
	493
	494
	495

	Source: CDE Dataquest Website
	
	
	
	
	
	


	SAT-1 Mean Writing Score Comparison
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	OGHS
	NA
	NA
	468
	445
	452
	459

	District
	NA
	NA
	508
	486
	501
	508

	County
	NA
	NA
	499
	497
	504
	503

	State
	NA
	NA
	495
	491
	493
	494

	Source: CDE Dataquest Website
	
	
	
	
	
	

	NA: Data not available
	
	
	
	
	
	


	SAT-1 Mean Math Score Comparison
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	OGHS
	482
	485
	476
	455
	464
	470

	District
	527
	530
	524
	508
	519
	528

	County
	524
	527
	519
	517
	524
	522

	State
	519
	521
	516
	513
	513
	513

	Source: CDE Dataquest Website
	
	
	
	
	
	


• The mean SAT verbal, writing, and math scores have all been slowly increasing in the last three years. We still lag behind the mean scores for the district, county, and state.
	SAT-1 Total Scores
	2005-06
	2006-07
	2007-08
	2008-09

	Total Average SAT Score
	1417
	1351
	1379
	1393

	
	
	
	
	

	Number of Students Whose Total Scores Met or Exceeded 1,500
	72
	51
	46
	51

	Percent of Test Takers Whose Scores Met or Exceeded 1,500
	15.6%
	10.5%
	29.7%
	32.3%

	Source: CDE Dataquest Website
	
	


	* Beginning in 2005-06, the minimum score changed from 1,000 to 1,500.
	
	

	• Both the total average SAT scores and the Percentage of test takers whose scores meet or exceed 1,500 has increased since 2007.


	ACT Results Comparison
	
	
	
	
	
	
	
	
	
	
	

	 
	Grade 12 Enrollment
	Number and Percent Tested
	Average Score
	Test Takers with Scores >21

	 
	2004
	2005
	2006
	2004
	2005
	2006
	2004
	2005
	2006
	2004
	2005
	2006

	OGHS
	401
	418
	462
	40
	68
	65
	20.2
	19.6
	21.3
	16
	24
	37

	 
	 
	 
	 
	10.0%
	16.3%
	14.1%
	 
	 
	 
	40.0%
	35.3%
	56.9%

	EUHSD 
	1904
	1930
	2004
	147
	185
	180
	22.6
	21.3
	21.9
	99
	97
	112

	(District)
	 
	 
	 
	7.7%
	9.6%
	8.9%
	 
	 
	 
	67.3%
	52.4%
	5.6%

	County
	**
	**
	**
	13.5%
	13.5%
	13.0%
	22
	22.1
	22.1
	59.3%
	61.5%
	8.0%

	State
	**
	**
	**
	9.9%
	9.9%
	10.2%
	21.4
	21.4
	21.3
	54.3%
	54.3%
	5.5%

	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	

	 
	Grade 12 Enrollment
	Number and Percent Tested
	Average Score
	Test Takers with Scores >21

	 
	2007
	2008
	2009
	2007
	2008
	2009
	2007
	2008
	2009
	2007
	2008
	2009

	OGHS
	487
	526
	550
	65
	75
	118
	21.3
	20.1
	19.7
	37
	30
	46

	 
	 
	 
	 
	13.4%
	14.3%
	21.5%
	 
	 
	 
	56.9%
	40.0%
	39.0%

	EUHSD 
	2101
	2186
	2390
	180
	226
	332
	21.9
	21.9
	22
	112
	134
	191

	(District)
	 
	 
	 
	8.6%
	10.3%
	13.9%
	 
	 
	 
	62.2%
	59.3%
	57.5%

	County
	**
	**
	**
	12.0%
	14.2%
	16.2%
	22.1
	22.3
	22.7
	61.4%
	65.7%
	63.5%

	State
	**
	**
	**
	9.8%
	11.8%
	14.0%
	21.3
	22
	21.9
	53.9%
	58.8%
	57.4%


Source: CDE DataQuest

	• Both the number and percentage of students taking the ACT rose after 2007, reaching highs of 118 test takers and 21.5% of the senior class taking the test in 2009.

	• The percentage of our seniors taking the ACT test is consistently higher than the District's percentage.

	• While the number of students earning scores greater than 21 has steadily increased (except in 2008), the percent of test-takers earning scores greater than 21 has been inconsistent, rising to 56.9% in 2007, and then falling to 39% in 2009.

	• Both our average scores and percent of test-takers earning scores greater than 21 consistently lag behind those of the District, County, and State.


	UC/CSU Requirements – Completion by Subgroups

	Subgroup Graduates Completing UC/CSU Requirements
	2003-2004
	2004-2005
	2005-2006
	2006-2007
	2007-2008
	2008-2009

	Total Graduates
	116 /351
	115/365
	138/387
	143/376
	172/393
	122/409

	
	33%
	31.50%
	35.70%
	38.30%
	43.80%
	29.80%

	
	
	
	
	
	
	

	Male
	49 / 166
	46/168
	48/175
	55/170
	81/193
	47/198

	
	29.5%
	27.4%
	27.4%
	32.4%
	42.0%
	23.70%

	Female
	67 / 185
	69/197
	90/212
	88/206
	91/200
	75/211

	
	36.2%
	35.0%
	42.5%
	42.7%
	45.5%
	35.5%

	
	
	
	
	
	
	

	American Indian
	1 of 2
	1 0f 2
	1 of 1
	1 of 1
	3 of 4
	1 of 3

	
	50.0%
	50.0%
	100.0%
	100.0%
	75.0%
	33.3%

	Asian
	2 of 6
	11 of 18
	6 of 8
	5 of 7
	10 of 11
	8 of 10

	
	33.3%
	61.1%
	75.0%
	71.4%
	90.9%
	80.0%

	Pacific Islander
	1 of 2
	1 of 2
	0/3
	0 of 2
	2 of 5
	0 of 2

	
	50.0%
	50.0%
	0.0%
	0.0%
	40.0%
	0.0%

	Filipino
	4 of 11
	3 of 9
	1 of 3
	4 of 11
	0 of 3
	1 of 4

	
	36.4%
	33.3%
	33.3%
	36.40%
	0.0%
	25.0%

	Hispanic or Latino
	47 / 170
	59/200
	67/221
	87 of 236
	112 of 268
	74 of 279

	
	27.6%
	29.5%
	30.3%
	36.9%
	41.8%
	26.5%

	African American not Hispanic
	1 of 8
	0/8
	6 of 13
	3 of 7
	4 of 8
	5 of 12

	
	12.5%
	0.0%
	46.2%
	42.9%
	50.0%
	41.7%

	Caucasian not Hispanic
	60 / 152
	39/125
	54/134
	38 of 100
	39 of 90
	31 of 95

	
	39.5%
	31.2%
	40.3%
	38.0%
	43.3%
	32.6%

	
	
	
	
	
	
	

	ELL
	 
	0.0%
	3.2%
	5.4%
	18.6%
	4.1%

	RFEP
	 
	39.3%
	40.4%
	45.3%
	48.1%
	34.3%

	SED
	 
	 
	33.1%
	44.3%
	43.9%
	30.9%

	Sp. Ed
	 
	0.0%
	7.4%
	3.3%
	35.3%
	3.3%

	Source: CBEDs
	
	
	
	
	
	


	• The total number and percent of graduates meeting the a-g (UC/CSU) requirements steadily increased through the 2008 school year, reaching a high of almost 44%, but then dropped to a low of  29.8% in 2009.

	• The percent of O. G. graduates meeting a-g requirements is consistently higher than the District's percentages up through 2008, ranging anywhere from a 3 to 6 percent difference. Even though our percentage drops in 2009 (29.8%), it is only 0.9 percentage points lower than the District's overall rate (30.7%).

	• The percent of Female graduates meeting a-g requirements is consistently higher than the rate for Males. While the gap increased to 15 percentage points in 2006, it dropped significantly to 10 points in 2007, and then to only 3.5 points in 2008, where the Male rate increased to the 40 percent range for the first time. This gap then jumped back up almost 12 percentage points in 2009, with the Male rate dropping to a six year low of 23.7%.

	• The percent of our Hispanic graduates meeting a-g requirements consistently increased up through 2008, reaching a high of 41.8%. In 2009, this rate then dropped significantly to only 26.5%, a six year low.

	• The percent of our Hispanic graduates meeting a-g requirements is consistently higher than the District's rate each year, ranging anywhere from a 10 to 16 percent difference between 2006 and 2008. Even when our Hispanic rate dropped to 26.5% in 2009, it was still 7 percentage points higher than the District rate of 19.5%.

	• The percent of both our RFEP and SED graduates meeting a-g requirements remains in the 30 and 40 percent range, consistently higher than the District's rates that remain in the 20 percent range. Our ELL and Spec. Ed. rates show no consistent trend.


	UC/CSU Requirements – Subgroup Totals 
	
	
	

	Subgroup Percent of Total Graduates Completing UC/CSU Requirements
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	2008-09

	Total 
	116
	115
	138
	143
	172
	122

	
	
	
	
	
	
	

	Male
	42.2%
	40.0%
	34.8%
	61.5%
	52.9%
	38.5%

	Female
	57.8%
	60.0%
	65.2%
	38.5%
	47.1%
	61.5%

	
	
	
	
	
	
	

	American Indian
	0.0%
	0.9%
	0.7%
	0.6%
	1.7%
	0.8%

	Asian
	1.7%
	9.6%
	4.3%
	3.5%
	5.8%
	6.6%

	Pacific Islander
	0.8%
	0.9%
	0.0%
	0.0%
	1.2%
	0.0%

	Filipino
	3.4%
	2.6%
	0.7%
	2.8%
	0.0%
	0.8%

	Hispanic or Latino
	40.5%
	51.3%
	48.6%
	60.8%
	65.1%
	60.7%

	African American not Hispanic
	0.8%
	0.0%
	4.3%
	2.1%
	2.3%
	4.1%

	Caucasian not Hispanic
	51.7%
	33.9%
	39.1%
	26.6%
	22.7%
	25.4%

	Source: CBEDs
	
	
	
	
	
	


	• Even though the Female rate of graduates completing a-g requirements dropped significantly in 2007, it bounced back up to the 60 percent range by 2009.

	• The Hispanic rate of graduates completing a-g requirements has remained in the 60 percent range since 2007, reaching a high of 65% in 2008, which is somewhat consistent with the percent of our graduates who are Hispanic each year.


2010 Student Survey Summary

[image: image1.emf]Item# % Agree % DisagreeStatement

1 I am in.... grade: 4 choices

2 Female: 41.6 Male: 58.4My gender is

3 My main racial/ethnic background is... multiple choices

4 I am currently classified as: check all that apply.... multiple choices (SpEd, EL, Free/Reduced...)

5 88 7.2 I understand what is expected of me in class

6 91.9 7.2 I understand that I am expected to clearly communicate through speaking and writing in the classroom

7 93.6 5.6 I am learning how to gather and apply knowledge on my own

8 89.5 8.8 I feel safe when I am in the classroom

9 87.9 12 I feel safe when I am out on campus

10 82.4 16.8 I use technology either at school or at home for research and projects fro school assignments

11 72.8 28.8 I can see my counselor whenever I need to

12 80.6 18.5 Information about my post graduation opportunities and career programs is made available to me

13 96.8 4 I know what is required of me in order to graduate

14 83.1 17.7 I am able to get help with choosing the best classes for my schedule in order to achieve my personal goals

15 84.7 15.3 I have access to my grades and can check my progress on a regular basis

16 84.7 15.3 I can take what I learned in one class and use it in my other classes

17 74.2 25.8 My teachers have high expectations of me and challenge me academically in the classroom

18 89.5 11.3 I have the opportunity to participate in activities outside the classroom, ie. Clubs, athletics, community service, and special programs

19 61.3 32.5 I have daily access to the announcements, so I am aware of club meetings, college visits, application deadlines, and school activities

20 57.3 18.5 My fourth period class participates in the Student Senate

21 83 18.7 My teachers use a variety of technologies, (TV, overhead projector, computer, document camera, etc...) in the classroom

22 56.5 45.2 My counselor knows me well enough to help plan my academic classes and career plans

23 39.1 61 My counselor knows me well enough to help me with personal issues

24 87.9 13.7 My teachers provide a good learning environment in the classroom

25 85.5 16.9 I feel accepted by other students here at Orange Glen

26 88.7 13.7 I am given opportunities to work with other students in the classroom

27 73.2 26.8 I have at least one adult on campus I can go to if I have a personal problem

28 68.3 30.9 Orange Glen's staff members regularly tell me that student learning is the most important goal on campus

29 66.1 37.1 My teachers are creative and try to make classroom assignments interesting

30 37.1 65.3 My classwork is reviewed by other students before it is turned in to my teacher for a final grade

31 59.7 46 Students show respect toward one another at school

32 86.3 17.7 I know where to go to get help for my classes

33 76.4 22.8 My teachers help me connect what I am learning to what I already know

34 84.7 17.7 My teachers make me aware of what I should know and be able to do before they test me on it

35 83.1 20.1 I understand what I read in my classes

36 62.9 41.2 My schoolwork provides me opportunities to connect what I learn to real-life situations

37 82.2 19.4 The school's staff members work hard to make Orange Glen a better school

38 I sometimes do not participate in extra-curricular activities offered at OG because of:..... Multiple choices

39 92.7 yes 8.1 no My parents or guardians show me that they care about my education here at Orange Glen

40 85.5 20.1 My general attitude about this school is positive

41 84.7 19.3 My teachers encourage me to do my best and not to accept failure

42 70.2 34.7 Student pride and school spirit at Orange Glen are good

43 85.5 16.1 My classes include students who have different abilities and different cultural/ethnic/racial backgrounds

44 59.6 42.7 Students are allowed to share ideas and opinions before decisions are made by school staff

45 I use tutorial for: choose all that apply.... (multiple possible answers)

46 66.7 yes 40.7 no On Fridays I quietly read during tutorial SSR (Sustained Silent Reading)

47 79.7 yes 22.8 no I eat lunch at school

48 71.6 29.9 My teachers help me learn from my mistakes on tests and assignments

49 85.5 15.3 OGHS offers students help with college choices, college applications, and college financial aid

50 77.3 28.5 Students show respect towards staff members here at school

51 78.1 26.8 I can use a computer at school whenever I need one

52 61.8 yes 43.1 no I think there is good, free, and clean water available on campus

53 90.4 12.1 I feel like tutorial is a useful time for me during the school day


*Note, even accounting for the unanswered questions, the percentages often do not make equal 100%.  In fact, most of them equal more than 100%.  The data was downloaded directly from Survey Monkey.

2010 Parent Survey Summary

[image: image2.emf]Item # % Agree % DisagreeStatement

28 Male: 52.6 Female: 47.4My student is male/female

26 96.2 3.8 Parent involvement at the school is important for student success

9 94.2 5.8 OGHS encourages parent involvement in various ways

25 92.3 7.7 The parent newsletter mailed to my home provides helpful information

5 89.9 10.1 My student is aware of resources at OGHS where she/he can get educational support if needed

24 86.6 13.4 If my student needs help or has any questions he/she knows where to get assistance at OGHS

3 86.1 14.9 OGHS' goals are defined by what all students should know and be able to achieve by graduation

21 86 14 Teachers are knowledgeable of available resources at OGHS an encourage students to use them

4 85.4 14.6 The OGHS staff creates a climate to reach the school's goals

14 85.4 14.6 My college-bound student is offered the necessary classes to be successful in higher education

17 84.8 15.1 My student knows one staff member well enough to receive personalized guidance

11 83.6 16.4 An educational plan, or “road map” is presented to every OGHS student

2 81.8 18.2 Orange Glen High School keeps me informed of my student's progress on a regular basis

16 81.6 18.4 OGHS teachers show respect to their students

6 77.5 22.5 The OGHS staff has established educational goals based on the needs and beliefs of the community

22 76.6 23.4 OGHS and the Escondido Union High School District review the learning results of the students on a regular basis

8 76.5 23.5 The atmosphere at OGHS is based on high expectations

19 76.2 23.8 My student has daily access to the Patriot Broadcast Network and is aware of what is happening at school and what deadlines are approaching

7 76 24 I can reach my student's teachers when needed

18 74.5 25.5 I can reach school administrators when needed

23 74 26 Necessary programs and classes are developed based on student needs and achievements

10 69.5 30.5 OGHS Students have access to a curriculum that prepares them for the “real” world

13 69.2 30.8 OGHS teachers use creative teaching methods to inspire student success

20 68.5 30.5 My non-college bound student is offered the necessary classes to enter the workforce after graduation

1 67.4 32.6 The School Board has established educational goals based on the needs and beliefs of the community

15 66.2 33.8 At OGHS students show respect for one another

12 60.9 39 District Administration provides support for OGHS to reach its goals


2010 Staff Survey Summary

Our last WASC goal addressing the staff survey stated that we would improve our results 5% by spring 2006 and by 10% annually after that. The 2009-2010 Leadership and Staff FOL Group looked at the last survey given and found that the questions were highly biased and took the time to write a more neutral survey. The survey was administered via Survey Monkey in May 2010. Because the survey is new, not all of the data can be correlated with previous results. Our plan is to give this survey every year to the staff.

Previously Survey Results from 2006:

Staff believe that there is a vital need for a shared leadership structure on campus.

69% believe that they do not have an opportunity to give input in areas affecting them

 before decisions are made at the district level.

44% believe that they do not have an opportunity to give input in areas affecting them


before decisions are made at the site level.

47% believe that decisions are made without getting input from those most affected by


the decision.

41% were unaware of whether or not decision making groups on campus were repre-


sentative of the school community.

There is a perception among staff that the tone of communication between administration


and faculty and between faculty members themselves is frequently negative and


unnecessarily critical.

Survey Results from 2010

60.6% of the staff has worked at OGHS for more than 5 years.

69.7% of the staff is teachers.

89.9% of the staff believes that OGHS is a supportive and inviting place to work.

90.8% of the staff believes students’ academic needs are a priority.

58.3% of the staff believes that school rules are articulated and enforced fairly.

71.6% of the staff believes that student morale and spirit are good at school.

74.3% of the staff believes there is trust and collegiality among staff.

88.0% of the staff believes students receive appropriate recognition for success.

89.9% of the staff believes it is respected by its colleagues.

58.4% of the staff believes student violence is a problem on campus.

51.8% of the staff believes it does not have sufficient time to collaborate with colleagues.

78.0% of the staff believes it receives appropriate recognition for success.

87.1% of the staff believes it is respected by administration.

52.3% of the staff believes student behavior in the classroom is a problem.

61.4% of the staff believes there are a wide variety of educational options for students.

83.3% of the staff believes mediation is a tool used to solve student conflict.

92.6% of the staff has a positive attitude working at OGHS.

89.8% of the staff believes OGHS is welcoming to, and facilitates, parent involvement.

80.5% of the staff believes student needs drive extra-curricular decisions

81.7% of the staff believes students are encouraged to challenge themselves

 academically.

72.9% of the staff believes personal belongings are safe.

57.8% of the staff believes educational materials are available to the students.

87.9% of the staff believes they feel safe on campus.

64.2% of the staff believes student discipline and behavior are effectively handled.

60.7% of the staff believes student needs are the driving force behind administrative 


decisions.

56.0% of the staff believes adequate educational materials/equipment are available to

 them.

72.2% of the staff believes workplace health and safety concerns are handled in a timely


manner.

79.6% of the staff believes OGHS promotes participation in decision-making that


effects school practices and policies.

66.0% of the staff believes student needs are the driving force behind curriculum

decisions.

The two surveys were difficult to compare because the questions are different. However, we were able to look for the staff’s change in perceptions. Overall, the staff has a more positive attitude. All questions relating to teacher morale are greater than 74%. The staff feels both administration (87%) and its colleagues (89.9%) respect it. On the previous 2006 survey, 44% of the staff believed that it did not have a chance to give input in decisions. Now only 20.4% of the staff still believes this. The staff believes that student morale is high and that student academic needs are a priority. Although, the staff believes that academic needs are a priority (90.8%), less of the staff believes that student needs drive the curriculum (66%). The staff also believes that OGHS is a welcoming campus to the community and the staff feels safe and comfortable on the campus. The concerns of the staff involve adequate educational materials/equipment being available to staff and students, student safety, and collaboration time with colleagues. Over half of the staff believes that discipline and student behavior is an issue that needs to be addressed. The discipline issue ties in with 58.3% of the staff believing that school rules are fairly enforced. 64.% of the staff believes student discipline and behavior are effectively handled. The discipline issue was never asked on the previous survey.

Certain questions need more clarification for the next survey:

17. What is mediation?

21. What are personal belongings?

22. What constitutes equipment?

Orange Glen High School

Self-Study Report

Chapter 2

Student/Community Profile 

Overall Summary from Analysis of Profile Data

Chapter 2: Overall Summary 

from Analysis of Student/Community Profile Data

The main group responsible for identifying, collecting, and analyzing student performance data on an annual basis here at Orange Glen High School is our Assessment and Accountability Focus Group. Our district, school administration and individual teachers also help in collecting and analyzing student data. Although we do not discuss all of this data on a regular basis in all of our groups and meetings, parts of this data are presented and discussed at various times throughout the year in meetings of the following groups:

· School and District-wide Departments 

· Staff

· FOL Focus Groups and Leadership Team 

· Curriculum Council

· School Site Council

· Administration Cabinet

· PTSO, ELAC, and Title I Parent Education 

· FOBOs

· various other PLCs

Both the CST and CAHSEE results have been presented and discussed at staff meetings, department meetings, and Focus Group meetings in recent years. The most routine and regular presentation and discussion of student data is at our weekly Parent Education meetings involving the PTSO, ELAC, and Title I.

OGHS Home Groups (departments) and FOL Focus Groups met in the fall and spring of 2009-2010 and in the Fall of 2010 to continue the on-going FOL self-study process. These groups examined parts of the Student/Community Profile data at various meetings, as the data was updated. The most pertinent student data discussed was API results, CST results, CAHSEE results, SAT and ACT results, CELDT results, AP Test results, GPA and Failure rates, UC/CSU Requirement Completion rates, High School Completion rates, and Attendance rates. This data was first examined in Home Groups, where they found some of the data to be incomplete.  Even with incomplete data, they were able to get a start on examining the student data and its implications, identifying possible revisions to our critical academic needs, and raising important questions from the data. These findings were then shared with the 5 Focus Groups, who also used the Student/Community Profile student data, to confirm and/or edit what the data really tells us, the critical academic needs, and the important questions from the analysis of the data. The FOL Leadership Team then narrowed the critical academic or areas of need down to four. Even though a rough draft of these Focus Group findings was written in the Fall of 2009, discussions of student data and critical academic needs continued throughout the Spring and Fall of 2010.

Areas of Strength

· After two years of failure, we met our API growth targets in 2007, 2008, and 2010, climbing into the upper 50 percent of similar schools ranking. Our Hispanic/Latino, EL, and SED subgroups also met their growth targets these same years. Each of these subgroups also greatly increased their API scores between 2007 and 2010, anywhere from 33 to 44 points. Our Students with Disabilities subgroup also exceeded their API growth targets in 2007, 2008, and 2009. API participation rates have remained a stellar 99% each year.

· CST results:

a) In 2008, Hispanic mean scale scores on the ELA CST reached their highest levels for 9th, 10th, and 11th graders. The gap between Caucasian and Hispanic students reached its lowest level for both mean scale scores and passing rates with the class of 2011.

b) In Social Science, our World History students improved their CST test 
scores and passing rates from 2007 to 2009. This trend also holds true for our Hispanic, EL, and SED subgroups. In U.S. History, 11th grade CST passing rates reached a high of 45% in 2009. Hispanic and EL students both reached a passing rate high of 40% that same year.

c) In Mathematics, both our Hispanic/Latino and SED students show a rising CST passing rate from 9th grade Algebra I to 10th grade Geometry and then to 11th grade Algebra II.

· We met all 22 AYP criteria for three years, up through 2008. School-wide and all subgroup proficiency rates for both ELA and Math were met during this same time period. We fell short in 2009 by not meeting only 2 of the 22 criteria.

· The vast majority of our EL students test at the intermediate level or above on the CELDT each year. Scores in Early Advanced and above have steadily increased since 2007.

· The percentage of our 10th graders passing both the Math and ELA CAHSEE the first time has steadily increased, reaching or exceeding the 80% mark in both 2008 and 2009. These passing rates compare favorably with the District's, County's, and State's rates each year, in most cases exceeding their rates. The Math and ELA passing rates for our Hispanic/Latino, EL, and SED students also increased greatly through 2010, with our Hispanic and SED students exceeding the District's, County's, and State's rates in 2008, 2009, and 2010. Our EL students outperformed the District and State in Math in 2009 and 2010, and outperformed all three in ELA in 2009 and 2010.

· The total number and percentage of AP tests receiving a score of 3 or higher has increased in recent years, reaching highs of 311 and 51% in 2009.

· The dropout rate has decreased since 2007, reaching a low of 1% in both 2008 and 2009. Our dropout rate has consistently been much lower than the District's, County's, and State's dropout rates since 2004.

· The number and percentage of our graduates who meet the a-g (UC/CSU) requirements steadily increased up through 2008, exceeding the District's percentages even up through 2009, when our percentage dropped. Our Hispanic/Latino and SED rates also steadily increased and exceeded the District's rates for the same time period. 61% of both our female and our Hispanic/Latino graduates met the a-g requirements in 2009.

Critical Academic Needs

1. Academic Literacy, especially reading comprehension, continues to be a top critical academic need for us here at OGHS. After meeting it the previous three years, we did not meet the ELA proficiency rate on the CST in both 2009 and 2010. Generally, 60-70% of our students do not demonstrate proficiency on the ELA CST. There is also no consistent improvement in the percentage of ELA students scoring proficient or higher on the CST as they progress from 9th grade to 11th grade. Another key piece is the high number of D and F grades, not just in English classes, but in all of the core academic classes that require reading and reading comprehension for academic success. Too many of our incoming 9th graders enter OGHS reading far below grade level, evidenced by the 2 sections of Read 180 and the 10 sections of English 9 Intensive (English Language Support) currently offered, which affects about 20% of our freshmen. Across the board, especially in in our 9th and 10th grade English classes, high numbers of our students read below grade level. Also, too many of our AP students across the curriculum struggle with college-level textbooks and primary source readings. 

2. Number Sense and mathematics proficiency is another important critical academic need for us. This became clearly evident when large numbers of students in our classrooms could not figure out or keep track of their own grades. Increasing student proficiency in mathematics, beginning at the 9th grade level, is essential here. The math department experiences a high failure rate in core math classes, starting in the 9th grade with a 55% failure rate. 9th grade enrollment in Math Support (15 sections) and Getting Ready For Algebra (4 sections) remains high from year to year, indicating the lack of mathematics skills our incoming freshmen have when entering OGHS. The passing rates in our upper level math classes are going down, partially because we still move some of our D and F students on to the next level. Our CST math scores are also evidence of this need. While many of our subgroups have shown consistent improvement in their mathematics CST scores, math has experienced the lowest rates in CST proficiency. If you follow a 9th grader and track his scores, from 9th grade Algebra I to Geometry and then to Algebra II, there is a disturbing declining percentage of students demonstrating math proficiency from 9th to 11th grade. 


3. The large academic achievement gap between our top performing and bottom performing students is a major concern of ours. Decreasing this large gap, especially for our Hispanic/Latino, EL, and SED students, is a third important critical academic need here at OGHS. As stated above, the high number of D and F grades across the curriculum, especially at the 9th and 10th grade levels, is alarming.  A consistent trend throughout the student academic performance data is the gap between our Caucasian and Hispanic/Latino populations, as well as our EL and SED populations. The number of students who arrive at OGHS lacking the ability to read and write at grade level and to think critically is on the rise. Many are also deficient in proper academic work and study skills or habits.


4. A fourth and final critical area of need is something we call “student connectedness”, or getting more of our students to feel connected to our school community, rather than just being “visitors” each day. There are several alarming trends that all center around a growing general lack of interest and motivation by our students at large.  The decrease in the variety of electives offered has hit OGHS very hard.  Students who are not intrinsically motivated and/or lack the basic skills to do well in academic classes are then immediately placed in low classes that they despise with an additional class for support in the same hated curriculum.  Large numbers of English and Math Support classes at the Freshman level, and the attendant effect on their future schedules for the next three years, precludes them from taking anything other than core graduation classes. As a result, combined with program cuts, we are unable to sustain numbers and include enough elective courses that students would enjoy having in their school day.  The large number of students who are not academically eligible has had a significant negative effect on our athletic program as well. Other than in Boys Soccer, we have seen a drastic reduction in the numbers of our students participating in athletics over the last five years, (we have dropped Frosh baseball and softball, and have had to combine frosh/JV basketball), participation in our music program has stalled, and until very recently the Cheer squad was on its last legs. Club attendance and membership is at a low ebb, and other than our food fairs, attendance and participation in those activities that are designed to connect the students with the school in a meaningful way have been of minimal effectiveness on a macro scale. Getting to school on time has become problematic in recent years. The tardy numbers, (over 14,000 last year, and almost 12,000 already this year), are unacceptable, and result in an abundant amount of students regularly wandering on campus during class time. When combined, all of these factors have led to a trend of more students failing out and attending Valley High School, and a trash problem on campus all connected back to students who do not take ownership of their school. Many of our students do participate, but frankly that same cadre of students does practically everything. Our ELD population is an interesting group. ELD 1 and 2 students are connected to each other but not necessarily to the rest of the campus.  In Spanish speaking forums led by PLUS students, ELD students stated that they did not feel like they could participate in after school activities because they would not be able to understand instructions.  In addition, they often did not understand terms like "Homecoming," and therefore never thought to attempt to participate.  Furthermore, since many of these students are not living with their parents they felt transient in all aspects of their life; visitors at home, school, and in the country.  The female students expressed a hope for inclusion and many of the males expressed that they were merely waiting to return to their country of birth. 

Important Questions Raised

The most important questions raised from our Home Group (Department) and Focus Group student performance data meetings include:

· What can we do to counter the growing number of incoming freshmen who lack the necessary skills and mindset to succeed in high school?

· How will we close the achievement gap, especially with our Hispanic/Latino, EL, SED, and Special Education students?

· How can we better support our EL and Special Education students?

· What can we do to improve in the proper placement of our students in the main academic courses, especially Math and Sheltered English?

· What are we doing to help all low achieving students in the classroom?

· What can we do to lower the number of students receiving Ds and Fs at the end of a semester?

· Are the current programs we have for helping low achieving students in English and Math working?

· How can staff better communicate with each other to help our students in need?

· How are our redesignated students doing in their courses and can we provide them better assistance?

· After a steady increase in the number and percent of our Hispanic graduates who meet UC/CSU requirements, why the sudden drop in 2009?

· Does our after-school program (ABC) help students feel more connected and does this have an impact on their grades?

· Has the data available to teachers on Data Director been helpful in identifying and helping at risk students in the classroom?

· Do the district's benchmark (common) assessments really accomplish what formative assessments are supposed to accomplish?

· Are our FOBOs (professional development) working? Are more of us better equipped to support our students as a result of these FOBO sessions?

· Do we look at, analyze, and use student data enough, and does it help us do a better job in the classroom, helping increase student achievement?
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Chapter 3: Progress Report

Action Plan Goal #1: Improve reading comprehension and number sense skills across the curriculum.

Considerable effort is continuing to be focused on the linked goals of improving Reading Comprehension and Number Sense across the curriculum. Significant improvements since our last WASC  Midterm Progress Report (2007-2008) include both tactical and structural changes. 

Improved instructional strategies and offerings in addressing reading comprehension include:

· Adoption of the Read 180 program for beginning English readers (2 classes this year).

· Expansion and improvement of the ELA 9 Intensive class offerings (10 classes this year). This includes shifting modalities and refining the classroom strategies employed by English teachers. 

· Adoption of a new district-wide ELD curriculum. The focus of the refinements is on making the curriculum and instruction more grade-level appropriate with reality-based and culturally-diverse readings and topics. New texts, consumables, and web-based activities are proving to be very popular with both the ELD teachers and students. The effectiveness of the new program will be demonstrated through increased scores and continued monitoring of student development. It is hoped that the increased graduation credits for ELD classes (ELD 3) will encourage more students to focus on improving their language skills quickly and participate more fully in the life of the school.

· Change in graduation requirements to include an additional semester of English (four full years are now required).

· Increased emphasis on academic vocabulary development and the use of  primary source documents, particularly in the Social Science department. Much of this effort is based on Maria Foseid's work.

· Increased efforts to deconstruct word problems in the Math department.

· New textbooks and support materials in Math and Science that emphasize both academic and content vocabulary

· Increased mainstreaming of SPED students with additional one-on-one support for reading comprehension available during all class periods in the Resource Room. This program has been revived this year, and is staffed by a certificated Special Ed teacher at all times. 

· Increased emphasis on reading skills and comprehension in both the Homework Club and Saturday Scholars programs. These tutorial sessions are being held daily in the ELA, Science, Social Science, and Math departments.

· The Summer Bridge Program for accelerating students has been expanded from ELA to include the Social Science department. This mini-course helps prepare students for their first AP classes (AP Language & Composition, and AP European History respectively), and focuses on reading comprehension of college-level texts and primary source materials.

Improved instructional strategies and offerings focused on number sense include:

· Algebra I Support classes have been developed to provide students with additional time and examples to help them to both understand the concepts of algebra, and practice their skills.

· New textbooks and support materials in both Math and Science emphasize numerically-based analysis.

· The Math department has piloted a self-checking answer practice program to help students develop stronger skills by taking personal responsibility for their learning progress. SPED co-teaching and collaborative teaching has been piloted in some college prep courses.

· Increased mainstreaming of SPED students with additional one-on-one support for numerically-based challenges is available during all class periods in the Resource Room. This program has been revived this year, and is staffed by a certificated Special Ed teacher at all times.

· The Social Science department has significantly increased use of numerical data analysis. This takes many forms of statistical and analytical evaluation and analysis. A bank of materials for use across the department is being developed.

· Additional help for students is available during the daily Homework Club and Saturday Scholars tutorials hosted by the Math and Social Science departments.

The increased number of staff collaboration days this year has made a significant impact on our ability to brainstorm and innovate. Many departments report satisfaction with the extra time to focus on the needs of our students and to cooperatively finding creative ways to address them.

Staff Development activities that are focused on Reading Comprehension and Number Sense development include:

· The ELD department has undergone Advanced SDAIE  training this year including all six training levels. Proficiency in all segments of the training is now required. The department has also received extensive training for the new ELD text and materials.

· The Science and Social Science departments have participated in a district-sponsored Content Literacy Training led by the new District Literacy Specialist. This four-part training was very well received and many of the suggestions for helping English Learners are finding their way into the regular classroom practices of the teacher participants.

· Most departments are taking advantage of their new PLC time to review their practices and increase their use of available data to better understand their students' needs. This includes the analysis of new district-sponsored Common Assessments in English, Math, and Social Science. For example:

a) The Math department has also used this information to focus on developing activities and techniques for deconstructing word problems and self -checking answer practice. 

b) The Social Science department uses this data to refine its efforts to assist students' academic vocabulary development and its own assessments

· AP Institute training sessions have been attended by faculty from ELA, Science, Social Science, and World Languages departments. Faculty report that some of the techniques learned for assisting advanced students are being shared through the department PLCs, and finding their way into regular classrooms.

· A goal for the future is the increased formalization and use of faculty classroom visitations to help spread best practices both through and beyond individual content areas and departments.

ESLR Integration

The Orange Glen Expected School-wide Learning Results were updated this year to reflect the mission of the school to serve the evolving needs of our student body. These four skills are, in our judgment, key to helping our students develop as individuals capable of making positive contributions to their own lives, their families and their communities. According to the Orange Glen ESLRs, all students will become:

Complex Thinkers 

Examples of activities that support this goal are:

· Synergistic writing, particularly in ELA and Social Science

· An emphasis on analysis of literature, particularly in ELA and World Languages

· Abstract thinking exercises, particularly in ELA, Math, and Science

· Problem solving activities, particularly in Math

· Student Senate activities designed to address the needs of the campus

Effective Communicators

Examples of activities that support this goal are:

· A strong emphasis on a variety of writing tasks and skill development in ELA, Social Science, and World Languages

· An increasing number of  spoken communication activities, particularly in Math and World Languages

· Academic and content-focused vocabulary development tasks, particularly in ELA, Math, Science, and Social Science

· Non-verbal communication activities, particularly in Visual and Performing Arts

· Mass communication-focused classes such as The Torch yearbook, The Musket student newspaper, and the daily Patriot Productions student-produced television news program.

· Student Senate activities involving parliamentary procedures and debate.

Quality Producers

Examples of activities that support this goal are:

· Increased use of class project assignments, particularly in ELA, Social Science, World Languages, and VAPA

· Publication/performance-focused activities, such as The Torch yearbook, The Musket student newspaper, and the daily Patriot Productions student-produced television news program have expanded their programs.

· The North County Academic League competitive scholastic teams draw students from many subgroups of the student population.

Healthy Individuals

Examples of activities that support this goal are:

· Improved student nutrition has become a faculty-driven "cause," and the nutrition staff has responded with healthier and more delicious offerings.

· The "Healthy Kids" survey was given to all students to help provide data for school decision-making

· The new PE standards have been put in place, and all students are now required to continue introductory PE classes until they pass the PFT test.

· There has been increased use of the drug-sniffing dog service, with an increase in the number of students who understand the consequences of bringing drugs to school.

· PTSO and ELAC parent groups have begun actively promoting health topics and education during their meetings

· The Counseling department has developed a structured intervention program focusing on the emotional, mental, and physical needs of our students. These include both group and individual sessions.

Action Plan Goal #2: Develop and implement a comprehensive assessment system to guide continual school improvement.

Orange Glen is in the process of developing and implementing both internally-developed and district-developed assessment programs to guide school improvement. We have interpreted "comprehensive assessment system" to mean an organized, structured effort to develop a variety of assessment mechanisms that enable faculty to understand the needs of their students, and that provides data for the development of targeted and effective means for addressing those needs. We have not attempted to develop a one-size-fits-all testing system as we are convinced that specific information can be more accurately gathered about specific needs by assessments that are targeted to specific objectives. A significant help in this process has been the increased staff collaboration time available for PLC activities this year.

 Within individual classrooms, teachers have aligned their assessments to content standards and have become more active over the past few years in sharing both best practices and student data. There are a wide variety of assessment tools in use, but faculty have become keenly aware of the need to use valid and appropriate measures to assess their students by both formative and summative means. Building effective PLCs has been a major factor in improving this aspect of Orange Glen's operation. Although this process is still unevenly developed across the school, there is significant faculty and administration buy-in to this process. 

The widespread use of the SnapGrades grading program (93% of all faculty) has also assisted this effort. This program provides teachers with convenient data on individual students, and can help faculty spot problems across their students' class schedules. In addition, more use is being made of the Data Director program which enables faculty to assess students' standardized test results. Faculty training sessions have been held, and although this assessment method is in its early-adopter stage, there is increasing use being made of this program.

The district began piloting a common assessment "Benchmark Exam" program in the Social Science department several years ago. It expanded this effort to include the ELA, Math, and Science departments this year. The ELA department found this initial effort challenging due to different class pacing, but it is hoped that the process will be smoother next year. 

There are three components to the Orange Glen assessment system: Data collection, School-wide programs, and Departmental programs.

Student Assessment System Data Collection: Content Standards - ESLRs

The Assessment & Accountability Focus Group updates the Student-Community profile each year, and copies are given to all stakeholders. This report often provokes lively debate, and has provoked much consideration about the best means of addressing the evolving challenges faced by the student body. The Orange Glen faculty is proud of its reputation within the district for innovative thought and ferocious defense of the school’s population. Many of the current policies of the EUHSD, such as PLC’s, have been created and piloted by Orange Glen faculty. 

In addition, the Student Support Focus Group conducts a bi-annual Student Survey, and the Vision and Culture Focus Group conducts a bi-annual Parent Survey. Data from these surveys is shared with all stakeholders as well. The use of the Data Director program is also assisting in gathering and analyzing data on students’ progress, although this effort is still new to most faculty.

The following types of information are regularly made available for planning and decision-making purposes through our various assessment programs:

· School-wide Student Data collection

· Demographic 

· Performance data 

· Content Standards – classroom/department

· AYP & API scores

· CST

· CAHSEE

· CELDT

· AP exams

· SAT/ACT

· A-G Requirements

· District Benchmark Exams [all but WL, VAPA, CTE]

· Local Common Assessments (in development) [WL, CTE]

· Increased formalization and use of faculty classroom visitations

· ABC Tracking of student interest and participation

· TIP Tracking of student improvement 

· MAP Program (incentive program for college acceptance)

General distribution of this information usually takes place at staff meetings and in the various PLCs. The School Site Council reviews the Data Director School Profiler Report as a part of its planning role.

In addition the re-invigorated PTSO and ELAC community groups receive regular reports of student progress.  

Within departments, the efforts are being made to provide assessment insight through both the Curriculum Council (composed of all department chairpersons) and the departmental PLCs.

· PLCs collection & evaluation

· Content Standards – classroom/department

· District Benchmark Exams [all but WL, VAPA, CTE]

· Local Common Assessments (in development) [WL, CTE]

· ESLR assessment (not yet school-wide, but some departments have been quite successful in their analysis of coursework support). 

Action Plan Goal #3: Refine our network of student support services.

Student Support in a real and comprehensive way has been a true and continuous focus of OGHS.  There has been a strong emphasis on our ESLR concerning 'healthy individuals', the idea of student connectedness to our school, and the academic achievement gap as a real by product of these. Progress has been exhibited through the following programs:

· PLUS, Peer Leaders Uniting Students, is a new elective course on campus that teaches mediation skill sets.  Students are trained throughout the first semester and then used there newly developed skills second semester to lead 2 hour Forums in which the student leaders break down barriers, open communication among different student groups, and create action plans to address what has been student identified as a need on campus.  The emphasis is on emotional and personal support (while policy issues are generally routed to Student Senate) and creating opportunities for student voice and shared responsibility with other students and adults to deal with issues responsibly and create a safe environment for all.

· ABC program provides a safe haven for students after the regular school hours. With a diverse offering of 37 different programs, ranging from academics to sports and tutorials to games, our enrollment far exceeded the 2009-10 goal of 25,000 students. Many factors have contributed to the success of the program. The professional staff is composed of teachers who are passionate about their subject area or hobbies, and willing to spend extra time with the students outside of the regular class hours.  These caring adults provide students with guidance and assistance in learning, enrichment, and recreational activities, and help students realize their full potential. The results of student surveys give the ABC program rave reviews.  The students appreciate the help they receive on homework and test preparation, and the opportunity to meet new friends, and gain new skills and experience.  Staff, students, families, and the community are feeling the positive impact of our ABC program, considered the best in the State and one of the best in the nation.

· School Success Groups are 8 week counseling groups provided by counselors in both the fall and spring semesters.  Students are recommended for the group by teachers and administrators. The group covers a variety of topics including organization, time management, study skills and asset building.  The groups work to improve students' behavior, attendance and GPAs, as well as perceptions of the school.  Data has been kept on the students who participate in the group and improvements have been shown each year.

· Reorganization of Counseling. Counselors recognize that certain populations of students have specialized needs and require additional support.  Starting at the beginning of the 2008-09 school year the counseling breakdown was arranged to meet these needs.  Students in special education, newcomer English Language Learners and AVID now receive specialized counseling attention by being assigned to specific counselors.  Specifically for students in special education, counselors are paired with case managers to provide a team of support for these students

· The Learning Center opened in the fall of 2009.  This program targets students who are credit deficient and need additional time and support to make up classes.  Students work independently on computers and make up courses at their pace.  Counselors are in the Learning Center on a weekly basis to provide additional counseling support to these at risk students.  The Learning Center also has an Independent Study program to support students who are unable to attend a traditional school schedule due to personal or family issues.

· Data Director has allowed teachers to track their students’ previous performance and create subgroups for each of the following areas: far below basic, below basic, basic, proficient, and advanced. These subgroups can be used for various reasons and can help to establish the support needs students may need.  A group of teachers (at least one per department) were trained over the summer on this and the new Genesis attendance program.  Then, during staff meetings and again in FOBOs,  Data Director was shown to staff members with emphasis on how they could use the data.  Furthermore, the district has since gotten in the habit of asking teachers to bring Data Director numbers to trainings and also currently uses the system to report our Benchmark results.

· School Wide Screening.  This is a collaboration between teachers and counselors that happens each fall.  Teachers review their rosters and “flag” students they are especially concerned about. Counselors review the at risk students flagged by the teachers and meet with each student to determine appropriate interventions.  These interventions include referral to counseling groups, referral to outside counseling services, tutoring interventions and parent meetings.

Action Plan Goal #4: Improve school climate and culture through a shared leadership structure

FOL Leadership Team

We have re-organized the FOL leadership team by eliminating the Rep Council established in the wake of previous WASC report. The previous structure required quorum of site staff, parent and community members, students, and faculty. This requirement proved to be fatally problematic. So, in order to more effectively address this area goal, our present FOL leadership team was formed. Team members include principal, focus group leaders, and WASC/FOL site coordinator. Presently, we have no parent/community/student reps on the leadership team, but they are represented in focus groups. Leadership team meets regularly (once per month) which is a significant improvement in the continuity of the group.

School Site Council

Since the last WASC visit, the Single Site Plan comes from the School Site Council. This site plan is a compliance document to account for categorical money and how it's spent. The council is made up of two certificated members, an alternate, the site coordinator, two parents, two students and two classified. The alternate cannot vote. The meeting is open to the public. To determine allocation of categorical monies, the site council solicits input from the staff in general and from various stakeholder groups and then uses a consensus model to make the final decision. 

Student Senate

The student senate has been re-organized, re-defined, and its purpose clarified. The structure is the same – one rep per 3rd period class – voted on by the class. Participation has increased over time. Input for student forums within the senate comes directly from 3rd period classes. The president and the vice president of the student senate meet immediately with the principal presenting their top three concerns from the senate. The principal then meets the next day with the administration team and they decide what is to be done with the concerns. Then, the president and vice president meet with the principal the next day to report the upcoming action. This is a two day turn around. This year the student senate is entirely student-run with adult supervision only (adults advise and consent). Issues are student generated and reported back to classes.

Student Recognition

Student non-athletic achievement, while being recognized several times at assemblies (Renaissance) during the school year, is not consistently recognized on Patriot Update (live daily bulletin broadcast). There are two award ceremonies in May that recognize non-athletic achievement – OG achievement awards: all grades, teacher nominated (2 per teacher) and senior achievement awards (1 per department) with student of the year. The VIP program has continued and is revamped. Students get special lunch lines, lockers, parking spaces, extra graduation tickets, ASB cards, etc.

Staff Survey

The staff survey was updated in 2010. Results from this updated survey and the previous survey were difficult to compare because the questions are different. However, we were able to look for the staff’s change in perceptions. Overall, the staff has a more positive attitude. All questions relating to teacher morale are greater than 74%. The staff feels both administration (87%) and its colleagues (89.9%) respect it. On the previous 2006 survey, 44% of the staff believed that it did not have a chance to give input in decisions. Now only 20.4% of the staff still believe this. The staff believes that student morale is high and that student academic needs are a priority. Although, the staff believes that academic needs are a priority (90.8%), less of the staff believes that student needs drive the curriculum (66%). The staff also believes that OGHS is a welcoming campus to the community and the staff feels safe and comfortable on the campus. The concerns of the staff involve adequate educational materials/equipment being available to staff and students, student safety, and collaboration time with colleagues. Over half of the staff believes that discipline and student behavior is an issue that needs to be addressed. The discipline issue ties in with 58.3% of the staff believing that school rules are fairly enforced. 64.% of the staff believes student discipline and behavior are effectively handled. The discipline issue was never asked on the previous survey.

Campus Improvement

The construction that was begun 15 years ago continues, and will soon culminate with the completion of phase two of our present construction in December 2011. New ceramics, print classrooms, computer lab, and classrooms were completed in December 2010. The next modifications include a new performing arts center, art classrooms, culinary arts renovations, and a new gymnasium.

We dedicated the new synthetic turf football field and track in September 2010. The renovations included a new scoreboard and bathrooms for both the visiting and home sides. We opened our new Learning Center and Career Center, August 2009.

Other campus improvements include the installation of LCD projectors and speakers in most of the classrooms on campus. This has been ongoing for the past two years as the new textbook adoptions occurred.
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Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources

A1.
To what extent a) does the school have a clearly stated vision or purpose based on its student needs, current educational research and the belief that all students can achieve high levels and b)is the school's purpose supported by the governing board and the central administration and further defined by expected school-wide learning results and the academic standards?

Our school's vision/purpose was developed six years ago with representatives from all shareholder groups in the Orange Glen High School community. This vision, which comes in the form of our Mission Statement, is student-centered, focusing on equipping all of our students with the academic and social skills necessary to lead successful, compassionate, and fulfilling lives. This vision of what students should know and be able to do upon exit from high school is consistent with our ESLRs, the national and state standards, curriculum frameworks, and current educational research and practice. While we mainly emphasized preparing students for college six years ago, our changing student population has caused us to take a far broader view of what “successful and fulfilling” means. Unlike six years ago, successful and fulfilling for many of our students does not necessarily mean immediate entry into a college or university. It is more likely to mean solid job and vocational planning and training. More and more of our student population enter high school with low reading, writing, math, and general study skills. They are ill prepared for high school. Currently, the feeder middle schools to our high school have the lowest CST scores in San Diego County as of 2009.

Because of these changes, we revisit the Mission Statement and ESLRs each year, in departments and in the FOL focus groups. Our curriculum remains challenging, rigorous, and meaningful, with teachers teaching to the State standards and adjusting the curriculum and their instructional practices to meet the changing academic student needs discussed above. Our FOL focus groups include both staff and students. Each group consists of a variety of classified and certificated staff, representing all of the disciplines on campus, as well as students from ASB and the Student Senate. However, it has been difficult getting ongoing parent involvement in these FOL groups. Socioeconomics prevents many of our parents from getting involved during the school day, when our focus groups meet. Many of our parents work two jobs. Many also are uneducated or have only an elementary school education. Parents who are also part of our classified staff do, however, participate in our focus groups, giving input from both a parent and a staff perspective. 

Our Mission Statement and ESLRs are posted in the classrooms and on O.G.’s web page. They are also published in our Staff Handbook and Student Handbook, Single Site Plan, and School Accountability Report Card, all available in both English and Spanish. Parents have an opportunity to discuss each at School Site Council, PTSO, and ELAC meetings.  

Supporting Evidence:

FOL Leadership Team and Focus Group minutes

Student-Community Profile: student demographic data

Student and Teacher Handbooks

Posted ESLRs

School Site Council, PTSO, and ELAC minutes

FOL Focus Group Leader Notebooks

OGHS Web Page

A2.      To what extent does the governing board a) have policies and bylaws that are aligned with the school's purpose and support the achievement of the expected school-wide learning results and academic standards based on data-driven instructional decisions for the school; b) delegate implementation of these policies to the professional staff; and c) regularly monitor results and approve the single school-wide action plan and its relationship to the Local Educational Association (LEA) plan?

The Escondido Union High School District School Board’s bylaws covering policies and procedures regarding selection, composition, and role of members are posted on the district web page via hyperlink to BoardDocs®Pro.  Also included is a link to regular meeting schedules, agendas, and meeting minutes.  The board meets monthly following the posted schedule.

The governing board sets forth goals and objectives on an annual basis that serves as a framework for an action plan created by the superintendent.  Annual board goals are posted on district web site for clarity and transparency. The superintendent engages site leadership groups for feedback and inclusion in the creation of the district's action plan.  Parts of this plan, especially the goals, are then presented to each school site at the beginning of the school year in a staff meeting.

Parents and community members often attend and participate in regularly scheduled board meetings.  Input opportunities are provided monthly via the “public comment” segment of each regular board meeting. At the board’s and/or superintendent’s discretion citizen advisory committees are formed to consider school problems, needs and issues.   

Single Plan for Student Achievement which is linked to district’s LEAP is presented to board for approval on a yearly basis.  Single Plan for Student Achievement is posted on school web site for clarity and transparency.  Additionally, copies are made available to public upon request and can be picked up at the front desk.

Teachers receive a copy of the Escondido Union High School District Teacher’s Handbook at the beginning of each school year.  The handbook is updated annually.  Section I, Administrative – Teacher Relations, outlines specific responsibilities and defines relationships between the board and professional staff.

An annual presentation is made to the board on site progress as measured by achievement of board’s annual goals. Every year the principal prepares a School Accountability Report Card (SARC) assessing student performance and overall school operations.  The board evaluates data presented in SARC and approves SARC for publication annually.  SARC is posted on district and site web.  Additionally, copies are available for pick-up at the district office and OGHS front office. Twice annually, the assistant superintendent of business services presents a fiscal report to the board regarding fiscal health of the district.

Complaint procedures as they apply to parents and community members are defined by policy, and posted for clarity on BoardDocs®Pro for complaints about personnel, instructional materials, discrimination and Williams UCP.   Additionally, these policies are outlined in the student handbook.  Student handbooks are distributed to each student on an annual basis.  Student handbooks are also posted on OGHS web site. Additionally, procedures for the resolution of staff complaints provide a route of appeal through administrative channels and to the Board, if necessary.  These are also defined by policy and posted for clarity.  Additionally, these procedures are included in the teacher’s handbook distributed on an annual basis.

The Single Plan for Student Achievement is created at site level by School Site Council.  The SSC consists of administrators, teachers, support staff, students and parents.  Data as it relates to board goals for student achievement, as well as our critical academic needs,  is analyzed by SSC and used as a foundation for decision making regarding the creation and funding of academic programs and interventions aimed at improved student performance.  Central staff supports the School Site Council through SSC participation when requested.

Board goals for student success are broader than state and federal accountability measures, creating a need to succeed beyond API and AYP measures.  For example OGHS is held accountable in the areas of UC a-g completion, AP qualifying index, PE PFT, SAT-1 VM1000/VMW 1500 Index,  ACT, CTE participation, ADA and key course completion rate. Most of these are directly related to two of our critical academic needs: improving student proficiency in math skills (number sense) and English (reading comprehension), especially with our Title I, EL, and Hispanic/Latino populations.

In addition, OGHS has a functioning governance structure and flow chart, with clear lines of  authority and responsibility. Both of these are allocated in a way that works toward promoting effective functioning of the staff and effective student academic achievement. Through the FOL Self-Study process, the staff created our current vision (mission statement) and ESLRs years ago, with some recent minor modifications. Although the district did not directly participate in this, both have been presented to and signed off by the Board of Education and are referred to many times in our work with the district office. Both are also included in our Single Site Plan, which is ultimately approved by the Superintendent and the Board. While OGHS has many leaders on campus, the principal still does most of the communicating with the district and the Board to facilitate their support for what we do here. Decisions regarding student academic achievement are made collaboratively using a consensus model in all of our decision-making groups on campus: the FOL Leadership Team, the Site Council, and the Curriculum Council.

Supporting Evidence:


Board Meeting Schedule, Agendas, and Minutes on District Web Page


 District LEAP


School Site Plan


 School Accountability Report Card


Student and Teacher Handbooks


School Leadership Flow-chart

A3.      To what extent based on student achievement data, does the school leadership and staff make decisions and initiate activities that focus on all students achieving the expected school-wide learning results and academic standards?


To what extent do the school leadership and staff annually monitor and refine the single school-wide action plan based on analysis of data to ensure alignment with student needs?

Focus Groups are the fundamental means of bringing staff, parents and students together to improve the functioning of the entire school. They have been established to address the following areas:

· Assessment & Accountability

· Collection, tabulation and analysis of data related to the ongoing performance of the school in all quantifiable areas.

· Development and coordination of measures to effectively assess and thus enhance the educational experience of every student. 

· Culture, Vision & Purpose

· Development of programs to assure that the school is a safe, clean, and orderly place that nurtures learning.

· Development of policies and programs to assure that the culture of the school is characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement.

· Curriculum & Instruction

· Development and support for measures to assure that standards-based learning helps all students to develop their Essential School-wide Learning Results.

· Development of and support for measures to help teachers to utilize a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels.

· Leadership & Staff

· Development of structures and systems to assure that school leaders make decisions and initiate activities that focus on all students achieving the Expected School-wide Learning Results.

· Development of programs to support achievement of the academic standards and the Expected School-wide Learning Results through a system of preparation, induction, and ongoing professional development that focuses on identified student learning needs.

· Student Support

· Development and expansion of school systems to assure that all students receive appropriate support to help ensure academic success.

· Development of measures to assure that all students have access to a system of personal support services, activities, and opportunities at the school and within the community.

The FOL Leadership Team consists of an FOL Site Coordinator, five Focus Group leaders, the principal, a classified representative, a student, and a parent. We currently have no parent representative, since it is difficult for parents to be here during the day. This leadership group is primarily tasked with overseeing the annual assessment, revision, and implementation of the FOL Action Plan. Each department and focus group summarizes the progress made in their respective areas of responsibility in the Action Plan on an annual basis. They also discuss possible revisions to the Action Plan and send this info to the FOL Leadership Team for approval. This analysis allows both the focus groups and the Leadership Team to create their annual goals, objectives and calendar. The Leadership Team is also responsible for modifying school policies and procedures that directly affect the Action Plan, planning FOL focus group collaboration days, and creating an annual staff development plan. 

The FOL leadership team, along with our Curriculum Council, work closely together with key members of various shareholder groups to shape and promote the school’s culture and vision. Both groups use a consensus model to make decisions, after getting input and/or feedback from departments and focus groups. We take the ideas and input from these groups and present them for discussion and implementation, either in our FOL Leadership Team or Curriculum Council meetings. Ideas to increase student academic achievement and to revise school policies and procedures have also come from discussions at ELAC and PTSO meetings. 

The school calendar has been revised to include more PLC (staff collaboration) days, so that teachers can collaborate and discuss student achievement and improvement by analyzing student performance data, such as benchmark or common assessments. This research-based concept allows for collaboration among content area teachers to improve instructional strategies and student achievement. These common assessments are given three times during the school year in the English, Math, Science, and Social Science departments, with a PLC day after each to discuss results. Course-specific PLCs analyze the student data, identify trends, and make recommendations for improving student performance. With CST Math and ELA passing rates decreasing in recent years, this analysis becomes critical. The school also has expanded its hours to include after school tutorials in many subjects, as well as a very successful ABC program and a Saturday Scholars program.

Supporting Evidence:


WASC/FOL Leadership Structure Document


FOL Leadership Team and Focus Group Meeting Minutes, Rosters, and Sign-in Sheets


FOL and PLC Calendar


FOL Action Plan Updates and Revisions


ELAC and PTSO Calendars and Minutes


FOL Focus Group Areas of Responsibility Document


Benchmark Exams/Common Assessments


Single Site Plan and School Site Team Minutes


ABC Sign-ins

A4.        To what extent does a qualified staff facilitate achievement of the academic standards and the expected school-wide learning results through a system of preparation, induction, and ongoing professional development?

The site employment policies/practices have changed in recent years based on the principal and administrative staff at that time. We have had a large turn over in our administration for many years. During teacher interviews, every attempt has been made to have teachers fully qualified in assigned areas. Special Education teachers are all compliant under VPSS. We are currently 100% in compliance with State teaching qualifications.

When applicants are considered, their backgrounds are thoroughly checked for credentials, undergraduate degrees (and grades), masters degrees, and previous teaching experience. References are called and interviews are held with a script of questions to ensure consistent interviews for all. The interview panels contain administration and teachers, usually the department chairs. Applicants are rated in hierarchy with each other. The panel discusses the applicants after the interviews are completed and then makes a decision.

Once hired, the new teachers attend BTSA, Tier 1, and mentor teacher programs. The principal pays close attention to the new hires, routinely visiting their classrooms and providing them with timely informal feedback, and formally evaluating them each year. All other teachers are formally evaluated every other year, using a system agreed upon by the district and the teacher’s union. Generally, the staff views these formal evaluations as tedious paperwork. Some of the best evaluations take place in a very informal manner, with teachers discussing their classroom experiences with each other and providing support for each other. Although these discussions are not recorded anywhere, they have made a world of difference for many teachers here at OGHS. On occasion, as in this FOL process, a few teachers are even known to observe each other and provide feedback for support.

All teachers have access to training to keep their skills up to date with conferences, such as AP, content-specific, CUE, and AVID conferences. While district moneys for conferences have decreased in recent years, the district and site administration still encourage some teachers to attend conferences each year; some do, some don’t, some even at their own expense. It is important to note that the money to send everyone who wants to go to a conference just isn’t there. The principal and district have had to be more restrictive overall, basing their decisions on which conferences are directly related to both the district’s and the school’s vision and annual goals.  The district has also provided professional trainings in PLCs, student motivation, classroom management, and content literacy, vitally important at a Title I school such as ours. While much has been gained in these trainings, continued follow-up has at times been lacking. Our staff also participates in planning professional development through our FOBO (For Ourselves, By Ourselves) session days, one each semester. The FOL Leadership Team fosters innovative ideas from the staff through their FOL focus groups, and then chooses 4-5 ideas that are planned and presented by teachers on the assigned date. Staff can choose which one to attend, and then provide feedback to the presenters. FOBOs have helped foster a culture of collegial sharing on this campus, of which we are very proud.

Departments and administration work together to assign teachers to their courses. Master scheduling begins with the students most in need – EL and Special Ed. The schedule is planned to spread all of the content classes throughout the day. Teachers can teach a maximum of three different preps. Many of the teachers who teach in the same content area plan together to improve the curriculum. The teachers are involved in the process to group their classes conveniently for block schedule. Teachers’ needs are taken into consideration during the planning, i.e., coaching and parents with young children who are on shortened schedules.

The teacher handbook, student handbook, AP responsibility chart, and counselor intervention pyramid, are given to each teacher and available electronically. All students and parents have access to the student handbooks as well, both hard and electronic versions, and in both English and Spanish. The handbooks are clear on expectations. Yearly, certain parts of the handbook are highlighted and explained to staff during a faculty meeting to further understanding.

The Leadership flowchart was designed to facilitate communication and planning for the entire staff. Staff members may bring up issues to be discussed in a variety of places – FOL, Departments, Curriculum Council, School Site Council, and Site Safety. Even students bring up issues in classes and bring the issues to the revised Student Senate. The teachers and students feel that they are heard and are respected by both staff and administration. We teachers are at varying levels with PLCs. There are new PLCs this year. Some have been operating for many years, such as the Social Science department’s “World Cult”. The PLC goal is always about student achievement, planning for student success, and resolving teaching differences to come up with the best curriculum and instructional strategies to meet the needs of all of our students. 

PLC groups are working on improving curriculum to improve student achievement. The groups are at different stages in this process. However, time has been built into the schedule to implement the PLCs. Currently, most of the PLC groups work on their own time. The World Cultures and AVID PLCs are well established and are showing great success, as demonstrated through student grades and increased a-g requirement completion rates. FOBOs (for ourselves by ourselves teacher trainings) allow teachers to present innovative ideas, sharing with their colleagues. Shadowing, coaching, observations, and mentors are sporadic. In every department, the teachers will work and help each other out, but the teachers have little to no time for these extra activities. They are too concerned with their students’ needs. Many of our teachers and students stay late after school to work in their content areas.

Everything we do focuses on successful student learning. With benchmark exams in place and PLCs beginning, we are discussing student work and analyzing how to improve student achievement based on the benchmark data. We further target low areas on the CSTs to adjust pacing guides to spend more time on these critical areas. Currently, we do not have enough PLC time for ourselves. Much of it is taken up by district and FOL Report activities. Teachers would like more time for discussion and planning.

Teachers are at varying points of progress in analyzing data, especially benchmark data, to improve instruction. One of the key issues involved has to do with being comfortable in your content area group. If the teachers cannot openly discuss success and failure and be willing to learn from other teachers, we cannot move forward. It is critical that when we plan our master schedule we take into account teacher workability with other teachers. When we hire new teachers, they must be willing to collaborate as well. Most of the teachers on the campus (74%) believe there is trust and collegiality among the staff.

Supporting Evidence:

· SDCOE Credentialing

· District Human Resource Records

· Interview Papers

· Teacher Evaluation Forms

· BTSA and Tier 1 Sign-ins

· Conference Records

· SDCOE and District Training Calendars

· Master Schedule

· Student and Teacher Handbooks

· AP and Counseling Charts

· Staff Survey

· Curriculum Council, School Site Council, FOL Leadership Team, FOL Focus Group, Site Safety and Department Meeting Minutes

· Benchmark Exams/Common Assessments

· FOBO Sign-ins

· Student Performance Data in Student-Community Profile

A5.

To what extent are leadership and staff involved in ongoing research or data-based          correlated professional development that focuses on identified student learning needs?  

We are in the early stages of ongoing research/data based professional development. The district provides several opportunities for teacher professional development throughout the year that focus on improving student achievement in the classroom, as well as on specific standardized tests like the CST and CAHSEE. Much of this is data driven, with most of the student data found on Data Director, which the district has provided teacher training on. More and more of our teachers and departments are beginning to utilize this data in an effort to determine student needs. There is an apparent lack of professional development opportunities for counselors, school psychologists, and special education teachers. There are fewer funds to send teachers to conferences each year, as discussed earlier. The district also cut back on the number of professional development days this year.

The effectiveness of the school’s supervision and formal evaluation procedures in order to promote professional development has changed depending on the administration and the funding. Supervision and evaluation procedures have improved in recent years in that all contractual requirements are being met. Whether or not any of these procedures lead to professional growth for the tenured teachers is unclear. Routine informal observation of staff needs to improve. Such improvement could increase both trust and accountability.

Most of the ideas for professional development either come from the district, the Single Site Plan, or from our FOL focus groups for our FOBO days. While many teachers would prefer that professional development occur outside of the regular school day, most of the professional development offered by the district is during the school day. Because many of our students are so far behind academically, the teachers do not feel justified in missing many school days. Keeping this in mind, our FOBOs are designed so that teachers and students miss as little instructional time together as possible.

There is currently no process in place to measure the effectiveness of professional development with student progress. We have benchmarks and CST data but it is hard to correlate them with specific professional development activities. After each professional development activity, either at the district office or on campus, participants give feedback regarding the effectiveness of the training, follow-up training, and what else they would like to see in the future regarding professional development.

As a staff, we are highly qualified and interested in improving in our profession. We are working diligently toward student improvement using student data to drive our instruction. We are limited by resources, time, and workload to support other staff members and to obtain professional development. Many of us feel it is a burden to be out of the classroom for any reason, let alone professional development. 

Supporting Evidence:


District Professional Development Calendar and Attendance Sheets


School Staff Collaboration Calendar and Attendance Sheets


Single Site Plan


Data Director Training


School and District Budget

A6.    To what extent are the human, material, physical, and financial resources sufficient and utilized effectively and appropriately in accordance with the legal intent of the program(s) to support students in accomplishing the academic standards and the expected school-wide learning results?

Financial resources limit human, material, and physical resources. Although these resources are sufficient, they are not as effective as they could be if financial resources were less constricted. Our overall annual budget is decided by the district. The principal is required to allocate budget resources based on the district's PSU plan, which significantly limits his flexibility in dealing with student needs. Supplemental community funding is minimal, which becomes an important opportunity for growth.

The School Site Council decides how to allocate categorical State and federal financial resources, i.e., Title I and EIA. Last year the Site Council allowed staff members to make proposals as to how to spend some of these categorical funds.  The Site Council then decided on the allocation of these resources and forwarded them to the district for final approval.

We follow district accounting policies and procedures with all financial resources. All spending is based on district allocation and auditing.

The school has been under remodeling construction for many years.  The newest phase is to include new math classrooms, District printing center, Culinary Arts, and Performing Arts. The older classrooms are adequate, but some are not designed for so many students in a classroom. Student and teacher desks are old and need to be replaced.  LCD projectors or projection carts have been installed in the majority of classrooms on campus.  The improvements to the buildings and grounds have made the campus a welcoming place.  However, there is little money to maintain this equipment. Student computers were upgraded several years ago using recycled computers from Palomar College.

Budget constraints and changing State standards keep us behind on acquiring new textbooks and equipment. You must be in the district curriculum cycle to adopt textbooks or other materials. At this moment in time, all textbook adoptions are on hold. If textbooks get damaged there is not enough money to replace them all. Gate funding helps in the areas of classroom resources and supplies, such as lab materials for AP science classes, and sending teachers to AP conferences.

Because of the budget crisis there are many qualified teachers available for hire.  Professional development in focused discipline areas is very limited due to funding.  District and county professional development is available on subjects such as classroom management, student motivation, and data driven instruction.

Teachers are not directly involved in the long-range plans of district resources.  School Site Council is included in the discussion in allocating school funds towards supporting student achievement.

Supporting Evidence:

· District budget and PSU plan

· Single Site Plan and School Site Council minutes

· School Remodeling Plans

· District Curriculum Cycle for new textbooks

· Gate budget and accounting

· District and SDCOE professional development calendars
Category A  Areas of Strength:

· One of our newest achievements has been the restructuring and formation of the Student Senate to give the students a voice on this campus. The previous senate through ASB was only used to pass information to the senators who then shared out in their classes. Now the Student Senate actively involves students and uses their input to effect change. The students are more involved in the local politics in Escondido and they have a better understanding of the school’s vision. Teachers are working with the students to encourage their participation. This past year the Student Senate has resolved issues that are important to the student body and has been working more independently.

· Parent communication and involvement is on the rise. The multiple ways of communication available to parents has helped to keep them informed. The automated phone calls are bilingual and most effective as reminders of the activities and schedules at school. The on-line grading program gives parents instant access to their students’ academic progress. The ELAC participation is increasing due to high interest topics, such as Gang Violence, Positive Parenting Skills, Basic Computer Skills, and Discipline for Academic Success. We even offer support for the parents who need child care.

· The school facilities under construction will provide new and expanded programs for the students. The focus will be for the print shop, ceramics, culinary arts, performing arts, music, and athletics. These electives are an important part of the learning for the students. The performing arts center will open the school further to the community.

· The staff culture is all about putting the students’ needs first. The expansion of PLC’s and collaboration among content area teachers is growing. As new teachers are indoctrinated to this way of teaching and working, the students will succeed at higher levels. The PLC culture is becoming the way we work.

· The ABC Assets Grant has greatly changed the atmosphere on campus. The grant has allowed students to participate in a wide variety of activities, academic and cultural. Many of the students had never done any arts and crafts before the after school program began. Many of the students had never bought their own book to read. The grant has expanded our students’ minds to the world. Because the programs are after school, the students have a safe environment to enjoy their time.

Category A  Areas for Growth:

· Even though we have clearly defined leadership groups on campus, with specific duties and responsibilities, better coordination, collaboration, and communication between them all is necessary. While some of this already occurs to a degree, there is room for improvement. With all that the principal, the FOL Leadership Team, the Curriculum Council, the Site Council, the Student Senate, ASB, ELAC, and PTSO are responsible for and get involved in, it only makes sense to help each other out and communicate more often with each other. This need would also include improving communication between these leadership groups on campus and the district office.

· Because the campus is under construction, teachers are traveling. Although this will continue for just another year, traveling makes teaching more difficult. When a teacher must use another’s classroom, the teacher needs to bring supplies with him/her and often lacks computer access as well. The sharing teacher is usually in the classroom working. As the classrooms are completed, the teachers that have been shuffled around will have a permanent placement. Because the space is limited, it is difficult to find places for meetings, student support, or quiet places for staff to work.

· Another area for growth has to do with PLCs and time for collaboration within the content area. Most of the PLCs on campus are meeting on their own time, often during lunch or after school. Although time was built into the schedule for this time, it has been focusing on WASC/FOL report since last year. The teachers would like more time to work and plan with their colleagues. Because the idea of PLCs is new, some teachers are also struggling with working with the others in their content area. It is key that we plan on who will work well together.

· Lastly, the money to run programs, field trips, and professional development is insufficient in some areas. Although funds are available through our Site Plan for these kinds of activities, some go unfunded because they do not fit the District’s annual goals for these funds. While the ABC Asset Grant has helped in the extracurricular enrichment of our students, we need to find a way to fund our other programs.

Category B: Standards-Based Student Learning: Curriculum

B1.
To what extent do all students participate in a rigorous, relevant and coherent standards- based curriculum that supports the achievement of the academic standards and the ESLRs?

Good progress is being made in most academic areas. Departments report that the school’s focus on Reading Comprehension and Number Sense has assisted the development of curriculum that goes beyond the State Standards in challenging and developing students’ learning skills as well as content knowledge. 

The English Language Development, Special Education, Visual & Performing Arts, and World Languages departments are working to develop more comprehensive and consistent curriculum for their classes. ELD has worked with shifting District definitions of their goals and populations, but as of 2010-11 these issues seem to be largely resolved. The challenge for SPED has been the individualized nature of their coursework. They report that their faculty work hard to challenge all their students with rigorous curriculum, and that additional collaborative time both within the department and with area content teachers has been helpful in sharing ideas that focus their efforts on their students’ success in achieving both the State Standards and the ESLRs. The challenges being addressed by the VAPA and World Languages departments include the variety of their course offerings and the lack of State Standards. VAPA is working to coordinate efforts in the arts to balance performance/production-based learning with theoretical and conceptual understanding in order to more closely support the ESLRs. World Languages is working to better vertically coordinate the curriculum within their disciplines, and to address the issue of proper student placement for native speakers.

· The school presents examples that document the use of current educational research related to curricular areas in order to maintain a viable, meaningful instructional program for students.

· There is an ongoing effort at both the district and site level to improve this aspect of curriculum planning. Much of the District’s Professional Development effort has focused on providing research-based information to assist with developing curriculum and classroom procedures that are appropriate for various segments of the school population. There has been considerable emphasis on the work of Marzano, Wiggins, and Kinsella. For example, a major English Language Arts district-wide curriculum development effort has just been completed, much of it relying on the work of these researchers. 

· Recently, the District has promoted the PLC work of the DuFours, albeit with its own interpretation and style. Although some departments at Orange Glen have been conducting PLC’s since 2000, the concept has now been adopted school-wide, and the school calendar has been adjusted to allow for collaborative work time to review and refine departmental curricula.

· The school has defined academic standards for each subject area, course, and/or program

· This is now a school-wide reality. State Standards are the basis of the curriculum, and most departments are aggressive in developing means of translating the content standards into curriculum suitable for the diverse backgrounds and needs of our students.

· There is congruence between actual concepts and skills taught, and the academic standards and ESLRs.

· Solid progress is reported in nearly all areas. Much of the progress is attributed to the focus on Reading Comprehension and Number Sense among a wide variety of academic areas, and at virtually all grade and ability levels. This has translated into the development of curriculum and activities that encompass the ESLRs, and are particularly effective in terms of “Complex Thinkers” and “Quality Producers.”

· A major challenge, however, still exists in SPED. Here the faculty report that they are finding it difficult to reach the state standards (as reflected in CST testing), and although several innovative approaches have been brought before the District, they have not yet received approval. 

· Engagement in Learning – Demonstration of congruence: There is congruence between actual concepts and skills taught, and the academic standards and ESLRs.

· Good progress is reported in all areas. Orange Glen has traditionally prided itself on the both the quality of instruction and care of students demonstrated by faculty. We are now increasingly finding that by focusing on student-centered measures, we are able to see more of the effects of these efforts. 

· A rigorous, relevant and coherent curriculum is accessible to all students. The school examines the demographics and situation of students throughout the class offerings. The school’s instructional practices and other activities facilitate access and success for special needs students.

· There is a strong level of accessibility for traditional students. The open enrollment policy for Advanced Placement courses and the “push” of the exceptional AVID program has significantly increased the diversity of our advanced classes. At the same time, increasingly intensive and intrusive intervention efforts are helping both the genuinely at-risk and the struggling populations to improve their performance. 

· SPED reports ongoing challenges in helping the lowest level students attain the performance levels of the curriculum and the State Standards.

· There is integration among disciplines at the school.
· Integration of Reading Comprehension and Number Sense into the curricula of the various departments is going well, but in terms of course content and pacing, we are in the beginning stage for most departments. Although in the past there have been isolated efforts at team-teaching and topic matching (i.e. reading All Quiet on the Western Front in English class at the same time History class is learning about WWI), lack of past administrative support and faculty consistency (and even problems with the availability of texts) limited these efforts. There remains a desire among faculty to do a more thorough job of such coordination and integration, but we need to address the logistical problems of implementing better integration of curricula. CTE is more advanced in this respect than other departments.

· The school accesses its curriculum review, evaluation, and review processes for each program area, including graduation requirements, credits, grading policies, and homework policy regarding the impact of these processes on providing challenging, relevant, and relevant curriculum for all students.
· Curricular development or revision can either be generated from a site-based (i.e. Link Crew), or district-wide (i.e. Geography, currently in development) effort. Discussions are held within the FOL Curriculum & Instruction Focus Group, which gives its recommendation to the Curriculum Council, (consisting of all Orange Glen department chairpersons) which votes for adoption or further review. The district SAC Committee (made up of the chairpersons of the sponsoring departments from the four high schools) adds its recommendation, followed by the IPRC Committee (faculty, administrative & community members) before the recommended curriculum is given to the School Board for adoption.

· Most Orange Glen departments have developed on-going processes for evaluation and review of their curriculum. It has been our experience that it is vital to the success of our students that we tailor the content and pacing of the District curricula to the actual needs and experience levels of our students. For example, our World History classes for sophomores spend considerable time at the beginning of the year on skills and vocabulary building using the course content so that all students can master the more complex conceptual aspects of the course as it progresses. VAPA is in the early stages of developing review procedures as it evolves beyond its historical one-teacher-per-subject insularity. ELD and SPED are in the process of developing more targeted curricula as changing district guidelines have impacted their student bases and mission.

· Graduation & student placement policies are currently set by the District, and Orange Glen staff works hard to have our ideas and concerns considered. We have had mixed success in this effort. Grading and homework policies are largely based on individual teacher strategies, although PLC conversations are beginning to help rationalize and systematize this. 

· The school assesses the curriculum, its rigor, relevancy and coherency after examination of policies regarding course completion, credits, grading policies, homework, etc.

1. Examination of student demographic and placement data indicate that Orange Glen has good accessibility for all students to the curriculum. The master schedule is developed each year by the Curriculum Council (Department Chairpersons) with all in attendance and participating. However, due to the lack of transparency at the District level concerning site funding and significant turnover of site administration (8 principals in 11 years), there is not a strong tradition of communication between administration and faculty about the development of policies which affect credits, the number of courses offered, student placement, etc. 

2. Departments vary widely in their procedures and policies attempting to assess the rigor, relevancy and coherency of curriculum based on the results of school policies. The evaluation processes are dependent on departments' levels of interest and activity, and are not yet school-wide nor integrated. Consistency of communication will greatly assist the rationalization of these procedures. 

· The school articulates regularly with feeder schools and local colleges and universities. The school uses follow-up studies of graduates and others to learn about the effectiveness of the curricular program.

1. Formal articulation agreements exist with feeder schools and local Community Colleges, and students' post-secondary plans are collected based on self- reported intentions. Anecdotal information and informal reviews are aided by returning college alumni visits, but a systematic and more comprehensive approach needs to be developed.

B2.  Do all students have equal access to the school's entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal, and school-to-career goals?

· All students have equal access to the school’s entire program and assistance with a personal learning plan to prepare them for the pursuit of their academic, personal and school-to-career goals.

1. With the assistance of the Counseling Department, every student develops a four-year plan which supports their access to the full range of the school's curriculum. These plans are updated annually. Most departments report good progress at helping keep students focused on their options and the requirements for meeting those options.

· All students have opportunities to make appropriate choices and pursue a full range of realistic career and educational options. The school provides for career exploration, preparation for postsecondary education and pre-technical training for all students.

1. CTE leads in this effort, but other departments are in the early stages of development of organized assistance efforts focused on student's individual career and educational options. Many faculty report that they serve as informal academic advisors for student's needs both during and after high school. This often includes assistance with college and financial aid applications, job connections and recommendations, and considerable person counseling.

Orange Glen's College and Career Center is a new, lively and active place with a full-time staff serving students of all grade levels with information and assistance on the full range career and educational options.

· Parents, students, and staff collaborate in the development and monitoring of a student’s personal learning plan, based upon a student’s learning style and career and educational goals.

1. After their initial Freshmen Orientation efforts (including Four-Year Plan development), Counseling has established an aggressive outreach program beginning in the sophomore year to supplement registration activities. Out-reach by most departments has improved as well, facilitated by both re-prioritization on the part of faculty and technical improvements (i.e. the SnapGrades program). The level of parental involvement in monitoring and assisting their student's personal learning plan seems to vary widely. Parental support for their student's post-secondary goals also seems to vary widely. We are in the early stages of developing a strong effort at helping parents recognize the importance of assisting their student's and the school's efforts with PTSO, ELAC, and Parent Ambassadors programs leading the way. 

· The school implements processes for monitoring and making appropriate changes in students’ personal learning plans, and regularly evaluates them.

1. Efforts to update and focus plans are tied to the registration process, and most departments are making progress with targeting students’ programs to meet their needs. AVID leads the way in this effort, and Counseling makes a strong effort within District placement policy constraints to accommodate student needs & desires. Most students (over 80%) report that they get good assistance with their plans, and that they are able to enroll in the classes they desire. 

· The school implements strategies and programs to facilitate transitions to post high school options and regularly evaluates their effectiveness.

1. Academic departments are well focused on state standards which support post-secondary educational opportunities, and most graduating students exceed the District graduation requirements. Thirty percent of seniors graduate with completed U.C. a-g requirements met (this equals the District average). CTE and SPED are particularly strong in post-grad counseling and placement.

2. The school does not yet have a systematic follow-up system for gathering data from alumni. Visits by individual alumni reveal anecdotal information, but as it is the most successful students who tend to return for visits, this must be viewed as incomplete information. Developing an effective contact system will be a priority of the Curriculum & Instruction Focus Group this next year.

B3.  To what extent are students able to meet all the requirements of graduation upon completion of the high school program?

· Upon completion of the high school program, students have met all the requirements of graduation. 

· School programs and support structures ensure that students have the opportunity to complete their graduation requirements before leaving high school, and the majority of students succeed in doing so. The “Super-Senior” fifth-year program is judged a success at assisting students who need more time to reach the required standards.

· Counseling and Administration have become particularly pro-active at spotting students in academic difficulty, and taking action to intervene. In addition, SPED focuses special attention on this area, with good success.

· All students have access to real world applications of their educational interests in relationship to a rigorous, standards-based curriculum.

· The Action Plan focus on Reading Comprehension and Number Sense has encouraged the development of applications of course content knowledge “beyond the textbook.”  Skills- training in these areas is often both cross-curricular and reality-based. Subject-area integration tends to exceed the level of departmental integration. It is not unusual for students' history lessons, for example, to require the development of a numerically-based evaluation of actions in the past, or the understanding of policy decisions from the evaluation primary source texts. “Real-World” problems and scenarios are commonplace in the classroom, and serve to better prepare students for their transition to post-secondary life. However, as only sixty percent of students report that their schoolwork provides opportunities to connect to real-life situations, faculty need to do a better job of making sure students recognize the real-world applications of their work.
· The school implements academic support programs to ensure students are meeting all requirements, including the CAHSEE

· School-wide and departmental support programs have been put into place for both academic and CAHSEE-specific assistance. “Homework Club”-type programs after school hours are available in most departments, and are supported by the School’s Assets-Based Community (ABC) program. Saturday Scholars, a four-hour voluntary tutorial program is highly successful at improving students’ grades, and is well attended (about 400 students on a typical Saturday). Both voluntary pre-CASEE and mandatory post-CAHSE tutorial programs are in place, and have helped raise the school’s pass rate.

Category B Areas of Strength:

· Rigorous, standards-based curriculum is now the norm at Orange Glen High School.
· Ongoing review and analysis of the student data provides lively debate in structured forums that are often able to push for improvements.

· School-wide and departmental reviews are assisted by the revised calendar which provides for increased collaborative time for faculty.

· Accessibility to the full range of curriculum for is strong for all traditional students.

· Significant progress has been made in developing personal learning plans, and there is increased student and faculty buy-in of their importance.

· There are strong academic support programs at both the school and department level to assist students’ academic success.
Category B Areas for Growth:

· SPED faces a challenge in having all students reach the state standards. Increased mainstreaming has improved access to the full curriculum offered by the school and appropriate I.E.P. accommodations are in place for students who need them, but there are ongoing challenges for helping the lowest level students attain the performance levels of the curriculum and the state standards.

· Integration of curriculum across departments is at the beginning level.
· There is not yet a school-wide evaluative system or standards for curriculum review or improvement.
· There is not yet a school-wide system for contact with local colleges and universities, nor for the collection of data from alumni for evaluative purposes.
Category C: Standards-Based Student Learning: Instruction

C1. 
To what extent are all students involved in challenging learning experiences to achieve the academic standards and the expected school wide learning results?

· To achieve the academic standards and ESLRs, all students are involved in challenging learning experiences.

· Bolstered by the Action Plan goals, most departments report good success in this area.

· Due to evolving standards and placement criteria, ELD is working hard to upgrade its program. World Languages is seeking to resolve placement issues so that students who are native Spanish speakers are placed in courses which will be challenging and meaningful for them. 

· The school’s observations of students working and the examining of student work provide information on the degree to which all students are involved in learning to assist them in achieving the academic standards and ESLRs. The school has evaluated the degree of involvement in the learning of students with diverse backgrounds and abilities and modified approaches based on these findings. 

· Departments report strong results based on observations & classroom evidence. PLC time is being devoted to evaluation of student learning, and inquiry into how best to involve them more fully in this process. 

· Faculty note that students’ personal involvement with their own education increases significantly as they continue at Orange Glen.

· Math department is working to better match instructional techniques to the needs of its learning population. 

· Diverse backgrounds and abilities are a well-recognized reality in all our classes. Over twenty different languages are spoken by Orange Glen students, and there is a wide range of preparation level for high school among the student body. Faculty actively seek to use this diversity to engage students in their own educational process, and observational data support the widespread success of these efforts. 

· Students know beforehand the standards/expected performance levels for each area of study

· Faculty have made this a priority in upgrading their own pedagogy, and most departments report good growth in this area. The school-wide student survey indicates 85% of students agree or strongly agree that their teachers prepare them in this way.

· The school’s instructional staff differentiate instruction and evaluate its impact on student learning.

· Departments report good evidence of some differentiation of instruction, but more sophisticated techniques need to become more widespread. Evaluation of the success of techniques is still in the early stages as cooperative time for sharing and developing better techniques for this purpose has only begun this year.

· The students understand the expected level of performance based on the standards and the ESLRs. Through interviews and dialogue with students that represent the school populations, the school learns about the students’ perceptions of their learning experiences.

· The school-wide student survey indicates that 70% of students have faculty that regularly reinforce that student learning is the most important goal on campus, and 85% report that teachers encourage them to do their best and not accept failure, but more formal classroom-based ESLR data gathering is in the early stage of development.
C2:
To what extent do all teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels?

· All teachers use a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels

· Departments report good progress at incorporating high-level thinking skills into classroom activities and experiences. Again, Action Plan goals have assisted this process. As faculty increase their PLC experience, this aspect of instruction should continue to improve as best practices are shared. ELD is working to increase this aspect of their instruction.

· Teachers are current in the instructional content taught and research-based instructional methodology.

· Departments report high standards of current knowledge and a culture that promotes life-long learning among the faculty. 42% of Certificated Staff currently have Master’s degrees, and most departments report they have additional teachers who are pursuing advanced degrees. Math is seeking to have all faculty achieve qualification for the upper-level teaching credential.

· The District has mandated a sequence of pedagogical training sessions titled, “Content Literacy” which have been very well received. They are targeted at improving skills at teaching English Learners, but the techniques discussed have proven applicable to a much wider audience. 

· Teachers work as coaches to facilitate learning for all students.

· The history, culture, and programs of the school support teachers in their role as learning coaches for students. As mentioned, Orange Glen has historically prided itself on the dedication and willingness of its staff to go “above and beyond” the normal call of duty. Coaching takes many forms, formally in both mandatory and voluntary intervention programs, and informally and one-on-one with students. It covers the gamut from students who are excelling and wanting to get into elite universities (in the past three years, we have placed five at Stanford, two at Princeton, one each at Harvard, Cornell, and Wharton, three Gates Millennium Scholars and two QuestBridge Scholars, etc.) to struggling students with serious home and community difficulties. The mandatory daily Tutorial period and the many Homework Club offerings after-school provide teachers a good chance to do individual coaching. We even train students to be peer coaches through the very successful PLUS program (Peer Leaders Uniting Students) and the Every Monday Matters after-school club.

· Often, as in the case of AVID and with many other teachers, this role develops into strong advocacy positions for the students’ needs.

· Representative samples of student work demonstrate structured learning so that students organize, access and apply knowledge they have already acquired; that students have the tools to gather and create knowledge and have the opportunities to use these tools to research, inquire, gather, discover and invent knowledge on their own, and to communicate this.

· Departments report good progress in developing these intellectual tools through structured lesson-planning and coursework. This year’s Student Survey reports that 79% of students find their teachers connect learning to what they already know, and that 63% feel their classes have interesting assignments.

· Although the school does not have a Research Project requirement, many classes (particularly in English and history) require development of these skills as a part of their curriculum.

· Representative samples of student work demonstrate that students are able to think, reason, and problem-solve in groups and individual activities, projects, discussions and debates and inquiries related to investigation 

· VAPA is particularly strong in this area, but collaborative skills activities, especially as a means of improving Reading Comprehension and Number Sense, are developing on other departments as well. Collaborative time to help develop these techniques is now a part of the faculty schedule. 

· Assisting this effort is a priority for the Curriculum & Instruction Focus Group.
· Representative samples of student work demonstrate that students use technology to assist them in achieving the academic standards and ESLRs.

· Improvement in this area is not uniformly spread across the school as student computers and support technology is still being rolled out by the District. Some classrooms have student computers, and the District is rolling out projectors, but their number is still limited. The number of available on-campus computers and their scheduling remains a frustration, but departments also report making best efforts to incorporate available technology into their lessons. Low penetration of computers among students’ homes also limits efforts.

· Representative samples of student work demonstrate student use of materials and resources beyond the textbook, such as utilization and availability of library/multimedia resources and services; availability of and opportunity to data based, original source documents and computer information networks; and experiences, activities and resources which link students to the real world.

· Use of hard-copy supplemental materials is nearly universal, although its use varies by department and by courses within the departments. The current level of on-campus and home computer availability limits the scope of most departments’ activities in the technology-based aspects of this area. This is improving slowly, and most departments report an eagerness among their faculty to make fuller use of these resources as they become available. 

· Opportunities for shadowing, apprenticeship, community projects and other real world experiences and applications are available to all students.

· Most departments are in the early stages of developing this type of placement/outreach effort. The Career Center sponsors a variety of job-shadow type programs, but much more can be done in this area.

Category C Areas of Strength:

· Student involvement in the challenging learning experiences presented to them increases as they continue at Orange Glen. 

· Expected standards and performance levels are well communicated by faculty.
· The faculty is actively and strongly encouraging to students.
· Continuing education is a priority for most faculty.
· Use of supplemental materials, albeit generally hard-copy rather than electronic, is nearly universal.
Category C Areas for Growth:

· Correct placement of students in appropriate-level classes continues to be a challenge, particularly with in-coming students.

· Increased development of cross-curricular PLCs will assist faculty knowledge and creativity.

· ELD curriculum has significantly changed, and the department is working hard to adjust to its new requirements.

· Technology accessibility and reliability continue to be a frustration.

Self-Study Findings: Curriculum & Instruction Focus Group Tasks

The Curriculum & Instruction Focus Group has prioritized the following items for attention:

· Articulation with Feeder Schools

· Develop a better working relationship with feeders to promote better understanding and coordination of curriculum.

· Include feeder school staff in on-campus curriculum development and assist their efforts at their schools.

· Articulation with local universities & colleges

· Build upon relationships established by Counseling Department to refine curriculum to better match college-level skills and content preparation needs.

· Include university faculty in curriculum development.
· Integration among disciplines

· Create cross-disciplinary PLCs to facilitate curriculum and pacing coordination.

· Post High School Transitions – Strategies, Programs, Evaluations

· Brainstorm and request information from other schools of their methods of maintaining contact with alumni. 

· Develop a structured plan for alumni outreach and two-way communication.
· Real World Experiences – Apprenticeship & Community Projects

· Brainstorm ways to take advantage of local and community resources to enliven curriculum and demonstrate its applicability and importance beyond high school.

· Develop a working relationship with local business and government to provide increased access to resources which can enrich our students’ educational experiences.

Category D: Standards-Based Student Learning: Assessment and Accountability

D1:
The school uses a professionally acceptable assessment process to collect, disaggregate, analyze and report student performance data to the parents and other shareholders of the community.

Student performance data is collected, disaggregated, and analyzed by four main groups on campus: the Assessment and Accountability focus group, the administration, the School Site Council, and individual departments. While the Assessment and Accountability focus group is given much of this responsibility in the form of up-dating the Student/Community profile each year, it occurs sporadically throughout the school year, very often without a finished product at the end of the year. This is definitely an important area for growth. Much discussion in recent years in this focus group has centered on which data is most relevant in assessing student achievement both in the classroom and school-wide. The district also plays an important role in this by providing Data Director for use by all staff. Much of this student data is reviewed by staff at various times during the school year in department, curriculum council, focus group, and staff meetings. 

Our staff Focus on Learning focus groups review school-wide student performance data and staff, parent, and student bi-annual surveys throughout the school year to identify trends (both positive and negative) that need to be addressed.  Routine review is not restricted to strictly academic areas, but also those support areas that impact academic achievement, such as attendance, discipline, leadership, school culture, student support, and maintenance of the physical plant.

There has been a focused effort school-wide over the past three years to standardize assessment tools and meet in subject-area groups to evaluate results. In-school staff development time is routinely used to review benchmark or common assessments and modify lesson plans to better address topics where students are struggling. The district continues to support development of district-wide benchmark assessments, to date in the English Language Arts, Mathematics, Science, and Social Science departments. However, all benchmarks do not currently match pacing guides or the CSTs, especially in Mathematics. The timing of these common assessments is also being worked on to truly make it a formative assessment, rather than a summative one. The results of these benchmarks assessments are quickly graded by the district and returned to teachers so individual student understanding can be seen in a more timely manner. Departments use this data to discuss and modify, if necessary, curricular and instructional practices, and to prepare for the CSTs in April.

Results of standardized assessments, such as the CAHSEE, CST, and CELDT, are published on the district website to keep all shareholders apprised of student performance. Performance data is explained to our PTSO and ELAC parent groups and their concerns and suggestions are elicited. Both students and parents have instant access to student grades in any class through the Snapgrades grading program.

Although the OGHS bell schedule was modified again this year to allow more PLC time, more is needed specifically to analyze student performance data. Much of that time this last year has been devoted to preparing this report and getting ready for the visitation. More thorough assessment analysis requires more PLC time to both perform the analysis and affect any instructional change that may be indicated, for long-term change to be made.

Supporting Evidence:
· Student/Community Profile

· Assessment and Accountability focus group minutes

· PTSO and ELAC meeting minutes

· District and department pacing guides

· PLC common assessment meeting minutes 
· Staff, Parent, and Student Surveys

· School Website

· New Bell Schedule offering more PLC time
D2:
Teachers employ a variety of strategies to evaluate student learning. Students and teachers use these finding to modify the teaching/learning process for the enhancement of the educational process of every student.

In addition to the district-wide benchmark assessments, OGHS teachers use a wide variety of both  formative and summative tools in the classroom to evaluate student understanding and to improve performance.

· End of chapter/unit assessments, including multiple choice, short answer, and essay tests.

· Pre-tests

· Individual and/or group projects, some with oral presentations and rubrics

· Daily quick-writes, notes or reading quizzes, mid and post-lecture questioning

· Informal daily student presentation of problems at the white board or answering questions at the desk (or in groups) using small white boards, especially in Math classes

· Socratic Seminars, especially in AVID and ELA classes

· Student Portfolio assessments in ELA, AVID

· Extensive use of AP practice tests in AP classes

· Outside competitions for Yearbook, Student Newspaper, FFA, MESA, NCAL

· Research papers and projects

· Political cartoon analyses, graph and table analyses

· notes, journals, lab write-ups, notes summaries

· Review activities, such as “jeopardy”, “battleship”, “around the world”, “alphabet soup”

· Reading comprehension activities and assessments

· Essay writing with rubrics

· poetry writing/recitation and book talks in ELA and AVID

· interdisciplinary newspaper in World Languages

· PFT in P.E.

· Woodcock Johnson III (academic achievement tests in reading, writing, and math) in Special Ed.

Instructional strategies based on research is often the focus of district-wide professional development, and teachers are adopting many strategies that focus on increasing the ability of all students to better access complex material, such as academic literacy and critical reading methodologies that span all content areas. Teachers seek out summer workshops and bring fresh ideas to the classroom. Often this includes access to equipment and resources not otherwise available. Newer technologies, such as using class sets of individual “clickers” to review material and take instantly graded quizzes, are being piloted. Physical education students use individual performance data to create individual improvement goals, critical for freshmen who must pass the state PFT in the spring. The goal is always to quickly evaluate what the class does/does not understand so that any required re-teaching can occur.

Some examples of real world application of student knowledge and skills include:

· the use of high tech genetic sequencing equipment through the Craig Vetter Institute

· field trips to do laboratory work at the CRES Institute at the San Diego Wild Animal Park

· field trips to plays at the San Diego Repertory Theater

· stock market simulations in Economics

· application and resume work in both ELA and CHE

· youth court service learning project

All subjects have been aligned to the state standards, and much work has been done by individual teachers, departments, and district-wide department groups (common assessments) to ensure that both formative and summative assessments are aligned to these standards and the CSTs.  While departments are clearly working with common purpose and shared vision when it comes to state academic standards and common assessments, most assessments of student learning of the state standards in courses across this campus are created by individual teachers. Many departments do share their assessments with each other within their departments, with positive results. The actual grading standard and policy is, in general, still established by individual teachers, most following the district's standard of A through F grading based on the traditional percentage breakdown of 90%, 80%, 70%, and 60%. 

We currently do not have a comprehensive school-wide system for assessing student achievement of the ESLRs. The assessment of ESLRs is done within departments, some even on an individual teacher basis. We base much of what students achieve in reading, writing, and math skills either on standardized tests like the CST and CAHSEE or on individual teacher course work and assessments of students. A few departments, like ELA, use student portfolios with a standard department rubric to assess student achievement of both the content standards and some of the ESLRs.

Students are encouraged to consider their assessment results in relation to their personal learning plans and/or future goals. They are taught various ways to assess their own work and learning. Some use these, as well as their own assessments, to guide their own learning and achievement, sometimes on a daily basis. Students also know what is expected of them and use both formal and informal assessment results to improve their learning and to make progress in many courses across campus. A daily tutorial period is used by students to make up and re-take quizzes and tests, to correct test mistakes, to revise writing assignments, to seek help from a teacher on any assignment, to prepare for an assessment, or to read quietly. Although all teachers and students know how to use tutorial effectively, more of both groups need to put this into practice. Teachers and students who do use tutorial effectively, and many do, will tell you how beneficial it is for academic improvement. Our Special Ed. Resource Room can be utilized by any teacher or student, not just resource students, if they need any help in completing a test or an assignment, any period of the day. To date, this resource has not been utilized by many teachers or students.

Student performance data has become a driving force in proper placement of students into courses where they will be appropriately challenged and given a better opportunity for academic success, i.e., Sheltered English courses, English and math support courses, Honors and AP courses, and AVID. While we are improving in the area of proper placement, we still need to improve to the point where no student is sitting in the wrong class because we have no other place to put him/her. Also, while individual teachers are doing much to increase their effectiveness with our diverse student population, more PLC time is needed for teachers to collaborate on student performance data and common assessments so that we can make continual progress in student achievement for all sub-groups on campus. 

Supporting Evidence:

· Department State standards for each coursework with Essential Learnings and enrichment options

· Inter-district Benchmarks task groups

· Individual Teacher Grading policies, with CST and AP performance incentives

· Individual and Department course assessments

· Restructuring of student placement to include teacher recommendations and student performance data

· CELDT Scores

· Classroom displays of student evidence

D3:
The school with the support of the district and community has an assessment and monitoring system to determine student progress toward achievement of the academic standards and the expected school-wide learning results.

Orange Glen has an assessment monitoring system that at present does not allow parents and students much opportunity to track the students progress for specific state academic standards and ESLRs.  While Snapgrades allows instant access to student grades in a course, the program does not identify specific standards or ESLRs.  Furthermore, while many teachers identify the standards as they are addressed in classroom, there is no comprehensive school-wide system that summarizes student mastery of State standards and ESLRs.  The standards are embedded in the curriculum, taught in the classroom, and mastered by many of our students, although often not clearly observable by students and parents.

Parents are given multiple opportunities and levels of access regarding being informed of the academic progress of their student, including:  

· Snapgrades

· IEPs and  SSTs

· Parent Nights and access to the Parent Center where they can get computer training and many other skills

· CST and AP scores are mailed home

· ELAC and PTSO include a student data portion at each meeting 

D4:
The assessment of student achievement in relation to the academic standards and the expected school-wide learning results drives the school’s program, its regular evaluation and improvement, and the allocation and usage of resources.

At OGHS, Focus on Learning (FOL) is an ongoing process. All staff members are expected to participate in focus groups which meet at various times each semester to carry out and revise (when necessary) the Action Plan, update and review student data, and modify instruction and/or student support as needed. Our focus for a number of years has been on ensuring that any changes made are based on solid evidence that both the change needs to be made and that the change can realistically be expected to improve student understanding and progress.

The school bell schedule was modified this year to create more time for teachers to meet in PLCs to review assessment results and instructional strategies. The School Site Council, made up of students, staff, parents, and community members, determine which proposals and programs to fund with our categorical funds. Our principal focuses on demonstrated student needs when making staffing decisions. He chose to use a significant amount of Title I funding this year to keep more teachers on campus to keep class sizes lower, allowing for more personal student-teacher interaction.

Department PLC time has already been used to create, review, and analyze common assessments in core academic courses, which has led to a number of improved instructional practices in more of our classrooms.  

OGHS, with support and assistance from the district, assesses its progress in meeting the academic standards and the ESLRs by analyzing student performance on its own internal assessments, on standardized tests, and on State measures (e.g., CST, CAHSEE, CELDT). Other indicators of student success are identified in our Assessment and Accountability focus group and departments. These indicators are found in our Student/Community Profile, which is updated each year. Much of this data is also found in our school's Single Site Plan, which is shared with parents, staff, the district, and the school board. Much of this is also reported to a variety of shareholders, including parents, through the School Accountability Report Card (SARC), which is updated each year. These annual reports are accessible to all shareholders, especially parents, in both English and Spanish.

Supporting Evidence:

· Student/Community Profile

· Single Site Plan

· School Accountability Report Card

· New school bell schedule adding more PLC time

· FOL and Department/PLC Minutes

Category D Areas of Strength:

· Student/Community Profile is updated every year.

· Teachers use a variety of effective student performance assessments that are aligned with the State standards and share these with each other within departments.

· Increased use of Data Director by teachers and administrators to access disaggregated student performance data to learn more about our individual students in the classroom.

· Increased use of Snapgrades by teachers, students and parents, to have instant access to student achievement of content standards.
Category D Areas for Growth:

· The Assessment and Accountability focus group up-dating the Student/Community Profile in a more timely manner each year, with a finished product published on the school’s web-site and communicated to all shareholders. More PLC time could be devoted to this endeavor, as well as better coordination with the School Site Council on up-dating student performance data.

· The district needs to improve the matching of all course benchmarks with course pacing guides and CSTs, especially in Math and English.

· The need to assess student acquisition of the ESLRs more effectively and more comprehensively.
· In general, more PLC time devoted to staff collaboration.
Category E:  School Culture and Support for Student Personal and Academic Growth

E1. 
To what extent does the school leadership employ a wide range of strategies to encourage parental and community involvement, especially with the teaching/learning process?

Regular Parent Involvement

At Orange Glen there are numerous and varied mechanisms in place which serve to connect us with the communities we serve. All of the stakeholders involved therein have been carefully defined and are currently being served in a comprehensive manner, which includes communication in the appropriate home language.

Supporting Evidence

•
ELAC, the English Learners Advisory Committee, is the Spanish speaking parent's' group.  They host seminars covering parenting skills, drug awareness, gang awareness and prevention, orientation to the American High School process, and Athletics.
•
PTSO newsletter (monthly distribution).


•
Parent Ambassadors: Spanish speaking parents who are familiar with the school, work with new Spanish speaking parents to help bridge and transition the role of support necessary for students to be successful.

•
Patriot Ambassadors: a pilot program which seems to have had some limited success.  This formal group of our most effective athletes, students, actors and actresses etc. are photographed and sent to potential feeder schools.  They pass out trading cards displaying themselves and their achievements, sign autographs to excited middle and elementary school kids, and talk up Orange Glen High School.

•
AVID: Advancement Via Individual Determination; the seminal program designed to prepared under-represented students for acceptance into the CSU and UC systems. Parent Nights, Award Ceremonies , Application and Financial Aid presentations (bilingual), and college visits. 

•
Counseling Office Financial Aid Night (with babysitting and translation services).
•
School Site Council has parent members whose input is carefully listened to and acted upon as necessary.
•
Increase of Bilingual Support Services:  In the fall of 2009, the Bilingual Assessment Technician moved into an office in the Counseling Offices.  This allows her to be more easily accessed by counselors and teachers for translation purposes.  She is also able to assist with placement of new students who are classified as English Language Learners and provide CELDT testing for new students as needed.  Additionally in the fall of 2009, a new bilingual College and Career Tech was hired.  She is able to provide daily service to Spanish-speaking students and parents.  In addition, in the fall of 2009, an additional Spanish-speaking counselor was hired.  She provides support to newcomer English Language Learners, as well as all Spanish-speaking families.

•
AB1802 Parent Nights: Despite cancellation of the funding for the AB1802 program, counselors have continued to meet one-on-one with CAHSEE and credit deficient junior and senior students and their parents.  During these meetings, counselors work with parents and students to go over credit recovery opportunities and develop a graduation plan.  Counselors have used flex scheduling to find time to meet with parents.  Counselors were available during morning, afternoon and evening drop-in hours to accommodate parents' work schedules (also listed in another section).

•
Use of Connect-Ed, this automated program is used on a weekly basis to inform parents and students of events happening on campus.

Use of Community Resources

OGHS is in close and constant contact with all manner of community organizations and resources. We have a wide variety of community partnerships, and make a concerted effort to utilize the surrounding community resources in imparting a meaningful education to our students and their families. We are energetically searching for any and all resources we can find that can help us to more effectively serve our student and parent populations. 

Supporting Evidence

•
Sony Star Class Partnership; we have enjoyed a more than 15 year partnership with Sony that includes the bestowal of two $10,000 scholarships on two graduating seniors every year. As well, the arrangement has enriched our Audio/Visual department in the form of equipment and training for our video students.

•
CHE Department-Speakers, North County Fair display, field trips, guest chefs, Starbucks Mgr training for Grumpy’s Café, and a grant from FIDM

•
Educational COMPACT- AP U.S. Government and Politics Service Learning Project, where all students are required to act as defense or prosecuting attorney’s for local first time offenders engaging in the diversion program.

•
Olga Diaz and State Senator Mark Wyland have visited our campus at the behest of student groups to dialogue about political issues and life beyond high school.

•
Palomar Family Counseling-provides free services to students

•
Kiwanis, Elks and Rotary scholarships

•
The Assistance League

•
Catholic Charities

•
Cal-Safe provides clothing, transportation to medical services, and education for teen parents

•
Youth Opportunity Day - large scale resume construction, interview skills and panel for job placement

•
Job Shadow Day- students are matched with community members to shadow and experience different fields.
•
ABC; currently we have over 35 ABC after school programs up and running through this teacher sponsored grant.
•
Job Corps

•
County Mental Health Services

•
Escondido Police Department and the Cadet program

Parent/Community and Student Achievement

We are constantly communicating with all of our stakeholder groups both electronically and otherwise (mail, assemblies, and banquets) to ensure that the parents and school community have an accurate concept of student achievement, standards, and raised expectations for student success.

Supporting Evidence

•
92.7% of students surveyed stated that their parents or guardians show concern about their education here at Orange Glen.

•
Parent’s Nights of various kinds (AVID, Senior parents’ assembly, ELAC meetings, (both regularly scheduled and special presentations) are hosted.  Orange Glen also utilizes translation equipment in which a translator’s voice is heard through a head set to ensure that Spanish speaking parents are fully included in presentations and awards.

•
Title 1 Parent meetings

•
Family Patriot Nights (we had several of these last year) are used to highlight programs and courses to the community in an effort to keep students coming to our school.

•
AP Parents night; meet and greet with all AP teachers to highlight different courses, view textbooks, and ask questions prior to registration.

•
8th Grade visitations (on campus from our feeder schools)

•
Incoming 8th grade parents meetings

•
ELAC sponsored campus tours and Q/A sessions

•
Posting of ESLRs in classrooms

•
9th Grade registration; on campus in Fall

•
OGHS Website

•
Use of SnapGrades by 92% of teachers.   This on line program allows parents, students, coaches, and counselors to view grades on a daily basis and access information about missing assignments.  This allows students to make up missing assignments in a timely manner and view the immediate effects to their grade.

· 37% of parents use the program and 78% of students on campus are accessing the program

· Parents and students, who utilize the program, log in an average of twice a week

· 84.7% of students surveyed stated that they could view their grades and check their progress on a regular basis.

· Principal’s Newsletter (Quarterly) is sent home to parents addressing concerns, highlighting achievement, and notifying families to upcoming events and testing schedules.
Additional Findings

Anecdotally we can be certain that we are now, and will continue to be vigilant and determined to disseminate as much information to the student and parent community as is humanly possible. We utilize any and all effective methods to the greatest extent possible to communicate events and expectations with both populations. Furthermore, we have made a conscious effort to meet the goals we set for ourselves in the last WASC process.

Supporting Evidence

•
74.2% of students surveyed stated that their teachers had high expectations and challenged them academically in the classroom.

•
 COD: Each day, a counselor is designated as Counselor of the Day.  This counselor's calendar is clear for the day so he or she is available for parent and student walk-ins and emergencies.  This allows immediate access to a counselor during all school hours.

•
Counseling Groups- School Success Groups.  These 8 week counseling groups are provided by counselors in both the fall and spring semesters.  Students are recommended for the group by teachers and administrators.  The group covers a variety of topics including organization, time management, study skills and asset building.  The groups work to improve students' behavior, attendance and GPAs, as well as perceptions of the school.  Data has been kept on the students who participate in the group and improvements have been show each year.

•
9th Grade Orientation:  A focus has been put on welcoming the incoming freshmen class by holding a 9th Grade Orientation the week prior to school starting. The freshmen are welcomed by key people on campus: Principal, Assistant Principals, Counselors, Athletic director, ASB director, and various student leaders. The freshmen are able to take a campus tour and ask questions that they may have about the daily life at Orange Glen High School. A short pep rally is given to get students excited about becoming a Patriot and promoting school spirit and involvement.

E1's Impact on CANs

This criterion directly impacts our attainment of all of our Critical Academic Needs. To the extent that our student and parent groups do not or cannot understand what those needs are, their fulfillment is problematic. Thus, our clarity of message, utilization of all possible dissemination vehicles, and follow up modes are all vital to our attainment of our goals as an institution.  This may be alleviated soon by the inception of our new Parent Center.  The Learning Center will be open for parents in the evenings (4:00-8:00 pm) and on Saturdays for computer skills, tutorials on school programs and resources, English classes, and parenting classes.  The hope being that with this information portal, parents will become more comfortable with and therefore support the specific academic needs of their students.

Supporting Evidence

•
Community resources and monetary support help to alleviate pressures and allow our students to focus on the Critical Academic Needs of literacy, number sense, and the achievement gap.
•
Communication is primarily from school to home.
•
The same parents are utilized repeatedly.
•
Many of our parents are consistently informed of their students' progress, but many do not have access to computers/technology and so have difficulty accessing said information.  

•
A large percentage of our parents have great difficulty comprehending what the entire program at OGHS actually entails. Their academic experiences tend to be somewhat limited, and so the entirety of what happens here, and how it happens (procedurally) is frequently confusing to them.

E2.  a) To what extent is the school a safe, clean, and orderly place that nurtures learning? 

       b) To what extent is the culture of the school characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement?

Safe, Clean, and Orderly Environment

Our campus has undergone extensive renovations since the last visitation.  OGHS now features  a new athletic facilities, including turf field, all-weather track, and bathroom facilities at the stadium.  This year we also expanded to make use of wasted campus space with the addition of classrooms in the back of campus.  These new buildings boast a new ceramics room, math wing, and a new print shop that operates for the district at our site.  The Learning Center and the Career Center are both new and located at the front of campus adjacent to the Administration building. The next phase of construction is underway and remains blocked off so students are safe during this process.  Further, our custodial staff is a glowing example of professionalism and represents our collective desire to make OGHS the best High School in this district.  They work non stop, especially since over the last three years we have lost two custodians due to budget cuts.  In addition, we have a set of regulations in place regarding dress code, behavioral guidelines, and Site Safety that continues to be the most effective in the District. We have had three of the first four “accident free” months in the district for this school year.

Supporting Evidence

•
General cleanliness and professional and friendly appearance of campus; until lunch.  We continue to have an issue with students picking up after themselves.

•
We (Admin) have given extra minutes for lunch when the custodians determined that trash pick up after lunch and nutrition break have been adequate 

•
Classrooms are clean and well kept.  The school truly operates as a team, since custodians are short handed and have more work (new facilities) staff help to maintain because are rooms are cleaned every other day now.

•
The Stadium is a major asset to the public image of our campus.  

•
The next phase of construction includes a new state of the art culinary arts facility.  Instead of a home kitchen set up, the new room features a commercial kitchen with a restaurant grill station, a bake shop with temperature controls, and the classroom itself separate from kitchen.  The classroom also boasts a demo station complete with video and screens so that teachers and/or guest chefs and their movements can be seen by the whole class before students attempt the same.

High Expectations/Concern for Students

At Orange Glen there are numerous and varied examples of the extent to which the staff and administration are committed to providing the most conducive environment possible for student learning and social development. A large percentage of the staff routinely stays far beyond the school day, and many come in on weekends to ensure the continued success of our students. Further, there is no dearth of opportunity for our students to become involved in clubs and associations that exist solely to facilitate their connection to the school and our mission.  In an effort to establish school wide values, the Vision and Culture focus group has instituted a character building word of the month program.  Each month a new word is emphasized and t-shirts are given to students who particularly exhibit the behavior.

Supporting Evidence

•
85.5% of students state that their general attitude about OG is positive.

•
87.9% of students surveyed stated that their teachers provided a good learning environment in the classroom.

•
82.2% of students surveyed stated that the school's staff works hard to make Orange Glen a better school.

•
73.2% of students stated that there was at least one adult that they could go to with a personal issue at OG.
•
ABC Program; as alluded to above we have over 35 unique and different programs available to our students for enrichment purposes after school.

•
Wide variety of clubs, from the Christian Club, to AVID, to the Fishing Club, to the Gay/Straight Alliance, to MeCHA, and various and sundry others…

•
PLUS Forums have been highly successful in bridging the gaps in knowledge between the various groups on campus. They have also served to introduce many members of the teaching staff to the students in a more personal and potentially helpful atmosphere.

•
Homework Club is offered to those having difficulties getting things done at home; this is done after school most days.

•
Saturday Scholars

•
86.3% of students surveyed stated that they new where to go to get help for their classes.
•
Focus on continuous school improvement, means the CHE department is already in works to maximize the new construction space with a Culinary Work Experience program (they will be using restaurant equipment) and a separate Pastry class which is normally not available until college. 

•
Tutorial; perhaps the most important part of many of our days. It is an opportunity for students to get help in problem classes from their teachers every day between first and second blocks. Attendance is mandatory.

•
Multi-Cultural Assembly; we have and assembly every year in the Spring that introduces all of the disparate groups on campus to each other using dance, language, and music. 

•
85.5% of students surveyed felt that they were accepted by other students.

•
CST Rally to honor past high performance and encourage students to do well on current test cycle
Atmosphere of Trust, Respect and Professionalism

Our campus has undergone two changes of Principal since the last visit. This seems to happen on a regular basis, and might be a serious issue (it has been in the past). However, with the arrival of our present Principal, there has been a noticeable increase in the trust, respect and professionalism shown by both the teaching staff and administration and a renewed focus to establish a comprehensive school wide learning community. This has been stated repeatedly in Focus Group discussions.

Supporting Evidence

•
According to the Spring 2010 Staff Survey, 71.9% of staff say that OGHS promotes trust and collegiality among staff.
•
88.9% of staff agrees that they are respected by their colleagues.
•
76.4% of staff agree that staff receives appropriate recognition for their success.
•
87.5% of staff believes they are respected by administration.
•
93.3% of staff has a positive attitude about working at OGHS.
•
FOL has selected specific staff development days to utilize as teacher led tutorials.  On this day staff members educate other staff members on their areas of expertise, i.e., AVID led FOBO's on supporting students in picking classes, SDAIE strategies, PROMISE initiatives, PLUS Forums for staff members, Computer Programs, etc.
•   According to the 2007 Staff Survey 50% of the staff agreed that staff development rarely supports our school vision and mission.
•
Principal, Thomas Allison, has utilized the ABC to create his own program, "Pizza with the Principal."  Students can come in on Friday after school, eat pizza, and express any concerns or wishes with him directly.  It is a philosophy that has thus trickled down to the rest of administration.  Two of the Assistant Principals meet regularly with either ASB or PLUS for ideas and climate checks from the perspective of the students.

Additional Findings

Students have open access to communicate with a counselor for personal, academic, and social assistance.  However, in terms of physical safety last year we had a large jump in fights particularly at the freshman level among females.  In addition, the lack of a permanent female security has lent itself to more fights and misbehavior in the girls' restroom due to lack of presence and supervision.  Staff was first alerted to this concern through conversation from PLUS forums and mapping activities of campus incidents and security stations.  In addition, there have been ongoing staff concerns with substitute security and lack of identifying clothing.  In regards to safety regulations, we continue to have good results with lock down procedures and fire drills.  Furthermore, there was an incident with a student who had Tuberculosis last year.  The students’ teachers and classmates were immediately alerted and testing commenced to ensure that it was isolated and had not spread.  To stay abreast of concerns, there are open monthly Site Safety Meetings.

Supporting Evidence

•
72.8% of students stated that they can see the counselor whenever they need to.
•
90.8% of staff feels safe on campus.
•
88% of students stated that they felt safe on campus.
•
89.5% of students stated that they felt safe while in the classroom, however, only 55.6% felt that way in five or more of their classes.  This begs the question, why do you not feel safe in all of your classes?  Often, in PLUS Forums, students express concern about P.E. (due to sheer numbers, not particularly dislike or concern about specific teachers) and the locker rooms.

•
73.9% of staff believes work place safety and health concerns are handled in a timely manner.
E2's Impact on CANs

The fourth area of Critical Need is getting more of our students connected to our school.  Our efforts to create a warm, clean, and welcoming environment that nurtures learning are universal and continuous.  Existing programs, clubs, and organized intervention work to bring students that are on the fringe into the fold of OG culture. One of the issues that presented in the survey, was that only 61.3% of students surveyed had consistent access to the daily bulletin and announcements for club meetings, events, and activities.  As a result of looking at this data, Student Support FOL group asked that the bulletin be emailed out every day to staff so that questions could be answered on a regular basis if the television update had been missed.

Supporting Evidence

•
70.2% of students surveyed stated that student pride and school spirit at Orange Glen are good.

•
85.5% of students stated that their attitude about this school is positive.
•
82.2% of students stated that staff members work hard to make Orange Glen a better school.
E3 and E4.
3. To what extent so all students receive appropriate support along with an individualized learning plan to help ensure academic success?



4. To what extent do students have access to a system of personal support services, activities and opportunities at the school and within the community?

 Adequate Personalized Support

Personalized support is the mantra of the Orange Glen staff.  Whether, a student is experiences crises in their social, personal, or academic life we work as a team to directly employ opportunities and services available to maximize the potential of students as individuals.  Furthermore, we utilize a variety of programs and strategies to ensure that students know what is required in order for them to graduate and take their next life step.

Supporting Evidence

•
Whenever a student is at risk of harming himself or is threatening to harm others, the school conducts a risk assessment.  This process was updated in the fall of 2008 through collaboration between members of the counseling department, the administration team and the district office.  A risk assessment questionnaire was developed to make sure a thorough assessment is completed for each student.  The risk assessment process requires that a minimum of three people (a counselor, the school psychologist and an administrator) be present while the assessment is being conducted to ensure that the student is well supported.   The counseling department has developed partnerships with local mental health facilities, such as Aurora Behavioral Health Care and Sharp Mesa Vista, to make it easier for students and their families when a hospitalization for suicidal ideation or other mental health concerns is needed.  When a student transitions back to OGHS after a hospitalization, counselors work closely with the student, his family, his doctors and his teachers to make sure the student is supported and safe while on campus.

•
The counseling department works closely with the Cal Safe program at San Pasqual High School to provide support to our pregnant and parenting students.  Once referred to Cal Safe through a counselor, students receive parenting classes, access to support groups, medical care and tutoring services.  The program allows students to remain at a comprehensive high school while pregnant and parenting, with the goal to increase graduation rates and support the overall health of teen parents and their families.  OGHS is currently the only satellite high school in Escondido with weekly on site support for our pregnant and parenting students.  Despite budget cuts, Cal Safe chose to continue to provide on site support due to the academic success of our pregnant and parenting students and our low rate of second pregnancies for teen parents.

•
Palomar Family Counseling partners with OGHS to provide free counseling to our students.  All students on campus are eligible for this service and can be enrolled through a referral from their counselor.  Therapists from Palomar Family Counseling are on campus several times each week to do mental health screenings, run counseling groups and conduct individual counseling sessions.  Therapists work closely with school counselors to make sure each student is getting personalized attention and the services he needs to be successful on and off campus. 

•
 School Wide Screening is collaboration between teachers and counselors that happens each fall.  Teachers review their rosters and “flag” students they are especially concerned about.  Teachers fill out a referral form detailing their concerns about each student.  Counselors review the students who have been flagged and meet with each student to determine appropriate interventions.  These interventions include referral to counseling groups, referral to outside counseling services, tutoring interventions and parent meetings.  Extra School Wide Screening referral forms are available throughout the year so teachers can continuously identify students for counselor follow up.

•
Several times throughout the year, district health staff provides free vision and hearing screenings for our students.  If a student is found to need glasses and his family is unable to pay for them, the district will provide referrals for free glasses.  Students and their families regularly contact counselors to access this service.

•
PLUS students undergo mediation training in class and in connection with the Counseling  Department.  Upon completion they are all Mandated Reporters.  All information that they receive in which any student is harming themselves, someone else, or being harmed is immediately reported to their advisor and then disseminated to counseling and administration.  If their mediation or Forum does not require a mandated report, PLUS students work together to create an action plan to address issues at large.

•
The new Career Center opened in fall of 2009 and, with the opening, came the opportunity for increased partnerships with outside organizations.  OGHS is in its second year of teaming up with the College Corps and Upward Bound programs at California State University, San Marcos.  These programs provide free tutoring, college stays and other support to non-AVID, low income, college-bound students.  Tutors from the programs are on campus on a biweekly basis assisting our students and helping them to achieve their college goals.  Students are referred to the program through their counselor or they can sign up at the Career Center.  Outreach to parents has been done through evening events.  The number of students served through these programs increased this school year and shows the impact the Career Center is having at the school. 

•
Career Cruising is an online program that allows students to research careers, match their current interests to future careers and research colleges and majors.  All students and their families have access to this program.  The College and Career Tech can assist students with searches and help them make decisions about their future.  Teachers can make an appointment to bring their class to the Career Center to use Career Cruising.  The counseling department is exploring ways to more fully utilize this valuable resource.

•
Student Survey results show that 80.6% of students felt that information about post graduation opportunities and career programs had been made available.

•
96.8% of students polled stated that they knew what was required of them in order to graduate.

•
78.1% of students stated that they can use a computer at school whenever they need one.
•
OGHS has partnered with Escondido Education Compact to provide career exploration and training for students.  Job Shadow Day is one of the most successful aspects of this partnership.  Job Shadow Day is an annual event where high school students in Escondido are given the opportunity to shadow local community professionals for one morning.  Over 70 different community businesses open up their doors each year to help students get a feel for what different jobs entail.  During Job Shadow Day, students not only meet working professionals in the community, but they also learn what skills and training are needed to pursue each career.  This is event is open to all high school students but targets juniors and seniors who are in the process of deciding what to do after high school.

•
Utilizing categorical funds, we have been able to have tutors in our AVID classes as well as in our general education courses. These tutors have provided additional support to our “at-risk” students. The tutors are able to help monitor students’ performance and provided strategies for students to be successful in their classes.

Direct Connections

OGHS is continually working on the on going process of meeting the needs of the students that are presented to us.  Appropriate placement is the responsibility of all staff, and once placed students in diverse learning environments are all expected to achieve in standards based curriculum through our embedded ESLRs.  All levels of students must consistently demonstrate that they are quality producers, complex thinkers, effective communicators, and have the knowledge to be healthy individuals.

Supporting Evidence

•
High school and middle school counselors meet twice per year to discuss the needs of the incoming freshmen class.  The fall meeting is dedicated to planning for incoming 9th grade registration.  This year we have moved up incoming 9th grade registration by a few weeks to work around the middle schools' administration of the CSTs and make the process more convenient for students and their families.  We have also worked with the other high schools in the district to standardize the registration process, making the process easier for the many students we who need to change high schools at the last minute.  The spring meeting is dedicated to discussing students who are considered at risk because of their behavior or academic performance.  Information is shared between the middle school and high school counselors so the students can be supported from the moment they enter high school.

•
Attendance Supervisor as a position has been clarified and is giving great results in reducing tardies and getting students to school, even if this means physically picking them up.  Allocation of time and resources has been funneled to keep this position functioning.  The issue is ongoing and a priority for the school and staff.  In addition, a new position for 9th grade intervention coordinator has been created.

•
Our staff is dedicated to student achievement, and many open their doors on Saturdays, from 8:00 am – 12:00 noon, for Saturday Scholars.  Saturday Scholars gives students an opportunity to work with their teachers or counselor to finish projects, review tests, get help with homework, complete college applications and rehearse for music, dance, and ROTC. Attending Saturday Scholars also allows students to clear absences, which keep them eligible for VIP rewards and the MAP program. 

•
Departments are just this year starting to have time given to them during the work day to meet at large or specific subject PLC's to work on common assessments and sharing strategies to more firmly embed the ESLR's

•
ABC as a means to fund tutoring, programs, Sat Scholars

Strategies Used for Student Growth/Development

Given the nature of our demographics, an inclusive curriculum is not only pragmatic but necessary.  Thus the personal connection between the staff and the students both in terms of modeling behavior and monitoring their progress is vital.  The school is essentially the community. The entire staff must provide guidance while constantly assessing student growth and development.  We have therefore developed an extensive list to ensure personalized approaches for learning and alternative instructional options.

Supporting Evidence

•
 83.1% of students stated that they were able to get help with choosing the best classes for schedules in order to achieve their personal goals.
•
Counselors have created a video that reviews how to create a four plan and how to choose classes for the next school year.  Immediately before registration each year, this video is played over the closed circuit television during tutorial and allows students to choose their classes in a small classroom setting.  Students are encouraged to meet with their teachers during this time to discuss placement into Honors and AP classes.  On each day the video is played, counselors staff “Ask  A Counselor” tables in Patriot Plaza during lunch to answer students' questions.  Over the next few weeks, students come to the counseling office with their English classes to meet one-on-one with their counselor to finalize their course selections for the following year.  This process allows students to get individualized attention without pulling them away from too much learning time.

•
73.2% of students say they have an adult on campus they can talk to.
•
EL Monitoring occurs twice a year to check progress and proper placement.
•  Student Support Team (SST) meetings are conducted whenever a student is not being successful at school.  The team consists of counselors, administrators, teachers and members of the special education department.  The goal of SSTs is to develop interventions that will help the student be more successful.  SSTs used to be conducted on a weekly basis.  During the fall of 2008, the process was changed with the goal to provide more support to students before an SST meeting was needed.  School staff members now follow the Pyramid of Interventions to help a student and only request an SSR once all other interventions have been exhausted.  Over the last few years, the number of SSTs has dropped dramatically and it continues to drop each year.

•
The Pyramid of Interventions is a written document created by the counseling department that lists the interventions available to all students at OGHS.  This document is used to help counselors and other staff members find creative ways to assist struggling students.  The Pyramid is tiered to show the least intensive interventions on the bottom level and increasing to the most intensive at the top level.  Once all the interventions have been exhausted, that signals to staff that an SST needs to be conducted.

•
Despite cancellation of the funding for the AB1802 program, counselors have continued to meet one-on-one with CAHSEE and credit deficient junior and senior students and their parents.  During these meetings, counselors work with parents and students to go over credit recovery opportunities and develop a graduation plan.  Counselors have used flex scheduling to find times to meet with parents.  Counselors are available during morning, afternoon and evening drop-in hours to accommodate parents' varied work schedules. 

•
One major concern area of concern at Orange Glen High School has been how to best support the transition to high school for freshmen students who have been identified by the middle school as being severely at-risk.  In the summer of 2010, the EUHSD 9th Grade Summer Intervention Academy was started to address this concern.  This six-week program brought together a team of teachers, administrators and counselors to work with students during the summer before their freshmen year.  The goal of the program was to create a curriculum that would teach the students the behavioral and academic skills they need to be successful in high school.  Once at high school, counselors and teachers work with the students regularly to strengthen the skills they learned over the summer. 

•
READ 180/English 9 Intensive: Two-period course that utilizes READ 180 software.  The course is UC approved and designed to provide reading comprehension and skill sets for the English 9 students in order to get them to grade level.  Students are identified primarily through incoming CST scores, benchmarks, reading comprehension tests, writing samples, overall academic performance, and teacher recommendations from the Middle School.  If they are enrolled in this course then they should score at least an overall 3 on the CELDT with a sub score in reading comprehension of a 1 or a very low 2.  It is a program specifically designed for low readers not English Learners.

•   Algebra I Support was created to help the students who are below grade level in mathematics. Students are chosen for Support based on three criteria:  (a) 7th grade CST score of Far Below Basic, (b) 8th grade math class and its grade (Pre-Algebra or equivalent with a grade of D or F), and (c) 8th grade teacher recommendation. Originally, the class was just an extra class for the students. Teachers used it as a combination study/tutor/teach a skill time. Then, Support was linked one-to-one with the students with a cap of 20 students. This was when the 9th grade classes in Algebra I were all 20:1. Then, the classes increased with the linking to 25:1. Many teachers then used Support as another day to continue the Algebra I lesson – so in essence Algebra I over a two year period. There was always a limit for the students in support classes from the district – 25 students and a set number of support classes. This school year, the linking changed due to budget restraints. Linking was 2 Algebra I classes feeding into 1 Support class or 3 Algebra I classes feeding into 1 Support. That way the students would still have the same teacher. With the 2:1 linking, there would be 12 Algebra I students in each class that would need Support. With the 3:2 linking, there would be 16 Algebra I students in each class that would need Support. The Sheltered English Algebra I with Support are still linked one-to-one with a cap of 25 students.

· Issues with Support arise from several factors – Typically, the student in Support is also the student in remedial English classes – double blocked. The students come to school for four periods of their worst subjects. PE and foreign language/science complete the schedule. The students are also in the same classes with the same students who have failed their way through elementary and middle school.

• Over the course of several years, the district worked to establish new curriculum and academic support for English Language Learner students.  Teachers have been provided training on the curriculum in order to offer students the best learning environment possible. All teachers are highly qualified and trained throughout the course of the year, with specific emphasis and separate coursework for ELD teachers.

Content Literacy is a district sponsored department training with all four sites at Escondido Unified High School District office in which content sub groups in Social Studies and Science work with the district Literacy Specialist to make textbooks and curriculum more accessible to low readers.

•
Data Director has allowed teachers to track their students’ previous performance and create subgroups for each of the following areas: far below basic, below basic, basic, proficient, and advanced. These subgroups can be used for various reasons and can help to establish the support many students may need, essentially improving and allowing for earlier identification of subgroups. 

Support Services and Learning

OGHS as a campus is open and available to students all day and often well into the night.  On any given day, it is common to see students here as early as 6:30 am and as late as 8:00 pm.  Many staff members are available well past the contract day as a result. Therefore, the direct relationship to students can be seen virtually every minute of the day.  Our support is not exclusive to the classroom and students are directly involved in their own learning.

Supporting Evidence

•
86.3% of students stated that they know where to go to get help for their classes.

•
90.4% of students feel like tutorial is a useful time during the day:


How they use it: (students were asked to mark all that apply)


82.3% homework


63.7% make-up assignments and quizzes


37.1% collecting absent work


34.7% reading and finding new books


23.4% computer access


21.8% club meetings


20.2% talk with staff


19.4% personal or school business


13.7% do no use it


66.7% read quietly on Friday's for SSR

•
72.6% of students said that teachers help them learn from their mistakes on homework and exams.
•
93.6% of students stated that they are learning how to gather knowledge on their own.
•
88.7% of students stated that they are given opportunities to work through problem with the aid of other students (work collaboratively) in the classroom.

•
The goal of TIP is to assist all students, especially 9th and 10th graders, in being successful in their academic classes. The TIP program offers high quality, subject specific tutoring with credentialed teachers and AVID trained tutors. Students who enroll in TIP receive free tutoring after school, before school, at lunch or on Saturdays. Students are assigned to a teacher who specializes in the area of the student's greatest need. Students also receive help in other subjects from our highly trained tutors. TIP also teaches students important life lessons in several areas: College and Career Awareness & Preparation Social Skills Organization and Time Management Pro-social Skills Motivation. Students in TIP generally increase their Grade Point Averages by more than one letter grade during the semester. Students get a snack each day, and are eligible for raffles and other prizes based on their good attendance and work. Due to tardiness and truancy concerns, TIP is currently on hiatus, but will be resuming shortly.

•
The district has created an EL Matrix that is used when placing English Language Learner students into classes.  Based on a student’s grade level, CELDT scores and years of schooling in the United States, a student is given a combination of English Language Development, Sheltered and mainstream classes to meet his individual needs.  

•
Each spring, a team of counselors, administrators and teachers meets each spring to review the profile of each incoming 9th grader.  The profiles include a list of the students’ current classes, current grades and scores from a variety of different tests.  Placement into English, math and science classes is determined by the team and then presented to each student and his parents during incoming 9th grade registration nights.  The placement decisions are based on how other high school freshmen have performed.  The goal is to increase students’ academic success in high school.
Equal Access to Curriculum and Support

Throughout the history of Orange Glen High School it has been our intention that any and all students who wish to take AP classes be allowed to do so. It has been our position that not to permit students to challenge themselves is to miss the entire point of secondary education. Thus, open enrollment has been the rule, and not the exception. As our demographics have so drastically shifted in recent years, it has been tempting to dispense with this tenet. However, we have not succumbed, and have largely adapted to the changing student population we now have. That said, summer bridge programs are becoming more and more prevalent, and we have frankly run into mechanical problems re. Master Schedule and the limitations of a rotating block schedule with 6 periods. The district has, as of this writing, eliminated 0 and 7th period classes, further taxing our ability to offer multiple period AP sections. We currently do not have any provision for accelerated classes. This, again, is primarily due to district mandate, and budgetary constraints. 

Supporting Evidence

•
Summer Bridge Classes in English and Social Science

· To address freshmen who take AP European History in their sophomore year instead of World History, the Social Studies Department has created a Summer Bridge Course.  AP European History addresses all the California Content Standards for World History except 10.1 which cover Ancient Greece, Ancient Rome, and Judaism-Christianity and their connection to the creation of democratic traditions. The summer bridge course prepares students for their first AP social studies course by teaching them note taking, AP multiple choice test taking strategies, higher level questioning and analysis, and thesis development while simultaneously covering CA Content Standard 10.1. 

· A bridge course has also been created to get students ready for AP Language and Composition.  It is intended to bridge the gap for students who are not confident in their skills, or would otherwise not have taken an AP class and make sure that they have the basics to maintain with the course and excel.

•
The Learning Center opened in the fall of 2009.  The Learning Center provides an alternative learning environment for students who are credit deficient and need additional time and support and make up classes.  Students in the Learning Center work independently on computers and make up courses at their own pace.  Counselors are in the Learning Center on a weekly basis to provide additional support to these at risk students.  The Learning Center also has an Independent Study program to support students who are unable to attend a traditional school schedule due to personal or family issues.

•
Counselors recognize that certain populations of students have specialized needs that require additional knowledge and support.  Starting with the 2008-2009 school year, the counseling breakdown was rearranged to meet these needs.  Students in special education, newcomer English Language Learners and AVID students now receive specialized attention by being assigned to specific counselors.  For students in special education, counselors are paired with case managers to provide a team of support.

•
A Resource Room was created in 2008 to assist the mainstreaming of students in special education by providing a classroom and special education teacher who is available for pull out support service.  The Resource Room was so effective that it was expanded this school year and is now open the entire day.  Students in special education now feel more comfortable accessing a challenging and relevant general education curriculum.

Co-Curricular Activities

OGHS follows all current requirements of the San Diego Section CIF regarding athletic eligibility.  In addition, ASB follows the same eligibility requirements.  As a school we are dedicated to education first, coaches often utilize ABC tutoring in the library before school.  In addition, it is not uncommon for the library to be closed off during tutorial for various sports so coaches can monitor homework and studying for tests that need to be made up due to missed classes for sporting events.  Aiding this, as of this writing, approximately 15 of our coaches are on campus.  As well, since a majority of our clubs are now covered under our ABC grant, we have 17 advisors on campus. What this signifies is, simply, that more of the adults who manage both clubs and athletics are from off campus. It should be pointed out, however, that most of our ABC programs are managed by teaching staff. Clearly, the staff daily goes beyond the pale in seeing to the needs of our students. Literally all of our clubs, athletic teams, and ABC programs closely follow our ESLRs and those to whom academic standards apply, are held to our academic standard.

Supporting Evidence

•
ABC program provides a safe haven for students after the regular school hours. With a diverse offering of 37 different programs, ranging from academics to sports and tutorials to games, our enrollment far exceeded 2009-10 goal of  25,000 students.  As of the end of the first semester of this year, we already had obtained over 22,000 hours of student attendance.  Many factors have contributed to the success of the program.  The professional staff is composed of teachers who are passionate about their subject area or hobbies, and willing to spend extra time with the students outside of the regular class hours.  These caring adults provide students with guidance and assistance in learning, enrichment, and recreational activities, and help students realize their full potential.  The results of student surveys give the ABC program rave reviews.  The students appreciate the help they receive on homework and test preparation, and the opportunity to meet new friends, and gain new skills and experience.  Staff, students, families, and the community are feeling the positive impact of the ABC program.

•
Campus Clubs: Many opportunities for involvement exist through membership and participation in student clubs. Orange Glen High School maintains a large number of campus clubs and over the course of the past two years has seen a dramatic increase in the number of students participating in clubs. Students are able to join a club on the day of Club Rush and most clubs are meeting at least once a week. Clubs vary from service organizations, honor organizations and social organizations.
•
Counselors collaborate with the Social Science and Physical Education departments to provide grade-specific classroom guidance lessons each year.  These lessons are specifically targeted to the needs of each grade level and cover topics such as how to stop sexual harassment, California High School Exit Exam prep, graduation requirements, financial aid and college entrance requirements.   (i.e. Healthy Individuals)

Student Involvement in Curricular/Co-Curricular Activities

At this point in time, we do not have a comprehensive school process to regularly evaluate the level of student involvement in curricular/co-curricular activities.  However, we do have existing audits for individual programs. 

Supporting Evidence

•
Student Survey taken in Spring 2010 and evaluated during the Spring and Fall in Student Support Focus Group.  Student surveys are currently done once every two years.  This last one was done by random selection of classes and the use of Survey Monkey, an on line and anonymous service.

•
ABC Audit, per the Asset Grant, the coordinator must undergo regular audits of student attendance and appropriate use of funds.

•
The Attendance Supervisor keeps and audits weekly records on Saturday School and Saturday Scholars.  Currently OGHS has the best ADA recovery in the District.

Student Perceptions

We care about what are students think and actively work to ensure that they are stakeholders on campus.  Since the last visit, two new forums for student voices have been established, one in the realm of policy and one for student support.

Supporting Evidence

•
Student Senate is a student driven representative organization whose purpose is to provide students the opportunity to ask questions, voice concerns, and give suggestions regarding policies, procedures and/or events on our campus.  The intent is to take student concerns directly to administration.  It is still in its developmental stages, however they have already had several successes (i.e. clean out trash cans, doors on bathroom stalls, visit with CA State Senator Wyland, and a mock election).

· 42 teachers currently have 3rd period Student Senate Representatives.
· 57.3% of students surveyed said their class participated in Student Senate; the previous year Student Senate was held during 4th period.
· 18.5% of students surveyed said their class did not participate in Student Senate.
· 25% of students surveyed did not know if their class participated in Student Senate.
· Percentages are off because one student skipped the question.
•
The Peer Leaders Uniting Students (PLUS) mission incorporates the power of the peer group model and the sense of belonging that develops when individuals feel an identity to a group. The PLUS model creates a culture on campuses and in communities where inclusion is a reality for young people. This inclusion serves as the catalyst for youth to engage in positive actions which will develop their self worth and identity to a credible social group.  This is an elective course, a club, and a movement designed to combine classroom instruction with leadership training that focuses on the 40 Developmental Assets. It provides student leaders with the opportunity to impact pro-active change on their school sites utilizing positive peer influence and the application of student centered Forums that build community and discuss relevant issues that appear on district campuses.  In this setting, 20 mediation trained PLUS students run a series of activities and discussions with anywhere from 30 to 60 students for a two hour period.  At the end of the two hour period, the group looks at all topics discussed and creates and action plan for the PLUS students to implement. Examples of action plans developed from Forums and implemented by students include; PLUS Closet, UnBirthday, Dating Violence and Abusive Relationship Discussions in Freshmen Health classes, ELD Forums in Spanish, etc.   This course affords students the opportunity to work with peers of diverse backgrounds and attitudes, to share responsibility with other students and adults and to help create a safe and responsible way to deal with situations that the student body deems relevant to campus life

Additional Findings

In 2006, state funding through AB1802 allowed schools to add a counselor to provide additional support to students who were struggling to meet graduation requirements.  At the end of the 2008-2009 school year, the funding was stopped.  Consequently a counseling position was cut.  Due to the loss of a counselor, counselor caseloads have increased by 75-100 students per counselor.  Additionally, the funding to provide counselor nights for parents has been cut entirely.  Despite these cuts, no programs have been cut in the counseling department.  Counselors have used flex scheduling to continue to provide the full range of services we have always offered.  This does mean however, that student survey numbers are low when asked how well their counselors know them.  In addition, many of our students cannot take advantage of the ABC programs offered due to personal and family priorities which could include anything from work to babysitting siblings.  While actual statistics are hard to come by, we are also facing an alarmingly high rate of teen pregnancy and single parenthood which is evident when one walks through our campus.  We do boast the lowest rate of second pregnancy, according to Cal Safe.

Supporting Evidence

•
39.1% of students stated that their counselor knows them well enough to help with personal issues.
•
56.5% of students surveyed stated that their counselor knew them well enough to help them plan academic classes and career paths.
•
 79.5% of students surveyed stated that they had the opportunity to participate in activities outside the classroom, i.e. clubs, athletics, community service, and special programs.

•
While 49.2% of students surveyed stated that they did participate in at least one extracurricular activity, students who did not offered the following reasons:


29.8% they are not interested in any activities offered


29% transportation was an issue


17.7% financial issues


13.7% family issues


5.6% they have jobs that provide conflict

E3 and 4 Impact on CANs

This section of School Culture and Student Support is an integral part of what OGHS represents.  We spend a lot of time and energy meeting what he have deemed to be the Critical Academic Needs of our students, which include academic literacy, number sense and mathematics, closing the achievement gap, and student connectedness.  As has been alluded to previously in this report, there is a veritable plethora services and resources available to our students to ensure that they are accurately placed and that individual achievement and excellence is possible for all of our students.

Category E Areas of Strength

We have made great strides in Category E since the last WASC visit.  The most notable changes have been:

· The restructuring of counseling.
· The ABC grant and all of the programs that have been added as a result.
· The addition of a functioning and active Student Senate.
· The introduction of PLUS as a student emotional support system.
· PLC time added to the work day.
· Extensive renovations to the campus.
·  Strategies to accurately identify and place students in courses that will give them personalized and rigorous curriculum. 

Category E Areas for Growth

· Respond to student-articulated desire for more plentiful elective offerings so as to increase interest in school

· More appropriate and effective use of security staff. 

· Increase “student connectedness” and attendance at Orange Glen.

· Increase student interest and participation in extra-curricular activities.
· Attempt to overcome student and parent apathy and ennui regarding their experience at OGHS.
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Goal #1:  Improve reading comprehension and number sense skills across the curriculum, while decreasing the gap between our top performing and bottom performing students.

ESLR(s) Addressed:  Effective Communicators, Complex Thinkers, Quality Producers

Rationale: Student/Community Profile - Outcome Data

· CST English Language Arts Overall, our ELA achievement is low. The percentage of students scoring at the proficient/advanced levels was 32% in 2008-09. Though this represented a slight (4%) increase over the previous year, we have been in roughly the same place since 2005-06. 

· CST Math- Again, our overall attainment of proficient/advanced status lags into the single digits almost across the board. The notable exceptions are in Grade 9 Geometry, Grade 10 Algebra 2, and Grade 11 Summative Math.    

·  We are still showing an achievement gap between our Caucasian and Hispanic students (ranging from 20% for Freshmen to 24% for Juniors) on the CST ELA exams. We also show similarly large gaps for our SED and EL students. As well, the gap remains on the CAHSEE. Essentially, though our Hispanic students are clearly improving, their scores are still significantly lower than our Caucasian students'.

· A-G Requirement completion rates have declined. Except for the class of 2008-09, we have seen a gradual decrease in the numbers of our graduating seniors who have met the UC/CSU requirements.

· SpEd Math pass rates for the CAHSEE have fallen farther behind the county average since 2007. We are now seeing a roughly 10 percent difference between our pass rate, and the county average, where it was only 2% in 2007. 

· SpEd English Language CAHSEE pass rate has fallen from 33% to 29% since last year.
· Algebra  2 CST scores have fallen for males, females, and Caucasian students from last year.
·  We are seeing significant numbers of “D” and “F” grades at the Freshman and Sophomore levels.
Annual Goals/Benchmarks:

· CST - 3 pt. yearly increase in the percent at or above “proficient” for each grade level (9,10,11) and in each targeted subgroup (Hispanic, English learners, socio-economically disadvantaged) in the areas of English Language Arts and math.

· CST - 3 pt. yearly decrease in the percent at or below “below basic” for each grade level (9,10,11)  and in each targeted subgroup (Hispanic, English learners, socio-economically disadvantaged) in the areas of English Language Arts and math.

· CAHSEE results for ELA and math will meet or exceed AYP benchmark school-wide and in each subgroup.

· OGHS will meet or exceed its yearly API and AYP benchmarks school-wide and in each subgroup.

· By the spring of 2012, 100% of teachers will develop, implement and assign at least one reading comprehension and one number sense assignment per semester in all courses.

· Improve scores for all subgroups on CAHSEE, CST ELA and Math exams by 3% every 2 years.

· Decrease number of “D” and “F” grades at the Freshman and Sophomore levels 5% annually.
	Activity
	Resources
	Subgroups Affected
	Assessment
	Person(s) Responsible
	Time line
	Report of Progress

	1.  Improve Instructional strategies in reading and writing.

	 See below
	All Students
	CST results

CAHSEE

SAT

API results


	All faculty

FOL Leadership team


	2009 - ongoing
	FOL Leadership Team meeting

Curriculum Council

Faculty meeting

FOL Curriculum 

& Instruction 

Focus Group

	1a.  Increase use of "reading check" strategies:

· Post Quiz

· Quick Writes/One Pagers

· Book Talks

· Study groups/peer tutoring

· Creative writing projects

· Pre-reading guide, questions, activities 


	Teachers post instructional strategies to central location

Staff development  time

Department PLC meeting time

Interdepartmental FOL/PLC meeting time
	All students
	Review of activity/lesson posting on OGHS network

Department PLC meeting minutes

Interdepartmental PLC meeting minutes
	FOL Site Coordinator

Dept. Chairs

FOL/PLC leaders
	2009 - ongoing
	FOL Leadership Team meeting

Curriculum Council

FOL Curriculum 

& Instruction 

Focus Group



	1b. Increase use of class discussions/Socratic Seminars.

	Department PLC meeting time

Interdepartmental FOL/PLC meeting time 
	All students
	Department PLC meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair

FOL/PLC leaders
	2009 – ongoing
	Curriculum Council

FOL Curriculum 

& Instruction 

Focus Group



	1c. Teachers will incorporate a variety of note-taking skills.

	Department  PLC meeting time

Interdepartmental FOL/PLC meeting time
	All students
	Department PLC meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair

FOL/PLC leaders
	2009 – ongoing
	Curriculum Council

FOL Curriculum 

& Instruction 

Focus Group



	1d. SSR - Restructure, renew commitment, reeducate staff and students.

	Interdepart-mental PLC meeting time 
	All students


	Department PLC meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair

FOL/PLC leaders
	2009 - ongoing
	Curriculum Council

Faculty meeting



	1e. Departments develop and submit plans to improve discipline-specific vocabulary development.

	Department  PLC meeting time


	All students
	Department PLC meeting minutes
	Dept. Chair
	2009 - ongoing
	Curriculum Council

FOL Curriculum 

& Instruction 

Focus Group

	1f. Departments will incorporate "real world" reading activities into lessons/units.

	Department  PLC meeting time

Interdepart-mental PLC meeting time
	All students
	Department PLC meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair

FOL/PLC leaders
	2009 - ongoing
	Curriculum Council

FOL Curriculum 

& Instruction 

Focus Group



	1g.  Purchase of classroom materials in two languages (hard copies, CD ROMs,

web-based).

	District funding

Department  PLC 

meeting time


	ELD, Hispanic
	Review of departmental classroom materials
	EUHSD Dir. Curriculum & Instruction

OGHS Library Media Specialist

ELD Chair.


	2009 – ongoing
	Direct contact (phone, e-mail) with affected teachers

	1h. Departments will incorporate the use of complete sentences for test answers.

	Department  PLC meeting time

Interdepart-mental PLC meeting time
	All students
	Department meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair

FOL/PLC leaders
	2009 - ongoing
	Curriculum Council

FOL Curriculum & Instruction Focus Group



	1i. Develop an Academic Integration task force to study and make recommendations on course and content integration

· Within departments

· Between departments


	Interdepart-mental PLC meeting time
	All students
	Classwork assessments


	PLC Coordinator

Dept. Chairs

Faculty


	2009 - ongoing
	FOL leadership team meeting

FOL Curriculum 

& Instruction 

Focus Group



	1j. Improve closure/review techniques.

	Staff development time

Department  PLC meeting time

Interdepart-mental PLC meeting time
	All students
	Department meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair
	2009 – ongoing
	Curriculum Council

	1k. Continue commitment to Project W.R.I.T.E./ASPIRE.

	Staff development time


	All students
	Classwork assessments
	Individual faculty members
	2009 - ongoing
	Department meetings

	1l. Departments develop and submit common reading comprehension activities for each discipline.

	Staff development time

Department  PLC meeting time


	All students
	Department meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair
	2009 – ongoing
	Curriculum Council

	1m. Create database of lessons, activities, and units; place in central location for all faculty members.

	Interdepartmental FOL/PLC meeting time
	All students
	Review of activity/lesson posting on OGHS network


	FOL Site Coordinator

Dept. Chair
	2009 – ongoing
	FOL Leadership Team Meeting

	2.  Improve Instructional strategies in math.

	 See below
	All Students
	CST results

CAHSEE

SAT

API results


	All faculty

FOL Leadership team


	2009 - ongoing
	FOL Leadership Team meeting

Curriculum Council

Faculty meeting



	2a.  Counselors and teachers will provide the resources for students to understand and calculate grade information including:

· Credits earned and credit needed to graduate

· GPA (weighted, a-g)

· Course grades

	Department  PLC meeting time


	All students
	Department meeting minutes
	Counseling & Dept. Chair
	2009 – ongoing
	Curriculum Council

	2b. Teachers will incorporate "real world" examples of number sense activities (e.g. calculating tax, tips, income tax).

	Interdepart-mental PLC meeting time 
	All students
	Department meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair
	2009 – ongoing
	Curriculum Council

	2c. Departments develop and submit common number sense activities for each discipline.

	Department  PLC meeting time

Interdepart-mental PLC meeting time
	All students 
	Department meeting minutes

Interdepartmental PLC meeting minutes
	Dept. Chair
	2009 – ongoing
	Curriculum Council

	2d. Create database of lessons, activities, and units; place in central location for all faculty members.

	Interdepart-mental PLC meeting time
	All students
	Review of activity/lesson posting on OGHS network


	FOL Site Coordinator

Dept. Chair
	2009 – ongoing
	FOL Leadership Team Meeting

	3.  Staff Development (District, FOL & PLCs) for incorporating reading strategies and number sense across the curriculum.
· Note taking

· Reading comprehension

· Number Sense

· Vocabulary development

· Socratic Seminars

· Closure/review techniques

· Reading-check activities


	Curriculum & Instruction Focus Group time

Department  PLC meeting time

District support 

for staff 

development 

FOBO

	All students
	Staff Development PLC meeting minutes

Department PLC meeting minutes

District Staff Development reports
	FOL Leadership Team

PLC Coordinator

PLC leaders

Dept. Chairs
	2009 – ongoing
	Curriculum Council

FOL Leadership Team

	4. Continue Integration of ESLRs.

	 See below
	All Students
	CST results

CAHSEE

SAT

API results


	All faculty

FOL Leadership team


	2009 - ongoing
	FOL Leadership Team meeting

Curriculum

Faculty meeting



	4a. Continue to determine where the ESLRs fit into specific course content.

	Department  PLC meeting time


	All students
	Department meeting minutes
	Dept. Chair
	2009 – ongoing
	Curriculum Council

	4b. Design and implement instructional strategies that connect ESLRs with content standards.

	Department  PLC meeting time


	All students
	Department meeting minutes
	Dept. Chair
	2009 - ongoing
	Curriculum Council





GOAL #2: Refine our Network of Student Support Services.
ESLR(s) Addressed: Effective Communicators, Healthy Individuals  

Rationale: We have been able to identify 5 separate areas of concern regarding our network of student support services at OGHS:

1. Respond to student-articulated desire for more plentiful elective offerings so as to increase interest in school.

2. More appropriate and effective use of security staff; increase usage of and access to student disciplinary records.
3. Increase “student connectedness” and attendance at Orange Glen.

4. Increase student interest and participation in extra-curricular activities.
5. Continue to develop and implement effective policies to address our “at risk” student population.
6. Establish a comprehensive review of student involvement in curricular and co-curricular activities.
Over the past 3 years our demographic profile has dramatically changed. (OGHS Student/Community profile)

· The percentage of our Hispanic population has increased 6.9 percentage points since 2006, reaching a high of 74.4% in 2008-09.

· During the same time period our Caucasian population has decreased 8.6%, reaching a low of 17.4% in 2008-09.

· Our Title 1 student population continues to increase significantly, currently reaching a high of 67.9%, making us a Title 1 School. Our EL population has experienced a similar increase, currently making up 25% of our student population.

· We have experienced a significant increase in the number of “at risk” students, especially at grades 9 and 10.

We have had to adapt to a series of changing circumstances, necessitating a great degree of individual thought and initiative on the collective

part of the staff. Regular demographic shifts and a higher than normal rate of administrative turnover have made this even more difficult. 

Annual Goals/Benchmarks: 

· Increase student participation across the board in school activities by 5% per year consistently.

· Positive survey responses from parents, students, and faculty/staff in the areas of student-centered support and school-wide   

communications, improving 5% annually, beginning in the spring of 2011.

· By 2014, reduce the number of students transferring to Valley High School by 5%.

· Hire a full time female security agent.
· Continue to increase EL parent participation (ELAC, Athletic Boosters, PTSO, Parent’s Night) by 5% annually.
· Improve and regularly review security efficacy and aggressively adapt as necessary.
	Activity
	Resources
	Subgroups Affected
	Assessment
	Person(s) Responsible
	Time line
	Report of Progress

	1. Increase elective course offerings for interested students.
	
	All students
	Student surveys

Staff surveys
	Administration

Curriculum Council

Curriculum and Instruction Focus Group
	2010 

ongoing 
	FOL Leadership Team

	1a. Adapt master schedule to accommodate increased elective offerings.
	
	All students
	Student Surveys

Master schedule
	Administration

Curriculum Council

C/I Focus Group
	2011-12 School Year, ongoing
	FOL Leadership Team



	1b. Explore procedural needs  

necessary to affect change in master schedule.
	Time with Administration

Data collection on efficacy of support classes
	Admin.
Teaching Staff

All Students
	Student Surveys

Teacher assessment
	Administration

Curriculum Council


	2011-12 School Year, ongoing
	FOL Leadership Team



	2. Assess efficacy of present security procedures, deployment, and personnel.
	Data collected on locations of trouble spots, and categories of misbehavior and where they occur
	Security Staff

All Students

Admin.
	Data collected on misbehavior, staff response times, and outcomes


	Administration

Security Staff

Curriculum Council

Leadership Focus Group

	2011-12 SY ongoing
	FOL Leadership Team

Entire Staff

	2a. Make meaningful adjustments to security strategy/personnel based on data collected.
	
	Security Staff

Admin.
	Ongoing data collection and assessment re. type, location, and result of student misbehavior

Comparison of numbers and frequency of referred behavior
	Vice Principal  in charge of discipline

Lead Security

Principal


	2011-12 SY ongoing
	FOL Leadership Team

Entire Staff

PTSO

	2b. Increase collegiality and professionalism of Security Staff, beginning with Lead Security.
	
	Entire Campus Community

Lead Security

Security Staff
	Focus Group assessment of school climate

Security Staff improvements

Student/Staff Survey results
	VP in charge of Security

Principal


	Immediately and ongoing
	FOL Leadership Team

Staff



	2c. Improve communication from administration to faculty regarding dangerous or problematic students, as per Ed. Code 49079.

	CA Ed. Code

Admin. support

Cumulative Folders


	All “at risk”

students
	Teacher survey
	Principal
Counseling Office
	2005 ongoing
	FOL Leadership Team
Curriculum Counsel

	3. Continue use of Character Building Word of the Month.
	
	Teaching Staff

All Students
	Anecdotally observable improvement in attitude on campus

Student Survey
Increase in participation in extra-curricular activities
	Student Support/Vision Leadership Focus Group

Teaching Staff


	Begin Fall 2010 and ongoing
	FOL Leadership Team

Staff

	3a. Continue and expand extant Support and Enrichment activities.
	Continued Administrative support and encouragement
	All campus stakeholder groups
	Increased participation in all school activities

Improved campus climate
	Coaching Staff

Administration
	Ongoing
	Staff

FOL Leadership Team

	3b. Continue and expand efforts to combat tardiness and truancy.
	Flexibility of Administration 
	All Students

All Parents

Attendance Staff
	Tardy and Truancy data

SARB referral data
	Attendance Staff

Administration
	Ongoing
	Administration

	3c. Consistent enforcement of tardy/truancy policies.
	
	Security 

Admin.
	Detention/Saturday School data

Tardy/Truancy data
	Security

Administration
	Ongoing
	Administration

	4. Increase student participation in entire extra-curricular program at OGHS.
	Admin. Support

Staff support
	All students

Admin.

Entire Staff

All Parents
	Athletic participation data

Club participation data

Athletic/extra-curricular activity attendance
	Admin.

Entire Staff

All Parents
	Ongoing
	Administration
FOL Leadership Team

	4a. Increase recruitment efforts at feeder Elementary and Middle schools.
	Release time for Student Ambassadors/

Coaches
	Feeder Students

Coaches
	Athletic participation data

Club participation data


	Admin.

Coaching staff
	Ongoing
	Administration

	4b. Increase communication about athletic and extra-curricular programs on-campus.
	On-campus Coaches

ASB
	All students

ASB

All staff
	Athletic participation data

Club participation data
	ASB

Patriot Update/Bulletin

Athletic Director
	Ongoing
	Administration
Focus Groups

	5.  Revise where necessary, and improve intervention plan for all “at risk” students.
	District support
	All “at risk students”
	Student /Community profile

Student survey
	EUHSD Dir. of Special Programs

Principal

Counselors


	On-going
	FOL Leadership Team

Faculty meetings



	5a. Re-assess and address “at risk” populations.
	Counseling

Time to assess both groups and specific problems
	All “at risk” students

Counseling office
	At risk student data

Drop out rate data

Discipline data
	Counselors

Admin.


	Ongoing
	

	5b. Renew commitment and reeducate staff and students regarding effective use of tutorial with a primary focus on academic support for all students with special attention paid to “at risk” student attendance.

	Faculty work time

Admin. support

ESTA
	All students
	Student surveys

Staff surveys
	Focus Group

FOL Leadership Team

All faculty
	Fall 2006 - ongoing
	Focus Group meetings

FOL Leadership Team meeting

Faculty meetings

	6. Establish procedure for reviewing the extent to which the student population participates in curricular and co-curricular activities.
	Time to figure out how to review programs
	All students

Admin.

Vision and Culture Focus group
	Student Surveys

Staff surveys


	Vision and Culture Focus Group


	Fall 2011 ongoing
	FOL Leadership Team

	6a. ASB exploring the possibility of utilizing ASB card scanners to track what students attend, and how often they do so.
	Funding for scanners
	All students

ASB
	Scanner data
	ASB Director
	Fall 2011
	FOL Leadership Team



Goal #3:  Develop and implement a comprehensive assessment system to guide continual student academic growth and school improvement.
ESLR(s) Addressed:  Effective Communicators, Complex Thinkers, Quality Producers, Healthy Individuals

Rationale: With the ever-increasing emphasis on the use of data to drive school improvement efforts, it is essential that we effectively collect and analyze student assessment data, both within departments and school-wide. Current student outcome data from our Student/Community Profile, our progress and final grade reports, and our teacher and parent surveys clearly identify the overall need to improve student achievement, especially within our low-achieving subgroups (Hispanics, English Learners, and Socio-economically Disadvantaged). This need includes:

· Improving student scores on formative tests and assessments within the classroom (progress and final grade reports).
·  A significant percentage of students, especially 9th and 10th graders, fail core academic classes.

· 30% of teachers responded that the academic needs of all students on campus were not being met.

· 69% of teachers agreed that there are major gaps in student academic performance in the classroom.

· A majority of non college-bound student parents do not believe that the school offers the necessary classes for their students.

· About one-third of parents aren’t aware of whether the OGHS staff reviews student learning results.

· Improving student achievement on external substantive assessments (Student/Community Profile).
· English Language Arts CST scores: Since 2003-2004, only about a third of our students were in the “advanced” or “proficient” category in language arts, indicating having met standards. About the same percentage were in the lowest achievement categories. Our Hispanic, English Learner, and Socio-economically Disadvantaged students remain behind our White students regarding percent meeting standards, but this gap has been steadily narrowing since 2006.
· Math CST scores: Across the board, our mathematics achievement is low. When comparing our achievement statewide, none of our comparisons were favorable. Among three significant subgroups, Hispanics, English Learners, and Socio-economically Disadvantaged, very few students met standards over the past three years.

· SAT-1 Mean Verbal and Math scores: Both our mean verbal and mean math scores have risen steadily since 2006-07. Both remain lower than the State, the County, and the District. 
Annual Goals/Benchmarks: 

· Student, parent and faculty/staff survey implementation, analysis, and communication will be conducted every two years starting in the spring of 2010. 

· By the fall of 2011, 100% of teachers in the core academic courses will utilize common assessments for content standards. This percentage will be maintained yearly.

· The Student/Community Profile will be updated every year and used to guide further school improvement. Pertinent student performance data will be communicated to all stakeholders on an ongoing basis throughout the school year.

· Integration of FOL Student/Community Profile and Action Plan with the School Site Plan, beginning in 2011-12 school year.

	Activity
	Resources
	Subgroups Affected
	Assessment
	Person(s) Responsible
	Time line
	Report of Progress

	1. Continue revision and implementation of systems to assess student attainment of both content  standards and ESLRs within departments.


	
	
	
	
	
	

	1a. Departments refine common assessments for content standards and create effective assessments for ESLR acquisition.
	Content Standards

ESLRs

Data Director system and other appropriate technology and training

Department time


	All students and staff
	Discipline specific common assessments on Department database
	Dept. Chairs
	 Ongoing
	Departmental report to Curriculum Council 

	1b. Departments gather and analyze common assessment data, with special attention paid to our low-achieving subgroups.


	Data Director system and other appropriate technology and training

Department time


	All students, with special focus on ELD, Hispanic, SED
Faculty
	Department meeting minutes

Assessment Analysis reports
	Dept. Chairs


	 Ongoing
	Departmental report to Curriculum Council

	1c. Departments use common assessment results to modify and support curriculum, instructional strategies, and assessment tools.


	Assessment Analysis reports

Department time
	All students and faculty
	Department meeting minutes
	Dept. Chairs
	 Ongoing
	Departmental report to District Office

	1d. Departments develop a communication system to inform students and parents of state standard and ESLR acquisition.
	SnapGrades

Web site training

Dept. time
	Students and Parents
	Student and Parent Surveys
	Dept. Chairs
	Begin in Spring 2011
	FOL Leadership Team

	2. Continue revision and implementation of current comprehensive school-wide assessment system.


	
	
	
	
	
	

	2a. Continue to revise and utilize relevant data, internal/external assessments, and surveys as part of the Student/ Community Profile.
	Time for staff PLC collaboration with modified bell schedule

Data Director training
	All students and staff
	Student/ Community Profile
	FOL Leadership Team 

Curriculum Council
	Ongoing
	FOL Leadership Team 

Curriculum Council

	2b. Continue to refine current system for gathering and analyzing relevant data and assessment results.
	Dedicated work time

Appropriate technology and training

EUHSD Ed Services

Assessment analysis training
	All students and staff
	Student/ Community Profile 


	Principal

FOL Leadership Team
	 Ongoing


	Faculty Meeting

Staff development time

PLCs

	2c. Continue to refine current system for ongoing parent, student, and staff surveys, with each group responsible for the design, implementation, analysis, and communication of their survey results.
	Appropriate technology and survey analysis training
Area on school website for posting analysis results

Sponsored evenings when a computer lab is available for parents to review data on campus

Use of campus all- call phone system to notify stake holders of analyses 
	All students, staff and other stake holders
	Routinely revise parent, student, and staff surveys. 

Administer surveys early second semester every other year.

Analyze survey data in fall of subsequent year, reporting analysis to all stake holders

Survey Analysis Reports; post on school website as each area of analysis comes available
	PTSO, ASB, ELAC, Student Senate

FOL Leadership Team


	 Ongoing


	Faculty, PLC and Dept. Meetings

Staff development time

Student Senate

PTSO meeting

ELAC meetings

Post regular updates on school website with link to analyzed results; provide area for viewers to post comments

	2d. Use school-wide assessment and survey results in school improvement decisions, including discussion on ways to integrate the School Site Plan and the WASC Action Plan.


	Student/ Community Profile

School Site Plan

Ongoing appropriate staff development and training
	All students, staff and other stake holders
	FOL Leadership Team meeting minutes

School Site Council meeting minutes 

Department meeting minutes

PTSO & ELAC meeting minutes

Student Senate meeting minutes
	FOL Leadership Team

Curriculum Council

School Site Council

Parent and Student decision making groups (Student Senate, PTSO, ELAC)


	 2011 and ongoing
	Faculty, PLC and Dept. Meetings

Staff development time

Student Senate

PTSO meeting

ELAC meeting



Goal #4:  Improve school climate and culture through a shared leadership structure.

ESLR(s) Addressed:  Quality Producers, Effective Communicators, Complex Thinkers, and Healthy Individuals

Rationale: Survey Results

· According to our student survey analysis:

· 43% of the students believe that they rarely have an opportunity to give input before a decision regarding students is made.

· 2009 Teacher Survey indicates that faculty and staff believe there is a vital need to maintain the shared leadership structure on campus. The staff feels it is valued and has a positive attitude at the workplace.

· 79.6% of the staff believes it has an opportunity to give input in areas affecting them before decisions are made.

· 74.3% of the staff believes there is trust and collegiality among staff.

· 89.9% of the staff believes it is respected by its colleagues.

· 87.1% of the staff believes it is respected by administration.

· 2009 Teacher Survey shows that teachers believe students’ academic needs are a priority, yet we need to improve on making these needs drive our curriculum. To help meet students’ academic needs, teachers believe they need more collaboration time with their colleagues.
· 90.8% of the staff believes that students’ academic needs are a priority.

· 66% of the staff believes that student needs are the driving force behind curriculum decisions.
· 51.8% believe there is not sufficient time to collaborate with colleagues.

Annual Goals/Benchmarks:

· An effective shared leadership structure will be maintained each year. 

· Maintain positive staff survey results in the areas of school climate and decision making at 80% and above. 

· Continue to improve in the area of student behavior and discipline in the classroom by 5% per year. 

· Positive survey responses from parents, students, and staff in the areas of school climate and decision-making will improve by 5% by the spring of 2012. 

· Increase collaboration time to include time to analyze student achievement data to drive curriculum decisions.

	Activity
	Resources
	Subgroups Affected
	Assessment
	Person(s) Responsible
	Timeline
	Report of Progress

	1. Review and revise FOL leadership structure in order to maintain continuity. 


	Staff development time
Volunteers
Administrative support


	All – teachers, staff, students and parents
	New leadership team in place
	Current FOL leadership team
	In place since 2007
	Administration
FOL Leadership Team and FOL Focus Group meetings

	1a. Review and revise current FOL  governance document as needed.

	Administrative Support
Teacher buy-in
Effective leadership
	All students and staff
	Revised document in place
	New FOL leadership team
	Ongoing since June 2007


	FOL Leadership Team

	1b. Maintain annual FOL leadership elections each spring.
	Resources needed to hold an election
	All staff
	Elections are held and new or continuing team in place
	New FOL leadership team
	Ongoing since June 2007
	Faculty Meeting

	1c. Develop an effective annual process to recruit parents and students to be on the FOL Leadership Team and Focus Groups.

	Parent and student volunteers
	All students, parents and staff
	Parent and student volunteers present during FOL activities
	New FOL leadership team
	Ongoing since June 2007
	FOL Leadership Team

	1d. Improve communications between the FOL Leadership Team and all stakeholders, including site and District Office administration.
	Communication opportunities between all stakeholders
	District Admin and Staff
	Meeting Notes
	District and Site Admin.

FOL Leadership Chair

	Begin Spring 2011 and ongoing
	District and Site Administrators and FOL Leadership Chair

	1e. Develop a plan for the integration of the FOL Action Plan and the School Site Plan.
	Written Plans
Meeting time for integration process
	School Site Council and FOL Groups
	Revised integrated document
	School Site Council Chair
FOL Leadership Team Chair
	Begin Spring 2011 and ongoing
	FOL Leadership Team Chair and Site Council Chair

	1f. Students’ academic needs will be the driving force behind decisions made by all decision-making groups on campus.
	Admin. and staff support
Student academic data from Data Director and Student Community Profile
	All students
	Meeting minutes
	Admin. and the chairs of all decision making groups on campus
	2011 and ongoing
	FOL Leadership Team, Curriculum Council, and School Site Council reports

	2. Maintain the new Student Senate to be more effective in addressing student concerns and issues.
	Training for ASB Advisor and students. 


	All students
	Students active in shared decision making 
	Current ASB Advisor

Student Senate Advisor
	Start school year 2009-10, ongoing
	Site administration, Student Senate Advisor,  and ASB Advisor

	2a. Increase teacher support of students’ participation in Student Senate.
	Admin. and teacher support

	All students
	Student Senate membership data
	Classroom teachers
Student Senate Advisor
	Begin 2010 and ongoing
	Site administration and Student Senate Advisor

	2b. Develop ASB financial support for the Student Senate.
	Admin. support
	All students
	ASB budget and financial records
	Principal
ASB Advisor
	Begin 2011
	Site administration, Student Senate Advisor,  and ASB Advisor

	2c. Develop a supportive integrated relationship between ASB and the Student Senate.

	Admin., ASB, and Student Senate Advisor support
	All students
	ASB meeting minutes
Student Senate meeting minutes
	Student Senate Advisor
ASB Advisor
	2010 and ongoing
	Site administration, Student Senate Advisor,  and ASB Advisor

	2d. Provide annual leadership training for ASB and Student Senate members.

	 Admin. and Student Senate Advisor support
Leadership training program
	All students
	Survey of Senate members attending training
	Admin. and Student Senate Advisor
	Begin 2011-2012
	Site administration, Student Senate Advisor,  and ASB Advisor

	2e. Increase Student Senate participation in FOL Focus Groups.
	Access to focus groups
	All students
	Focus Group membership lists
	FOL Site Coordinator
Student Senate Advisor
	Began 2009-2010 and ongoing
	FOL Leadership Team

	3. Maintain the importance of the daily announcements, not only for the daily calendar but to recognize student achievement


	Announcements/ achievements posted in a designated information kiosk(s)

Funding

Patriot Broadcasting Network
	All students and all staff
	Staff and students know where to find announcement information
	ASB

Administration

Staff

Athletic Director
	Ongoing
	FOL Leadership Team

PBN Advisor

	3a. Daily announcements are to occur in every classroom, via either written announcements or Patriot Update.
	Printed/ email copies of announcements made available to all teachers

T.V.s connected to Patriot Update
	All students and staff
	Teacher and student surveys
	Administration

Teachers
	Ongoing
	Admin. and FOL Leadership Team

	3b. Include recognition of student achievement, other than just athletics, in daily announcements.
	Student academic data
	All students, including subgroups
	Daily announcements
	PBN Advisor

	2011 and ongoing
	PBN Advisor

	3c. Display copies of daily announcements and student achievements in designated public areas on campus.
	Hard copies
Display cases and/or bulletin boards
	All students
	Presence of display areas with daily announcements
	Administration
	2011 and ongoing
	

	4. Maintain more effective methods of communication between home and school especially regarding Spanish speaking and at-risk students.
	Administrative support

PTSO support

ELAC support

Departmental Support


	EL students

At-risk students

All students
	Student and parent surveys

Department meeting minutes
	Administration 
Staff

Focus Groups
	Fall 2006- ongoing
	Faculty Meeting

FOL Leadership Team meeting
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Focus Groups

Focus Groups are the fundamental means of bringing staff, parents and students together to improve the functioning of the entire school. They have been established to address the following areas:

· Assessment & Accountability

· Collection, tabulation and analysis of data related to the ongoing performance of the school in all quantifiable areas.

· Development and coordination of measures to effectively assess and thus enhance the educational experience of every student. 

· Culture, Vision & Purpose

· Development of programs to assure that the school a safe, clean, and orderly place that nurtures learning.
· Development of policies and programs to assure that the culture of the school is characterized by trust, professionalism, high expectations for all students, and a focus on continuous school improvement.
· Curriculum & Instruction

· Development and support for measures to assure that standards-based learning helps all students to develop their Essential School-wide Learning Results.

· Development of and support for measures to help teachers to utilize a variety of strategies and resources, including technology and experiences beyond the textbook and the classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels.

· Leadership & Staff

· Development of structures and systems to assure that school leaders make decisions and initiate activities that focus on all students achieving the Expected School-wide Learning Results.
· Development of programs to support achievement of the academic standards and the Expected School-wide Learning Results through a system of preparation, induction, and ongoing professional development that focuses on identified student learning needs.
· Student Support Services

· Development and expansion of school systems to assure that all students receive appropriate support to help ensure academic success.

· Development of measures to assure that all students have access to a system of personal support services, activities, and opportunities at the school and within the community.
In order to ensure broad representation, Focus Groups will be maintained throughout the year. Focus Groups should have representation from each department if possible. Certificated and Classified staff members will meet in departments to determine who from their department will serve in each Focus Group. Department members should make every attempt to volunteer for the Focus Group that most fits their skills and interests. To the extent possible, there should be an even distribution of department members in each Focus Group. All site administrators will serve in separate Focus Groups.

In addition, a parent/community member, and two student members will serve in each Focus Group. Parent/community members will be chosen by the PTSO organization, and students will be selected from the membership of the Student Senate.

Focus Group Leaders and Associate Leaders will be elected annually by each Focus Group, and must be drawn from certificated staff (as per WASC).

Areas of Responsibility: 

· Implementing Action Plan activities corresponding to their designated goal areas

· Review updated WASC/CDE school-wide criteria

· Collect and review data

· Determine strengths and weaknesses of current and proposed programs

· Make Action Plan revision recommendations

Note: Focus Groups should meet as often as needed during Early Release Days to review and report on Action Plan needs and/or progress.

Member Selection: The FOL Focus Group Leaders (Primary and Associate) will be elected by the staff as a whole, then chose among themselves the Focus Group they wish to lead. This is intended to allow for the widest possible range of selection, and allow the Leadership Team to be as representative as possible.

The Focus Group Leaders (Primary and Associate) serve to guide Focus Group activities and action. They lead meetings, and present the ideas and concerns of their group members to the Leadership Team.  

Task Groups:  As is often necessary in large organizations, select task groups may be formed within Focus Groups in order to take further action on a particular issue. Task groups can make minor decisions in order to achieve their goal, but should get approval from their larger group before making any major decisions.

FOL Leadership Team

The Leadership Team will consist of:

· 5 Focus Group Leaders

· 1 Classified Representative

· 1 Parent / Community Representative

· 1 Student Representative

· 1 FOL Site Coordinator

· 1 Principal / Administrative Designee

Total Members: 10

Areas of Responsibility:

· Annual assessment of Action Plan

· Define annual goals/needs 

· Action Plan revision

· Make decisions on school-wide policies, procedures & activities

· Plan activities for Early Release / Staff Development days

· Oversee implementation of Action Plan

Member Selection: The FOL Focus Group Leaders will be elected by the staff as a whole, but per WASC, must be certificated staff. The Classified Representative will be elected by the Classified Council, and the Parent/Community Representative will be elected by the PTSO. The ASB Student Body President will serve as the Student Representative. Non-voting advisory members may be seated as needed when the team chooses to do so. 

Decision Making: The FOL Leadership team is the group designated to make modifications to the Action Plan, alter school policies and procedures that directly affect the Action Plan, and change the content of Staff Development days. All decisions are to be consistent with Board policy, legal mandates, and contractual language (unless waivers are granted by the Board of Trustees, ESTA, and/or CSEA).

The goal is to use a "consensus model" for all policy decisions (Action Plan changes, goal setting, staff development, etc.). The FOL Leadership Team will seek consensus in affirming an environment marked by mutual support and respect. For there to be consensus, appropriate participation must have occurred, with people engaging in an honest exchange. Participants must be well informed and communicate effectively in order to make good decisions. They will be able state their cases, be listened to, and have their points of view considered. Participants reaching consensus accept a decision, even if they are not in complete agreement with it.

In the event consensus cannot be achieved on a specific issue, then and only then, an action which is supported by a substantial majority (70% or more), but not necessarily everyone, may be approved.

Issues of Concern: Staff members who have issues of concern should submit their topics to their Focus Group Leader who will then bring the issue either to the next Leadership Team meeting or the next Focus Group meeting. In the event that it is felt that a meeting is not planned soon enough to address the issue, the issue can go directly to the Site Coordinator who will decide on whether the issue needs to be addressed by calling an additional meeting. 

It is naturally expected that all members of the Leadership Team, as the chief governance body of the school, will attend all meetings, and the Site Coordinator will work with site administration to determine compensation for the additional administrative responsibilities.

Curriculum Council

The Curriculum Council will consist of:

· 12 Department Chairpersons 

· 1 FOL Site Coordinator

· 1 Principal / Administrative Designee

Total Members: 14

Areas of Responsibility:

· Forum for departmental or multi-department issues, ideas or activities

· Serves as a communication link to and from Administration

· Approves requests for new curriculum

· Responsible for development of the Master Schedule of classes

Attendance by Departmental Chairpersons is mandated by district contract. Principal or Administrative Designee will chair the meeting, and solicit agenda items from the members in advance.  

Department Meetings:
Department meetings will be scheduled as necessary. They will be led by the elected Department Chairperson, and include all members of the department.

Issues of concern that affect principally the activities or policies of an individual department should be raised and discussed during department meetings. The Chairperson is responsible for disseminating information to their individual department and bringing important items or issues which could affect other departments to the Curriculum Council.  

Classified Council

The Classified Council will consist of:

· Representatives of Clerical staff

· Representatives of Custodial / Maintenance staff

· Representatives of Instructional Aides

· Representatives of the Library Staff

· Representatives of Security

· FOL Site Coordinator

· Principal / Administrative Designee

Total Members: TBD (All classified staff are invited, departments may send representatives if desired)

Areas of Responsibility:

· Forum for departmental or multi-department issues, ideas or activities

· Forum for issues generally not related to in-class instruction

Principal or Administrative Designee will chair the meeting, and solicit agenda items from the members in advance.  

Department Meetings

Some departments prefer to have departmental meetings in addition to Classified Council and these will be scheduled as necessary. They will be led by the elected Department Chairperson, and include all members of the department. The Chairperson is responsible for disseminating information to their individual department and bringing important items or issues which could affect other departments to the Classified Council.  

Student Senate

The Student Senate will consist of:

· 20 Elected ASB officers

· 67 At-Large members drawn from Period Four classes

· One per class, with one alternate in case a member is unable to serve

· 1 ASB advisor (advisory)

· Additional advisory personnel as needed

· 1  Administrative Designee

Total Members: 89

Areas of Responsibility:

· Forum for discussion student issues of concern, ideas or activities

· Proposals move to appropriate Focus Groups for consideration

· Provides student access to, and representation on the Focus Groups

Functions of the Senate: The Student senate will function as both a forum for students to bring their ideas and concerns to the attention of the school, and as the source of student representation in the Focus Groups. One student from each Period Four classroom will be selected to represent that class, and will be charged with bringing forth the interests of his/her constituency. 

The Senate will meet monthly, with members being excused from the last few minutes of their Period Four classes in order for the meetings to begin promptly at noon. Meetings will end promptly at 12:45, and members will be admitted to their Period Six classes a few minutes late. 

The Senate will be student run, with advisory assistance from the ASB Director and Administrative Designee. The Senate is not intended merely for the dissemination of information, but as a means of highlighting and bringing forward student concerns and interests. In addition, it will function as a forum for student reaction to existing or proposed school policies. Both these functions require commitment, personal maturity, and self confidence on the part of Senators. 

The Inter-Club Council representing all clubs on campus meets with ASB during tutorial. ASB members are responsible for bringing appropriate concerns or ideas to the Student Senate for discussion. 
The overall Senate is intended to be large enough to be genuinely representative of the diversity of the Orange Glen student body. It is anticipated that in order to accomplish its goals more efficiently, it will generally meet in smaller, special-focus task forces. If, however, a significant issue arises that requires input from the entire group, the Senate may meet in Plenary Session.  
In addition to its function as a forum, the Senate will select members for assignment to the school-wide FOL Focus Groups. Two students will serve as voting members of each Group, and will serve as conduits of both information and ideas between the Senate and their Focus Group. 

PTSO (including ELAC)
The PTSO Team will consist of:

· Representatives of the PTSO

· Including representatives of ELAC

· 2 Staff Advisors

· 1 Administrative Designee

Total Members: TBD

Areas of Responsibility:

· Forum for parent/community issues, ideas or activities

· Provides parent/community access to, and representation on the Focus Groups

Functions of the Groups: PTSO (Parent-Teacher-Student Organization) and ELAC (English Learner’s Advisory Council) are the chief connections between Orange Glen and our parent and community stakeholders. These organizations provide not only a forum for parents to learn about and express their opinions of school-related issues and policies, but also as a source of information from community-based organizations (Escondido Police Department, Federal & State grants, etc.) involved in the support of our students. In addition, they provide a forum for parents to learn about the educational system, structure, policies, and requirements at Orange Glen. ELAC members wishing to be part of the leadership structure of the school need to also join PTSO.

These groups meet regularly during the school year and will, through the coordination of their staff advisors, form a PTSO Team to select a member to serve on the FOL Leadership Team, three members to serve on the School Site Council, and a volunteer to serve as a voting member of each Focus Group. Members of each Focus Group and will serve as a conduit of both information and ideas between the PTSO and the wider Orange Glen community, and their Focus Group.

School Site Safety Council

The Site Safety Council will consist of:

· 12 Departmental representatives (one from each department)

· 1 Custodial / Maintenance representative

· 1 Security representative

· 1 Administrative Designee

Total Members: 15

Areas of Responsibility:

· Forum for safety and security issues affecting the campus

Functions of the Council: This organization serves as the conduit for information concerning the physical safety of the students and staff of the school. Dangerous conditions or the need for policy adjustments are discussed, and plans made to remedy the problems. 

Items requiring major school policy or procedure changes beyond the day-to-day functions of either the Custodial/Maintenance department or the Security department should be referred to the Leadership Team for consideration. 

School Site Council

The School Site Council will consist of:

· 4 Certificated representatives (and 1 alternate)

· 1 Classified representative (and 1 alternate)

· 3 Parent/Community representatives

· 2 Student representatives (from Student Senate)

· 1 Principal / Administrative Designee

Total Members: 11

Areas of Responsibility:

· Forum for development and coordination of grants and categorical funding.

Functions of the Council: This organization meets as needed, and functions as the conduit for both information on existing categorical and other grants and funding, and the coordination of efforts to obtain additional grants and funding. The District’s “Single Plan for Student Achievement” document is the focus of their activity early in the budget year. Needs and opportunities for exceptional funding should be referred from the Focus Groups.

Site Coordinator

Certificated staff (as per WASC) may volunteer to be considered for the position of FOL Site Coordinator. In the event that there are no volunteers, the Leadership Team will nominate a candidate from the Certificated staff. The Site Coordinator will be elected by vote of the entire staff. If there are multiple candidates, run-off elections will need to be held until one nominee achieves a simple majority approval vote (51%).

In the event that there are no volunteers and no nominees agree to serve in the position, the Administrative Designee may appoint the FOL Site Coordinator. The Site Coordinator will work with site administration to determine compensation for the additional administrative responsibilities.

Term of Office: There are no term limits for holding the position of FOL Site Coordinator. However, it is suggested that the Site Coordinator remain in the position for three years.

There will be annual reviews of the FOL Site Coordinator, all staff will vote as to whether or not to replace or maintain the acting FOL Site Coordinator at the end of each school year.

Areas of Responsibility: 

· Serve as facilitator for FOL Leadership Team

· Oversee the implementation of the Action Plan

· Train and work with Focus Group Leaders

· Coordinate/align the site FOL process with the District goals

· Oversee the yearly, ongoing WASC/CDE self-study process

· Oversee and finalize the OGHS WASC/CDE self-study report (as per WASC/CDE recommendations)

	FOL Focus Groups
	FGL - Primary
	FGL – Secondary


	Areas of Responsibility

	Assessment & Accountability


	Pam Whiting
	
	· Data collection & analysis

· Student/Community Profile

· Implement activities for designated Action Plan Goal



	Culture, Vision, & Purpose


	Kevin Brown
	
	· Increase activities in support of school community and pride 

· Increase activities in support of diversity and equal access

· Parent Survey

· Implement activities for designated Action Plan Goal



	Curriculum & Instruction


	Ted Meyer
	Joey McClure
	· Increase activities in support of  academic mission

· Develop systems for sharing instructional ideas/expertise (incl. Essential Learnings, Common Assessments, and PLCs)

· ESLR integration/assessment

· Implement activities for designated Action Plan Goal



	Leadership & Staff


	Val Rea
	Susan Hartman
	· Develop viable, representative student input structure

· Improve staff input to & relations with administration

· Staff School Climate and Leadership Survey

· Implement activities for designated Action Plan Goal



	Student Support


	Juel Franklin
	Sara Steadry
	· Improve flow of student data to increase faculty/staff intervention & support services

· Increase awareness of existing support services

· Suggest new/improved support services

· Student Survey

· Implement activities for designated Action Plan Goal
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Item #

		Item#		% Agree		% Disagree		Statement

		1						I am in.... grade: 4 choices

		2		Female: 41.6		Male: 58.4		My gender is

		3						My main racial/ethnic background is... multiple choices

		4						I am currently classified as: check all that apply.... multiple choices (SpEd, EL, Free/Reduced...)

		5		88		7.2		I understand what is expected of me in class

		6		91.9		7.2		I understand that I am expected to clearly communicate through speaking and writing in the classroom

		7		93.6		5.6		I am learning how to gather and apply knowledge on my own

		8		89.5		8.8		I feel safe when I am in the classroom

		9		87.9		12		I feel safe when I am out on campus

		10		82.4		16.8		I use technology either at school or at home for research and projects fro school assignments

		11		72.8		28.8		I can see my counselor whenever I need to

		12		80.6		18.5		Information about my post graduation opportunities and career programs is made available to me

		13		96.8		4		I know what is required of me in order to graduate

		14		83.1		17.7		I am able to get help with choosing the best classes for my schedule in order to achieve my personal goals

		15		84.7		15.3		I have access to my grades and can check my progress on a regular basis

		16		84.7		15.3		I can take what I learned in one class and use it in my other classes

		17		74.2		25.8		My teachers have high expectations of me and challenge me academically in the classroom

		18		89.5		11.3		I have the opportunity to participate in activities outside the classroom, ie. Clubs, athletics, community service, and special programs

		19		61.3		32.5		I have daily access to the announcements, so I am aware of club meetings, college visits, application deadlines, and school activities

		20		57.3		18.5		My fourth period class participates in the Student Senate

		21		83		18.7		My teachers use a variety of technologies, (TV, overhead projector, computer, document camera, etc...) in the classroom

		22		56.5		45.2		My counselor knows me well enough to help plan my academic classes and career plans

		23		39.1		61		My counselor knows me well enough to help me with personal issues

		24		87.9		13.7		My teachers provide a good learning environment in the classroom

		25		85.5		16.9		I feel accepted by other students here at Orange Glen

		26		88.7		13.7		I am given opportunities to work with other students in the classroom

		27		73.2		26.8		I have at least one adult on campus I can go to if I have a personal problem

		28		68.3		30.9		Orange Glen's staff members regularly tell me that student learning is the most important goal on campus

		29		66.1		37.1		My teachers are creative and try to make classroom assignments interesting

		30		37.1		65.3		My classwork is reviewed by other students before it is turned in to my teacher for a final grade

		31		59.7		46		Students show respect toward one another at school

		32		86.3		17.7		I know where to go to get help for my classes

		33		76.4		22.8		My teachers help me connect what I am learning to what I already know

		34		84.7		17.7		My teachers make me aware of what I should know and be able to do before they test me on it

		35		83.1		20.1		I understand what I read in my classes

		36		62.9		41.2		My schoolwork provides me opportunities to connect what I learn to real-life situations

		37		82.2		19.4		The school's staff members work hard to make Orange Glen a better school

		38						I sometimes do not participate in extra-curricular activities offered at OG because of:..... Multiple choices

		39		92.7 yes		8.1 no		My parents or guardians show me that they care about my education here at Orange Glen

		40		85.5		20.1		My general attitude about this school is positive

		41		84.7		19.3		My teachers encourage me to do my best and not to accept failure

		42		70.2		34.7		Student pride and school spirit at Orange Glen are good

		43		85.5		16.1		My classes include students who have different abilities and different cultural/ethnic/racial backgrounds

		44		59.6		42.7		Students are allowed to share ideas and opinions before decisions are made by school staff

		45						I use tutorial for: choose all that apply.... (multiple possible answers)

		46		66.7 yes		40.7 no		On Fridays I quietly read during tutorial SSR (Sustained Silent Reading)

		47		79.7 yes		22.8 no		I eat lunch at school

		48		71.6		29.9		My teachers help me learn from my mistakes on tests and assignments

		49		85.5		15.3		OGHS offers students help with college choices, college applications, and college financial aid

		50		77.3		28.5		Students show respect towards staff members here at school

		51		78.1		26.8		I can use a computer at school whenever I need one

		52		61.8 yes		43.1 no		I think there is good, free, and clean water available on campus

		53		90.4		12.1		I feel like tutorial is a useful time for me during the school day
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% Agree

		Item #		% Agree		% Disagree		Statement

		28		Male: 52.6		Female: 47.4		My student is male/female

		26		96.2		3.8		Parent involvement at the school is important for student success

		9		94.2		5.8		OGHS encourages parent involvement in various ways

		25		92.3		7.7		The parent newsletter mailed to my home provides helpful information

		5		89.9		10.1		My student is aware of resources at OGHS where she/he can get educational support if needed

		24		86.6		13.4		If my student needs help or has any questions he/she knows where to get assistance at OGHS

		3		86.1		14.9		OGHS' goals are defined by what all students should know and be able to achieve by graduation

		21		86		14		Teachers are knowledgeable of available resources at OGHS an encourage students to use them

		4		85.4		14.6		The OGHS staff creates a climate to reach the school's goals

		14		85.4		14.6		My college-bound student is offered the necessary classes to be successful in higher education

		17		84.8		15.1		My student knows one staff member well enough to receive personalized guidance

		11		83.6		16.4		An educational plan, or “road map” is presented to every OGHS student

		2		81.8		18.2		Orange Glen High School keeps me informed of my student's progress on a regular basis

		16		81.6		18.4		OGHS teachers show respect to their students

		6		77.5		22.5		The OGHS staff has established educational goals based on the needs and beliefs of the community

		22		76.6		23.4		OGHS and the Escondido Union High School District review the learning results of the students on a regular basis

		8		76.5		23.5		The atmosphere at OGHS is based on high expectations

		19		76.2		23.8		My student has daily access to the Patriot Broadcast Network and is aware of what is happening at school and what deadlines are approaching

		7		76		24		I can reach my student's teachers when needed

		18		74.5		25.5		I can reach school administrators when needed

		23		74		26		Necessary programs and classes are developed based on student needs and achievements

		10		69.5		30.5		OGHS Students have access to a curriculum that prepares them for the “real” world

		13		69.2		30.8		OGHS teachers use creative teaching methods to inspire student success

		20		68.5		30.5		My non-college bound student is offered the necessary classes to enter the workforce after graduation

		1		67.4		32.6		The School Board has established educational goals based on the needs and beliefs of the community

		15		66.2		33.8		At OGHS students show respect for one another

		12		60.9		39		District Administration provides support for OGHS to reach its goals
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